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Introduction

The K=10 Curriculum

The NSW Education Standards Authority (NESA) syllabuses are developed with respect to some
overarching views about education. These include the NESA K-10 Curriculum Framework and
Statement of Equity Principles, and the Melbourne Declaration on Educational Goals for Young
Australians (December 2008).

NESA syllabuses include agreed Australian Curriculum content and content that clarifies the scope,
breadth and depth of learning. The Australian Curriculum achievement standards underpin the
syllabus outcomes and the Stage statements for Early Stage 1 to Stage 5.

In accordance with the K—10 Curriculum Framework and the Statement of Equity Principles, the
syllabus takes into account the diverse needs of all students. It identifies essential knowledge,
understanding, skills, values and attitudes. It outlines clear standards of what students are expected
to know and be able to do in K-10. It provides structures and processes by which teachers can
provide continuity of study for all students.

The framework also provides a set of broad learning outcomes that summarise the knowledge,
understanding, skills, values and attitudes essential for all students in all learning areas to succeed in
and beyond their schooling.

The continued relevance of the K-10 Curriculum Framework is consistent with the intent of the
Melbourne Declaration on Educational Goals for Young Australians (December 2008), which set the
direction for Australian schooling for the next ten years. There are two broad goals:

Goal 1: Australian schooling promotes equity and excellence.
Goal 2: All young Australians become successful learners, confident and creative individuals,
and active and informed citizens.

The way in which learning in the Japanese K—10 Syllabus contributes to the curriculum, and to
students’ achievement of the broad learning outcomes, is outlined in the syllabus rationale.
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Introduction to the Japanese K-10 Syllabus

The Language

The language to be studied and assessed is the modern standard version of Japanese.

Students should be aware of formal and informal levels of language used in daily life. This includes
the use of colloquialisms, where appropriate, and an awareness of regional differences. The three
Japanese writing scripts of hiragana, katakana and kanji will be studied as part of this syllabus.

The Learners of Japanese

Students come to the learning of languages with diverse linguistic, cultural and personal profiles,
including a range of prior language experiences either in Japanese or in a different language.
Students may have engaged with Japanese in formal or less formal contexts, or they may have been
exposed to a language through family members or in-country experience. Students start school as
mono-, bi- or plurilinguals.

Mandatory study of a language occurs in Stage 4. However, students may commence their study of a
language at any point along the K—10 continuum.

The learners of Japanese include students:

e learning Japanese as a second or additional language
¢ with prior learning and/or experience who may have:
— undertaken a significant school-based learning program in Australia
— had exposure to Japanese language and culture and may engage in some active but
predominantly receptive use of Japanese (including dialects and variants of Japanese)
¢ with a background in the language who have had their primary socialisation as well as initial
literacy development and primary schooling in Japanese
e undertaking a course based on Life Skills outcomes and content.

Japanese K-10 Syllabus 5



Diversity of Learners

NSW syllabuses are inclusive of the learning needs of all students. Syllabuses accommodate
teaching approaches that support student diversity including students with special education needs,
gifted and talented students and students learning English as an additional language or dialect
(EAL/D). Students may have more than one learning need.

Students with Special Education Needs

All students are entitled to participate in and progress through the curriculum. Under the Disability
Standards for Education 2005, schools are required to provide additional support or adjustments to
teaching, learning and assessment activities for some students with special education needs.
Adjustments are measures or actions taken in relation to teaching, learning and assessment that
enable a student with a disability to access syllabus outcomes and content and demonstrate
achievement of outcomes.

Students with special education needs can access outcomes and content from K-10 syllabuses in a
range of ways. Students may engage with:

e syllabus outcomes and content from their age-appropriate stage with adjustments to teaching,
learning and/or assessment activities; or

e selected syllabus outcomes and content from their age-appropriate stage, relevant to their
learning needs; or

e syllabus outcomes from an earlier Stage, using age-appropriate content; or

o selected Years 7-10 Life Skills outcomes and content from one or more syllabuses for students in
Stages 4 and 5.

Decisions regarding curriculum options, including adjustments, should be made in the context of
collaborative curriculum planning with the student, parent/carer and other significant individuals to
ensure that syllabus outcomes and content reflect the learning needs and priorities of individual
students.

Further information can be found in support materials for:

e Languages
e Special education
e Life Skills.

Gifted and Talented Students

Gifted and talented students have specific learning needs that may require adjustments to the pace,
level and content of the curriculum. Differentiated educational opportunities assist in meeting the
needs of gifted and talented students.

Generally, gifted and talented students demonstrate the following characteristics:

¢ the capacity to learn at faster rates
e the capacity to find and solve problems
e the capacity to make connections and manipulate abstract ideas.

There are different kinds and levels of giftedness and talent. Gifted and talented students may also

have learning disabilities and/or English as an additional language or dialect. These needs should be
addressed when planning appropriate teaching, learning and assessment activities.
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Curriculum strategies for gifted and talented students may include:

o differentiation: modifying the pace, level and content of teaching, learning and assessment
activities

e acceleration: promoting a student to a level of study beyond their age group

e curriculum compacting: assessing a student’s current level of learning and addressing aspects of
the curriculum that have not yet been mastered.

School decisions about appropriate strategies are generally collaborative and involve teachers,
parents/carers and students, with reference to documents and advice available from NESA and the
education sectors.

Gifted and talented students may also benefit from individual planning to determine the curriculum
options, as well as teaching, learning and assessment strategies, most suited to their needs and
abilities.

Students Learning English as an Additional Language or Dialect
(EAL/D)

Many students in Australian schools are learning English as an additional language or dialect
(EAL/D). EAL/D students are those whose first language is a language or dialect other than Standard
Australian English and who require additional support to assist them to develop English language
proficiency.

EAL/D students come from diverse backgrounds and may include:

e overseas and Australian-born students whose first language is a language other than English,
including creoles and related varieties

e Aboriginal and Torres Strait Islander students whose first language is Aboriginal English, including
Kriol and related varieties.

EAL/D students enter Australian schools at different ages and stages of schooling and at different
stages of English language learning. They have diverse talents and capabilities and a range of prior
learning experiences and levels of literacy in their first language and in Standard Australian English.
EAL/D students represent a significant and growing percentage of learners in NSW schools. For
some, school is the only place they use Standard Australian English.

EAL/D students are simultaneously learning a new language and the knowledge, understanding and
skills of a syllabus through that new language. They require additional time and support, along with
informed teaching that explicitly addresses their language needs, and assessments that take into
account their developing language proficiency.

The ESL scales and the English as an Additional Language or Dialect: Teacher Resource provide
information about the English language development phases of EAL/D students. These materials and
other resources can be used to support the specific needs of EAL/D students and to assist students to
access syllabus outcomes and content.
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Japanese Key

The following codes and icons are used in the Japanese K-10 Syllabus.

Outcome Coding

Syllabus outcomes are coded in a consistent way. The code identifies the language, Stage, outcome
number and the way content is organised.

Early Stage 1 to Stage 5 are represented by the following codes:

Stage Code
Early Stage 1 e
Stage 1 1
Stage 2 2
Stage 3 3
Stage 4 4
Stage 5 5

In the Japanese syllabus, outcome codes indicate subject, Stage, outcome number and strand. For
example:

//7 ZC\\‘
Languages Japanese Stage Outcome number Strand
Outcome code Interpretation
LJA2-1C Languages, Japanese, Stage 2 — Outcome number 1 (Communicating)
LJAS-7U Languages, Japanese, Stage 5 — Outcome number 7 (Understanding)
LJALS-2C Languages, Japanese, Life Skills — Outcome number 2 (Communicating)

Japanese K-10 Syllabus 8



Coding of Australian Curriculum Content

The syllabus includes Australian Curriculum content descriptions for Japanese in a generic form with
Australian Curriculum codes in brackets at the end of each generic content description, for example:

Initiate interactions and exchange information with teacher and peers (ACLJAC145)

ACLJAC145

Australian Languages Japanese Strand Element code
Curriculum (Communicating,
Understanding)

Where a number of content descriptions are jointly represented, all description codes are included, eg
(ACLJAC130, ACLJAC134, ACLJAC132).

Japanese K-10 Syllabus 9



Learning Across the Curriculum Icons

Learning across the curriculum content, including the cross-curriculum priorities, general capabilities
and other areas identified as important learning for all students, is incorporated and identified by icons
in the syllabus.

Cross-curriculum priorities
-%  Aboriginal and Torres Strait Islander histories and cultures
& Asia and Australia’s engagement with Asia

- Sustainability

General capabilities

#*  Critical and creative thinking

¢ Ethical understanding

. Information and communication technology capability
@& Intercultural understanding

= Literacy

|

Numeracy

g

Personal and social capability

Other learning across the curriculum areas
*  Civics and citizenship
%  Difference and diversity

#  Work and enterprise

Japanese K-10 Syllabus 10



Rationale

Learning languages provides the opportunity for students to engage with the linguistic and cultural
diversity of the world and its peoples. Students broaden their horizons in relation to personal, social,
cultural and employment opportunities in an increasingly interconnected and interdependent world.
Proficiency in languages provides a national resource that serves communities within Australia and
enables the nation to engage more effectively with the global community.

Contemporary research and practice have established a clear link between the learning of languages
and improved literacy skills for both background speakers and second or additional language
learners. Through the development of communicative skills in a language and understanding of how
language works as a system, students further develop literacy in English, through close attention to
detail, accuracy, logic and critical reasoning. Learning languages exercises students’ intellectual
curiosity, increases metalinguistic awareness, strengthens intellectual, analytical and reflective
capabilities, and enhances creative and critical thinking.

Japanese is the official language of Japan, one of Australia’s northern neighbours in the Asia region.
There are also large Japanese-speaking communities in Hawaii, Peru and Brazil. Australia has a
significant number of Japanese national residents, particularly in the major cities on the eastern
seaboard. Japan has been a close strategic and economic partner of Australia for more than 50
years, and there is ongoing exchange between the two countries in the areas of education, trade,
diplomacy and tourism.

The study of Japanese provides access to the language and culture of one of the global community’s
most technologically advanced societies and economies. Students engage with elements of modern
Japan, including popular culture such as anime, manga, music and fashion, as well as with the rich
cultural tradition of this part of Asia. Students develop an appreciation for the place of Australia within
the Asia region, including the interconnections of languages and cultures, peoples and communities,
histories and economies.

The ability to communicate in Japanese provides incentives for travel and for more meaningful
interactions with speakers of Japanese, encouraging sociocultural understanding between Australia
and Japan, and cohesion within the Australian community. It also provides opportunities for students
to gain insights into the contributions that have been made by Japanese-speaking communities to
Australian society and to the global community. For background speakers, this valuable learning
experience is further enhanced by the opportunity to maintain and develop their Japanese language
skills and understanding of their cultural heritage.

The rich linguistic and cultural diversity of New South Wales, to which Japanese-speaking
communities contribute significantly, provides an educational environment where the study of
languages and cultures is valued as a unique and integral part of the K—10 curriculum.

Through learning languages, students develop an intercultural capability and an understanding of the
role of language and culture in communication, and become more accepting of difference and
diversity. They develop understanding of global citizenship, and reflect on their own heritage, values,
culture and identity.

The study of Japanese in Kindergarten to Year 10 may be the basis for further study of one of the
differentiated Japanese syllabuses available for study in Stage 6, and for future employment, within
Australia and internationally, in areas such as commerce, tourism, entertainment, hospitality,
education, sport, visual arts, performing arts and international relations.

Japanese K-10 Syllabus 11



The Place of the Japanese K-10 Syllabus in the
K—12 Curriculum

Prior-to-school learning

Students bring to school a range of knowledge, understanding and skills developed in home
and prior-to-school settings. The movement into Early Stage 1 should be seen as
a continuum of learning and planned appropriately.

The Early Years Learning Framework for Australia describes a range of opportunities
for students to develop a foundation for future success in learning.

¥

Early Stage 1 — Stage 3
Japanese K-10

OPTIONAL STUDY

MANDATORY STUDY
Stage 4

Japanese K-10

100 hours of one language in one continuous 12-month period
(including Life Skills outcomes and content)

ELECTIVE STUDY

Stage 5

Japanese K-10
(including Life Skills outcomes and content)

4

Stage 6
(Years 11-12)

) 2 2 2

.

Japanese Japanese Japanese Japanese
Beginners Continuers in Context and
_— I _— Literature
Eligibility rules Eligibility rules apply. Eligibility rules apply.
apply. Refer to the Refer to the NESA Refer to the NESA
NESA website website website
Japanese
Extension
Year 12

Community, other education and learning, and workplace pathways
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Aim

The study of Japanese in K—-10 enables students to communicate with others in Japanese, and to
reflect on and understand the nature and role of language and culture in their own lives and the lives
of others.

Japanese K-10 Syllabus 13



Objectives

Knowledge, Understanding and Skills

Communicating strand

Students use language for communicative purposes by:

e interacting — exchanging information, ideas and opinions, and socialising, planning and
negotiating

e accessing and responding — obtaining, processing and responding to information through a

range of spoken, written, digital and/or multimodal texts
e compaosing — creating spoken, written, bilingual, digital and/or multimodal texts.

Understanding strand
Students analyse and understand language and culture by:

e systems of language — understanding the language system including sound, writing, grammar
and text structure; and how language changes over time and place

o therole of language and culture — understanding and reflecting on the role of language and
culture in the exchange of meaning, and considering how interaction shapes communication and
identity.

The Communicating and Understanding strands are interdependent and one or more of the objectives
may be emphasised at any given time, depending on the language and the Stage of learning.

Values and Attitudes

Students:

o develop an interest in and enjoyment of language learning
e appreciate and value their own heritage, culture and identity
e appreciate and respect the culture, beliefs and values of others through language learning.

Japanese K-10 Syllabus 14



Outcomes

Table of Objectives and Outcomes — Continuum of

Learning

Communicating strand

Objective

Interacting — exchanging information, ideas and opinions, and socialising, planning and negotiating

Early Stage 1 | Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcome outcome outcome outcome outcome outcome
A student: A student: A student: A student: A student: A student:
LJAe-1C LJA1-1C LJA2-1C LJA3-1C LJA4-1C LJA5-1C
interacts in participates in | interacts with | uses uses manipulates
simple classroom others to share | Japanese to Japanese to Japanese in
exchanges in | interactions information interact with interact with sustained
Japanese and play- and participate | others to others to interactions to
based learning | in classroom exchange exchange exchange
activities in activities in information information, information,
Japanese Japanese and opinions, | ideas and ideas and
and to opinions, and | opinions, and
participate in make plans make plans
classroom and negotiate
activities
Japanese K-10 Syllabus 15




Objective

Accessing and responding — obtaining, processing and responding to information through a range
of spoken, written, digital and/or multimodal texts

Early Stage 1 | Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-2C LJA1-2C LJA2-2C LJA3-2C LJA4-2C LJA5-2C
engages with | identifies locates and obtains and identifies main | identifies and
Japanese keywords and | classifies processes ideas in, and interprets
texts information in [ information in | information in | obtains information in
simple texts texts texts, using information a range of
contextual and | from texts texts
other clues
LJAe-3C LJA1-3C LJA2-3C LJA3-3C LJA4-3C LJA5-3C
responds to responds to responds to responds to organises and | evaluates and
spoken and texts using a textsin a texts using responds to responds to
visual texts range of variety of ways | different information information,
supports formats and ideas in opinions and
texts for ideas in texts,
different using a range
audiences of formats for
specific
contexts,
purposes and
audiences

Japanese K-10 Syllabus
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Objective

Composing — creating spoken, written, bilingual, digital and/or multimodal texts

Early Stage 1 | Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcome outcome outcome outcome outcome outcome
A student: A student: A student: A student: A student: A student:
LJAe-4C LJA1-4C LJA2-4C LJA3-4C LJA4-4C LJA5-4C
composes composes composes composes applies a experiments
texts in texts in texts in texts in range of with linguistic
Japanese Japanese Japanese Japanese linguistic patterns and
using visual using using using a series | structures to structures to
supports and rehearsed modelled of sentences compose texts | compose texts
other scaffolds | language language in Japanese, in Japanese,
using arange | using a range
of formats for | of formats for
different a variety of
audiences contexts,
purposes and
audiences

* Speaking, listening, reading and writing skills are integral for students who are developing their
acquisition of the language. For some students with disability, teachers will need to consider relevant
and appropriate adjustments to speaking, listening, reading, writing and communication experiences

within the context of the Japanese K—10 Syllabus.

Japanese K-10 Syllabus
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Understanding strand

Objective

Systems of language — understanding the language system including sound, writing, grammar,
text structure; and how language changes over time and place

Early Stage 1 | Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcomes outcomes outcomes outcomes outcomes outcomes
A student: A student: A student: A student: A student: A student:
LJAe-5U LJA1-5U LJA2-5U LJAS3-5U LJA4-5U LJA5-5U
recognises recognises recognises applies key applies demonstrates
spoken and pronunciation | features of Japanese how Japanese
Japanese reproduces the | and intonation | Japanese pronunciation | pronunciation
sounds of patterns of pronunciation | and intonation | and intonation
Japanese Japanese and intonation | patterns are used to
convey
meaning
LJAe-6U LJA1-6U LJA2-6U LJA3-6U LJA4-6U LJA5-6U
recognises recognises demonstrates | applies basic | demonstrates | demonstrates
written basic understanding | Japanese understanding | understanding
Japanese Japanese of basic writing of key aspects | of how
writing Japanese conventions of Japanese Japanese
conventions writing writing writing
conventions conventions conventions
are used to
convey
meaning
LJAe-7U LJA1-7U LJA2-7U LJA3-7U LJA4-7U LJA5-7U
recognises the | recognises demonstrates | demonstrates | applies analyses the
difference Japanese understanding | understanding | features of function of
between language of elements of | of Japanese Japanese complex
statements, patterns in Japanese grammatical grammatical Japanese
questions and | statements, grammar in structures structures and | grammatical
commands in | questions and | familiar sentence structures to
Japanese commands language patterns to extend
patterns convey meaning
information
and ideas
LJAe-8U LJA1-8U LJA2-8U LJA3-8U LJA4-8U LJA5-8U
recognises recognises demonstrates | recognises identifies analyses
that there are | features of an awareness | how texts and | variations in linguistic,
different kinds | familiar texts of how familiar | language use | linguistic and | structural and
of texts texts are vary according | structural cultural
structured to context and | features of features in a
purpose texts range of texts
Japanese K-10 Syllabus 18




Objective

The role of language and culture — understanding and reflecting on the role of language and
culture in the exchange of meaning, and considering how interaction shapes communication and

identity
Early Stage 1 | Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
outcome outcome outcome outcome outcome outcome
A student: A student: A student: A student: A student: A student:
LJAe-9U LJA1-9U LJA2-9U LJA3-9U LJA4-9U LJA5-9U
recognises recognises recognises makes identifies that | explains and
other similarities and | how terms connections language use | reflects on the
languages differences in | and between reflects interrelationship
and cultures in | communication | expressions cultural cultural ideas, | between
their across cultures | reflect aspects | practices and | values and language,
immediate of culture language use | beliefs culture and
environment identity
and the world
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Stage Statements

Stage statements are summaries of the knowledge, understanding, skills, values and attitudes that
have been developed by students as a result of achieving the outcomes for the relevant Stage of
learning.

Prior-to-school Learning

Students bring to school a range of knowledge, understanding and skills developed in home and
prior-to-school settings. The movement into Early Stage 1 should be seen as a continuum of learning
and planned for appropriately.

The Early Years Learning Framework for Australia describes a range of opportunities for students to
learn and develop a foundation for future success in learning.

The Early Years Learning Framework for Australia has five Learning Outcomes that reflect
contemporary theories and research evidence about children’s learning. The outcomes are used to
guide planning and to assist all children to make progress.

The outcomes are:

Children have a strong sense of identity.

Children are connected with and contribute to their world.
Children have a strong sense of wellbeing.

Children are confident and involved learners.

Children are effective communicators.

S

In addition, teachers need to acknowledge the learning that children bring to school, and plan
appropriate learning experiences that make connections with existing language and literacy
development, including language used at home.
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Early Stage 1

By the end of Early Stage 1, students interact in Japanese with their peers and teacher through
action-related talk and play-based activities. They exchange greetings and respond to simple
instructions, question cues and spoken and visual texts with actions, gestures, single words or
phrases, including formulaic phrases. They participate in shared listening or viewing of texts such as
Big Book stories, using pictures and contextual clues to help make meaning, and responding through
actions, gestures, drawing or singing. They identify keywords in spoken texts, such as names of
people or objects, and match simple words to pictures, for example labelling classroom objects in
Japanese and English. They compose their own spoken texts with teacher support, using scaffolds
and visual support, such as photos, to convey simple information about themselves or their family.

Students recognise that Japanese sounds different to English, and mimic Japanese pronunciation,
approximating sounds. They recognise the difference between statements, questions and commands.
They understand that there are different kinds of texts, such as songs, labels and captions, and
recognise Japanese in the written form. They understand that some Japanese and English words are
similar. They understand that Japanese is used in Japan and other places in the world, and explore
different languages that are used by their peers or family, or in their local community. Students have a
growing awareness of the culture of Japanese-speaking communities, and identify some Japanese
cultural practices that are similar or different to their own.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They interact in Japanese with their
peers and teacher by exchanging greetings, responding to questions and instructions and taking turns
in class activities. They identify keywords and specific information in simple spoken and visual texts,
and share information, using illustrations and gestures to support meaning. They compose simple
spoken and visual texts, using illustrations and actions, and create bilingual word lists and labels for
the classroom.

Students use features of the Japanese sound system, including pitch, accent, rhythm and intonation,
and understand that the sounds of Japanese are represented in three different scripts. They identify
the function of statements, questions and commands. They describe aspects of self and their family
background, and their own prior learning and/or experience of Japanese.
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Stage 1

By the end of Stage 1, students interact in Japanese with their peers and teacher to exchange
greetings and simple information. They use Japanese in play-based learning contexts and classroom
routines, using modelled language. They identify keywords and information in simple texts, such as
charts, songs and rhymes, and respond to texts, using keywords, phrases, gestures, objects and
other supports. They compose simple texts in Japanese using rehearsed language, and create
bilingual labels and captions for objects and visual texts.

Students reproduce the sounds and rhythms of spoken Japanese, and understand that sounds are
represented in three different scripts in Japanese. They recognise and copy some hiragana and a few
high-frequency kaniji, and identify language patterns in simple statements, questions and commands.
They identify features of familiar texts, such as greeting cards, and variations in language use when
greeting and addressing different people. They recognise that Japanese and English borrow words
and expressions from each other and other languages. Students understand that the ways in which
people use language reflect their culture, and relate to where and how they live and what is important
to them. They reflect on similarities and differences between Japanese and their own language and
culture.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They interact in Japanese with their
peers and teacher to exchange personal information, and participate in classroom routines and
guided activities by responding to questions, following instructions and seeking permission. They
locate and organise key points of information from simple spoken, written, digital and visual texts, and
respond to texts in English or by using modelled sentence structures in Japanese. They compose
simple texts, using modelled language and illustrations to support meaning, and create simple
bilingual texts in print or digital form, such as word lists, labels or captions for the classroom.

Students apply pronunciation and intonation patterns, including pronunciation of loan words and
punctuation. They write simple texts using hiragana, some katakana and familiar kanji, recognising
parts of speech and basic word order in simple sentences. They reflect on the role of Japanese
language and culture in their own lives.
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Stage 2

By the end of Stage 2, students interact with others in Japanese to share information and participate
in guided classroom activities that involve following instructions and collaborating with peers. They
locate and classify information in texts, such as recipes or menus, and respond to texts, using
modelled language and graphic, visual or digital supports. They compose texts in Japanese, using
familiar words, formulaic expressions and modelled language, and create bilingual texts, such as
descriptions and signs for the classroom.

Students recognise and reproduce pronunciation and intonation patterns, and identify sound—
hiragana relationships. They write simple texts in hiragana and frequently used kanji, and identify
basic elements of grammar in familiar language patterns. They recognise structure and language
features in familiar texts, and variations in language use according to context and relationships
between participants. They recognise frequently used loan words from English and other languages,
comparing pronunciation. Students identify terms and expressions in Japanese that reflect cultural
practices, and make comparisons with their own and other communities. They understand that ways
of communicating and behaving reflect aspects of personal identity.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They interact with others in
Japanese to share information, experiences and feelings, and participate in tasks and activities that
involve collaborative planning and simple transactions. They locate and organise information from
spoken, written, digital and visual texts, and respond to texts, using English or modelled language in
Japanese, in spoken, written and digital modes. They compose texts using formulaic expressions,
modelled language and visual supports, and create bilingual texts such as signs or notices, digital
picture dictionaries or word banks for the classroom and school community.

Students apply intonation and phrasing patterns of spoken Japanese, recognising that most kanji
have more than one reading, and that pronunciation changes according to kanji compounds. They
write texts by selecting and combining hiragana, katakana and familiar kanji, applying their knowledge
of grammatical elements to describe actions, people and objects. They reflect on their experiences
when interacting in Japanese and English-speaking contexts, identifying similarities and differences in
language use and behaviours.
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Stage 3

By the end of Stage 3, students interact with others in Japanese to exchange information and
opinions. They engage in classroom activities and collaborate with peers to plan a group activity or
shared event. They obtain and organise information from written, spoken and digital texts, using
contextual and other clues to elicit meaning, and respond to texts in Japanese or English, using a
range of formats. They compose informative and imaginative texts, linking ideas in a series of
sentences, and using familiar modelled language and scaffolds. They create bilingual texts, such as
signs, notices, games, displays, websites or word banks, for the school community.

Students use key features of pronunciation and intonation, recognising the relationship between
sounds, words and meaning. They recognise some single and whole word katakana, and write
hiragana and familiar kanji in a single text, applying basic writing conventions. They recognise the
systematic nature of Japanese grammar rules, and use basic grammatical structures to present
information. They identify how texts vary according to purpose and context, and recognise variations
in language use according to context and relationships between participants. They explore the
influence of Japanese language and culture on other languages. Students describe aspects of their
own identity, making comparisons between their own cultural practices and language use and those
of Japanese-speaking communities, and considering how this affects intercultural communication.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They initiate interactions in
Japanese with others to exchange information, ideas and opinions, and collaborate with peers to
make choices and arrangements, organise events and complete transactions. They locate and
classify information from a range of written, spoken and digital texts, and respond to texts in Japanese
or English, using a range of formats for different audiences. They compose informative and
imaginative texts for a variety of purposes and audiences, and create bilingual texts and resources for
their own language learning and the school community.

Students apply the Japanese sound system, including variations in tone, stress and phrasing. They
use an increasing range of kanji in written texts, applying basic structures and features of Japanese
grammar to present information and elaborate on meaning. They reflect on their experiences in
Japanese and English-speaking contexts, discussing adjustments made when moving from English to
Japanese and vice versa.
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Stage 4

By the end of Stage 4, students interact with others in Japanese to exchange information and ideas
on topics of interest, and engage in collaborative tasks and activities that involve making plans and
arrangements. They identify main ideas and specific information in a range of written, spoken and
digital texts, and respond in Japanese or English to information and ideas, in a range of formats for
specific audiences. They compose informative and imaginative texts for different audiences, using a
range of linguistic structures with the support of stimulus materials and modelled language, and
create bilingual texts and learning resources for the classroom.

Students apply Japanese pronunciation and intonation patterns, including pitch, accent and rhythm, in
a range of sentence types and vocabulary. They read and write hiragana and some kanji. They
recognise elements of Japanese grammar, including the systematic nature of verb conjugation, and
use features of Japanese grammatical structures and sentence patterns to convey information and
ideas. They identify variations in linguistic and structural features in a range of texts, explaining how
language use varies according to context and the relationship between participants.

Students examine how Japanese influences and is influenced by other languages and cultures,
identifying borrowed words used in Japanese and English, and Japanese words and phrases that
have emerged in response to new technology. They explore connections between language and
culture in particular words, expressions and communicative behaviours, recognising values that are
important in Japanese society. They share their reactions to intercultural experiences, considering
how ways of communicating and expressing identity are shaped by the values and beliefs of a
community.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They interact in Japanese with
peers and known adults on a range of topics and experiences, and engage in collaborative tasks and
activities that involve planning, negotiating and making decisions. They obtain and process
information from a range of written, spoken and digital texts, and respond in Japanese or English to
information and ideas on a variety of topics, events or experiences, using different modes of
presentation for particular audiences. They compose informative and imaginative texts in a range of
formats according to purpose and audience, and create bilingual texts and resources for the school
and wider community.

They apply Japanese pronunciation and intonation patterns, including pronunciation of loan words
and punctuation. They use hiragana, katakana and familiar kanji in simple texts, and elements of
Japanese grammar and sentence structure to express ideas. They understand how different types of
texts are structured and use particular language features according to context, purpose and audience.
They recognise that Japanese has evolved and developed through different periods of influence and
change, and how variations in Japanese language use reflect different levels of formality, authority
and status. Students explain ways in which choices in language use reflect cultural ideas, and explore
different communicative behaviours across cultures. They reflect on how their own biography,
including family origins, traditions and beliefs, has an impact on their sense of identity and ways of
communicating.
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Students with a background in Japanese

Students with a background in Japanese have more sophisticated communicative skills, and
knowledge and understanding of language and culture. They interact with peers and known adults to
exchange information, opinions and preferences relating to social issues and cultural experiences,
and engage in collaborative tasks and activities that involve negotiating, solving problems and
justifying decisions. They access and evaluate information in a range of written, spoken and digital
texts, and respond in Japanese to information, ideas and perspectives on a range of topics, events or
experiences, using different presentation modes for particular audiences. They compose informative
and imaginative texts in a range of formats according to purpose and audience, and create bilingual
texts and resources for the school and wider community.

They apply the Japanese sound system, explaining features, including variations in tone, stress and
phrasing. They use an increasing range of kanji in texts, identifying the form and function of
components in individual kanji. They apply their knowledge of Japanese grammar to organise and
elaborate on ideas and opinions, and understand how different types of texts are structured and use
particular language features according to context, purpose and audience. They recognise that
Japanese has evolved and developed through different periods of influence and change, and how
variations in Japanese language use reflect different levels of formality, authority and status. Students
analyse ways in which choices in language use reflect cultural ideas and perspectives, and reflect on
how what is considered acceptable in communication varies across cultures. They reflect on how and
why being a speaker of Japanese contributes to their sense of identity and is important to their
Japanese cultural heritage.
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Stage 5

By the end of Stage 5, students manipulate Japanese in sustained interactions with others to
exchange information, ideas and opinions. They participate in a range of collaborative tasks, activities
and experiences that involve making plans, negotiating and solving problems. They identify and
interpret information from a range of written, spoken, visual or multimodal texts, and evaluate and
respond in English or Japanese to information, opinions and ideas, using a range of formats for
specific contexts, purposes and audiences. They compose informative and imaginative texts to
express ideas, attitudes and values, experimenting with linguistic patterns and structures, and using
different formats for a variety of contexts, purposes and audiences. They create a range of bilingual
texts and resources for the school and wider community.

Students apply pronunciation, intonation and phrasing patterns of spoken Japanese, recognising that
most kanji have more than one reading and that pronunciation changes according to kaniji
compounds. They write texts comprising hiragana, katakana and familiar kaniji, using knowledge of
familiar kanji to predict the meaning of new vocabulary. They understand the systematic nature of
Japanese grammatical forms, and use elements of grammar to express complex ideas. They analyse
the effects of linguistic and structural features in texts, explaining their interrelationship with context,
purpose and audience. They examine the impact of factors such as media, technology, globalisation
and popular culture on Japanese.

Students explain how and why language use varies according to social and cultural contexts,
relationships between participants and textual purpose. They understand that language, culture and
communication are interrelated and shaped by each other. They reflect on their intercultural
experiences, recognising how cultural identity influences ways of communicating, thinking and
behaving.

Students with prior learning and/or experience

Students with prior learning and/or experience of Japanese have more developed communicative
skills, and knowledge and understanding of language and culture. They initiate and sustain
interactions in Japanese with others to share information, feelings, opinions, ideas and points of view.
They participate in a range of collaborative tasks, activities and experiences that involve negotiating
and solving problems. They obtain, interpret and evaluate information, ideas and opinions from a
range of texts, and respond to texts in Japanese or English, using different formats, for specific
contexts, purposes and audiences. They compose a variety of informative and imaginative texts in
different formats, and create a range of bilingual texts, for different contexts, purposes and audiences.

Students apply intonation and phrasing patterns in both formal and informal speech, selecting
appropriate readings of familiar kanji in different compounds, and using their knowledge of familiar
kanji to predict the meaning of unknown words. They use complex grammatical structures, including a
variety of verb and adjective conjugations, to achieve sophistication in expression, and explain the
relationship between context, purpose, audience, linguistic features and cultural elements in a range
of personal, reflective, informative and persuasive texts. They research the phenomenon of language
change in Japanese-speaking communities, analysing and comparing language use of previous
generations with contemporary use. Students analyse the reciprocal relationship between language,
culture and communication, and how this relationship reflects values, attitudes and beliefs. They
reflect on how their own identity both influences and is shaped by ways of communicating, thinking
and behaving.
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Students with a background in Japanese

Students with a background in Japanese have more sophisticated communicative skills, and
knowledge and understanding of language and culture. They initiate and sustain interactions in
Japanese with others to discuss ideas and points of view, and participate in a range of collaborative
tasks, activities and experiences that involve planning, negotiation and debate. They analyse written
and spoken texts to identify elements such as viewpoint, theme, stylistic devices, cultural influences
and values. They respond in Japanese to information and ideas from different perspectives, using a
range of formats for specific contexts, purposes and audiences. They compose a variety of
informative and imaginative texts in different formats, experimenting with genre, textual features and
stylistic devices, and create a range of bilingual texts, for different contexts, purposes and audiences.

Students apply the Japanese sound system in both formal and informal speech, understanding how
patterns of rhythm, tempo, stress, pitch and intonation are used to enhance the aesthetic features of
texts. They use a wide range of kaniji in written texts, and orthography to access a variety of
vocabulary. They apply complex grammatical structures to enhance communication and achieve
particular effects. They explain the relationship between context, purpose, audience, linguistic
features and cultural elements in a range of personal, reflective, informative and persuasive texts.
They research the phenomenon of language change in Japanese-speaking communities, analysing
and comparing language use of previous generations with contemporary use. Students discuss how
meanings vary according to cultural assumptions that Japanese and English speakers bring to
interactions, and how mutual understanding can be achieved. They reflect on variations in their own
language use and communicative and cultural behaviours in Japanese and English-speaking
contexts.
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Content

For Kindergarten to Year 10, courses of study and educational programs are based on the outcomes
of syllabuses. The content describes in more detail how the outcomes are to be interpreted and used,
and the intended learning appropriate for the Stage. In considering the intended learning, teachers will
make decisions about the sequence, the emphasis to be given to particular areas of content, and any
adjustments required based on the needs, interests and abilities of their students.

The knowledge, understanding and skills described in the outcomes and content provide a sound
basis for students to successfully move to the next stage of learning.

In general, the examples of content in the Communicating strand are learning tasks (see glossary).
Unlike form-focused language activities and exercises (see glossary), the learning tasks involve the
achievement of a devised or actual goal or purpose. They provide opportunities to draw on existing
language resources and to experiment with new forms in authentic or simulated contexts.

The content has been designed to accommodate a range of student entry points and a range of
learners, some of whom may have significant prior learning, experience or background in Japanese.

In Kindergarten to Year 6, content has been developed for two broad student groups:

e students who are studying the language as second or additional language learners; and
e students who have prior learning and/or experience.

In Year 7 to Year 10, content has been developed and presented in four ways:

e students who are studying the language as second or additional language learners

e students who have prior learning and/or experience

o students who have experienced some or all of their formal school education in a Japanese-
speaking environment

¢ students undertaking a course based on Life Skills outcomes and content.
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Organisation of Content

The following diagram provides an illustrative representation of elements of the course and their
relationship.

Objectiveg

Exchanging
and shaping
meaning in

Japanese

Strands

The content of the syllabus is organised through the two interrelated strands of Communicating and
Understanding, and related objectives and outcomes.

The strands reflect important aspects of language learning related to communication, analysis and

understanding of language and culture, and reflection. Students reflect on the experience of
communicating and on their own language and culture in comparison to those of others.
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Macro Skills

The four macro skills: listening, reading, speaking and writing are related to syllabus objectives within
the Communicating strand in the following way:

Interacting Accessing and responding* Composing
Listening Listening Speaking
Reading Reading Writing
Speaking Speaking

Writing Writing

* The response to texts may be in English or Japanese depending on the outcome or content.

Listening, reading, speaking and writing skills are integral for students who are developing their
acquisition of Japanese. For some students with disability, teachers will need to consider relevant and
appropriate adjustments to listening, reading, speaking, writing and communication experiences
within the context of the Japanese K—10 Syllabus.

The use of English

The target language is used wherever possible as the primary medium of interaction in both
language-oriented and most content-oriented tasks.

English may be used for discussion, explanation or analysis and reflection, providing opportunities for
students to develop metalanguage for sharing ideas about language, culture and experience.
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Learning Across the Curriculum

Learning across the curriculum content, including the cross-curriculum priorities and general
capabilities, assists students to achieve the broad learning outcomes defined in the NESA K-10
Curriculum Framework and Statement of Equity Principles, and in the Melbourne Declaration on
Educational Goals for Young Australians (December 2008).

Cross-curriculum priorities enable students to develop understanding about and address the
contemporary issues they face.

The cross-curriculum priorities are:

e Aboriginal and Torres Strait Islander histories and cultures -¥
¢ Asia and Australia’s engagement with Asia @
e Sustainability -

General capabilities encompass the knowledge, skills, attitudes and behaviours to assist students to
live and work successfully in the 21st century.

The general capabilities are:

e Critical and creative thinking #*

e  Ethical understanding I*

e Information and communication technology capability .
e Intercultural understanding &

e Literacy 7~

e Numeracy

e Personal and social capability i#

NESA syllabuses include other areas identified as important learning for all students:

e Civics and citizenship *
¢ Difference and diversity *
e Work and enterprise #

Learning across the curriculum content is incorporated, and identified by icons, in the content of the
Japanese K—10 Syllabus in the following ways.
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Aboriginal and Torres Strait Islander Histories and Cultures ¥

The study of languages provides valuable opportunities for students to make interlinguistic and
intercultural comparisons across languages, including Aboriginal and Torres Strait Islander
languages, and to develop their understanding of concepts related to the linguistic landscape of
Australia. Students explore the languages spoken in their immediate environment and identify local
and other Aboriginal languages, off-Country Aboriginal languages and/or Torres Strait Islander
languages. They examine cultural symbols and practices across languages, and ways in which
people express their culture through traditional stories, songs, dance and crafts. By exploring and
reflecting on the interrelationship between language, culture and identity, students are provided with
opportunities to understand that the ways in which people use language reflect the values and beliefs
of their respective communities, including Australia’s rich and diverse local Aboriginal communities
and Torres Strait Islander communities.

When planning and programming content relating to Aboriginal histories and cultures and Torres
Strait Islander histories and cultures, teachers are encouraged to:

¢ involve local Aboriginal communities and/or appropriate knowledge holders in determining
suitable resources, or to use Aboriginal or Torres Strait Islander authored or endorsed
publications

e read the Principles and Protocols relating to teaching and learning about Aboriginal and Torres
Strait Islander histories and cultures and the involvement of their local Aboriginal communities.

Asia and Australia’s Engagement with Asia @

Students learning Japanese can engage with rich content and contexts for developing their
knowledge and understanding of Japanese-speaking societies and are provided with opportunities to
make comparisons with other Asian societies, languages, cultures, values and beliefs. They have
opportunities to learn to communicate and interact in Japanese in interculturally appropriate ways,
exploring concepts, experiences and perspectives from within and across Japanese and other Asian
cultures. They are provided with opportunities to understand that there are Japanese-speaking
communities in Japan, Australia and around the world, and that there is diversity within the Japanese
language. They identify words and expressions that Japanese and English borrow from each other
and other languages. They explore the impact on Japanese of social, cultural and intercultural
influences, such as media, technology, globalisation and popular culture. They develop an
appreciation for the place of Australia within the Asia region, including the interconnections of
languages and cultures, peoples and communities, histories and economies. Students are provided
with opportunities to learn how Australia is situated within the Asia region, and how Australia’s
linguistic and cultural identity is continuously evolving, both locally and within an international context.

Sustainability -

Learning Japanese provides a context for students to develop their knowledge and understanding of
concepts, perspectives and issues related to sustainability in Japanese-speaking communities in
Japan, Australia and the world. They engage with a range of texts to obtain, interpret and present
information, ideas and opinions on concepts such as the environment, climate, conservation, linguistic
and cultural ecologies, and change, both within Japanese language and culture, and across
languages and cultures. Students develop their knowledge, understanding and skills about
sustainability within particular cultural contexts. Through interacting with others, negotiating meaning
and mutual understanding and reflecting on communication, they can learn to live and work in ways
that are both productive and sustainable.
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Critical and Creative Thinking #*

Students develop critical and creative thinking as they interact in Japanese with people and ideas
from diverse backgrounds and perspectives. They participate in a range of collaborative tasks,
activities and experiences that involve negotiating, solving problems and making decisions. Students
obtain, interpret and organise information, ideas and perspectives from a range of texts, analysing
aspects of Japanese language and culture and making comparisons with other languages and
cultures. They develop skills in creative thinking when composing informative and imaginative texts in
Japanese in different formats for a range of contexts, purposes and audiences.

Ethical Understanding &I¢

Students learning Japanese are encouraged to acknowledge and value difference in their interactions
with others and to respect diverse ways of perceiving and acting in the world. They can apply their
knowledge of ethics when using technology to communicate information. When collecting, interpreting
and analysing information, ideas and research data related to aspects of language and culture in
Japanese-speaking communities, students are provided with opportunities to learn about ethical
procedures for investigating and working with people and places. As they develop their knowledge
and understanding of the language, culture, beliefs, values and attitudes of Japanese-speaking, their
own and other communities, students become more aware of their own roles and responsibilities as
citizens.

Information and Communication Technology Capability &

Accessing live Japanese environments and texts via digital media contributes to the development of
students’ ICT capabilities as well as linguistic and cultural knowledge, and extends the boundaries of
the classroom. Students are provided with opportunities to maximise use of the technologies available
to them, adapting as technologies evolve and limiting the risks to themselves and others in a digital
environment.

Students Interact with Japanese speakers in digital environments, and access multimodal resources,
digital environments and technologies to enhance their learning. They engage with digital and
multimodal texts to obtain, interpret, reorganise and present information, opinions and ideas. They
use word-processing skills to produce written texts in hiragana, katakana and kanji. They create
informative and imaginative texts in digital formats, using text, sound and images, and produce
bilingual resources, such as digital displays or websites, for the school community.
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Intercultural Understanding @&

The development of intercultural understanding is a central aim of learning languages, as it is integral
to communicating in the context of diversity, the development of global citizenship and lifelong
learning. Learning languages can enable students to develop their intercultural understanding as they
learn to value their own language(s), culture(s) and beliefs, and those of others. They are provided
with opportunities to understand the reciprocal relationship between language, culture and identity,
and how this relationship reflects the values and beliefs of a community. Students are encouraged to
reflect on their own and other cultures in ways that recognise similarities and differences, create
connections with others and cultivate mutual respect. Learning to move between languages and
cultures is integral to language learning and is the key to the development of students’ intercultural
understanding.

Students learning Japanese are provided with opportunities to understand that language develops
and operates in a sociocultural context. They are encouraged to make connections between social
and cultural practices and language use, identifying culture-specific terms and expressions in
Japanese and making comparisons with other languages and cultures. They examine differences in
language use and behaviours, explaining variations according to context, purpose, mode of delivery
and the roles and relationships of participants. Students are provided with opportunities to understand
how cultural identity influences ways of communicating, thinking and behaving. They reflect on their
experiences when interacting in Japanese and English-speaking contexts, considering adjustments
made and how this affects intercultural communication.

Literacy &

Contemporary research has demonstrated explicit links between language learning and improved
literacy skills. The study of Japanese develops students’ understanding of how languages work as
systems, thereby enhancing literacy and language skills in Japanese, as well as English. For
background speakers of Japanese, the knowledge, understanding and skills which students develop
through learning their first language also support and enhance the development of literacy in English.

Students learning Japanese can make connections between spoken language and Japanese
hiragana, katakana and kanji. They engage with Japanese texts, using their knowledge of kanji to
predict the meaning of new words, and compose texts comprising hiragana, katakana and familiar
kanji. They are encouraged to use metalanguage to describe linguistic structures and features in
texts, recognising that grammatical concepts serve particular functions and represent part of the
system of language.

Students identify main ideas and specific information in a range of spoken, written and multimodal
texts, explaining textual structure and linguistic features and their relationship with context, purpose
and audience. They convey information, ideas and opinions in a variety of text types and formats, and
compose informative and imaginative texts in different formats for a range of audiences, purposes
and contexts, applying their knowledge of grammatical structures, word order and sentence
construction. Students create bilingual texts and resources for the school and wider community,
making comparisons between Japanese and English textual features, and linguistic and cultural
elements.
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Numeracy

Students develop numeracy capability as they communicate in Japanese in everyday situations. They
use Japanese numbers for counting and measuring, understanding and using kanji in written texts.
They role-play shopping situations in class, negotiating details such as size, quantity and price, and
using currency exchange rates to complete transactions. They use expressions of time to sequence
events, and create calendars to share information about class routines, birthdays, including zodiac
signs, and Japanese events and celebrations. They interpret data and statistics from multimodal
sources, and construct tables, charts, graphs and diagrams to present information.

Personal and Social Capability

Students develop personal and social capability as they interact with Japanese speakers in culturally
appropriate ways in a range of contexts and situations, developing understanding of the importance of
communicating in a respectful manner. They participate in shared tasks and activities that involve
planning, negotiating, and making decisions and arrangements. They work both collaboratively and
independently, engaging with Japanese texts and resources to obtain, interpret and evaluate
information, and creating their own informative and imaginative texts to express their ideas, opinions
and beliefs.

Students explore connections between Japanese language and culture in particular words,
expressions and communicative behaviours, recognising and empathising with values that are
important to Japanese-speaking communities. They are provided with opportunities to understand
that people view and experience the world in different ways, and reflect on their own heritage, values,
culture and identity.

Civics and Citizenship "

As students engage in learning Japanese, they develop the knowledge, understanding, skills, values
and attitudes for responsible, informed and active participation in Australian society and as global
citizens.

Students are provided with opportunities to understand the concept of community identity within the
context of multicultural Australia. They explore the diversity of identities and cultural perspectives
within Japanese-speaking and other Australian communities and the diverse ways in which
individuals and communities may express their cultures and identities in Australian society.

Students examine the importance of tradition to a sense of community and national identity, and
explore the impact of social, cultural and intercultural influences on Japanese language and culture,
such as media, technology, globalisation and popular culture. They can appreciate the richness of
Japanese language and culture, and the significant social, economic and cultural contributions of
Japanese-speaking communities to Australian society and the world.
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Difference and Diversity ¥

Through their learning of Japanese, students develop awareness, understanding and acceptance of
difference and diversity in their personal lives, and within the local and global community. Students
are provided with opportunities to learn about diverse values, attitudes, customs and traditions in
Japanese-speaking communities, as well as characteristics that are common to their own and other
communities. They communicate in Japanese in diverse contexts, developing understanding of the
importance of using culturally appropriate language and behaviour.

The study of Japanese fosters the ideals of respect for others and appreciation and acceptance of
diverse points of view, beliefs, attitudes and values. Students develop their understanding of issues
such as age, beliefs, gender, disability, language and ethnicity, and their appreciation of ways in
which diversity contributes to a deeper sense of community and national identity.

Work and Enterprise %

Students need to be prepared for living and working in a world that is more technologically focused,
globally connected and internationally competitive. Through their study of Japanese, students learn
about the living and working conditions of Japanese-speaking communities, and are provided with
opportunities to understand the impact of social, economic and technological developments. Students
learning Japanese develop skills in communication, collaboration, negotiation and problem-solving
that can equip them for participation in a range of work settings, and can enable them to become
more effective and valuable members of the workforce. The ability to communicate in Japanese
broadens future employment opportunities for students in an increasingly globalised world.
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Early Stage 1

Content for Early Stage 1

Communicating
Interacting

Outcome

A student:
> interacts in simple exchanges in Japanese LJAe-1C

Content

Students:

¢ exchange greetings, for example: (ACLJAC109) i
— introducing self, using culturally appropriate gestures & i
— greeting others at different times of the day outside and inside the classroom, eg

CAICBIE. CARAI. SXIB5, BPTHES

— encouraging peers to say thank you when receiving worksheets, eg
HYNESTENET, i

— understanding differences between greeting a teacher/parents and peers, eg
BREEI-BELSTINET @i

e participate in classroom routines and follow simple instructions, for example: (ACLJAC110) ¥
— participating in classroom routines, eg opening and closing lessons
— counting down in Japanese using hand gestures before and after activities

— following simple classroom instructions, eg A TLZEL), ENTLEEL, LI,
FHTIEL, Fo TS d
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Early Stage 1

Content for students with prior learning and/or experience

Students:

interact with teacher and peers by exchanging information, for example: &* i
— talking about what they like and dislike, eg ~H'g & T, «* b

— sharing personal information about themselves and their family * i
— sharing details about their weekend with their peers and teacher, using simple sentences &*

— describing an object of interest such as a toy or a pet and responding to questions, eg W TY

o SBVWTY, (WHDBERAEBATIN, ) =ik
— understanding the difference between language used at home and at school &* i

participate in classroom activities by responding to instructions and taking turns, for example: &*

— learning the rules of a new game, eg Japanese Hopscotch (IFAIFAIE) , What's the time Mr
Wolf? (BBhHSA. WEBALTIN?) |, Hide and seek (A<hA(F) |
CrAlTAIZA H>58LW TR and deciding who will be ‘it’, eg $I1Z, who will be ‘hiding’ and how
the game is won, eg H'5. £ o* &

— taking part in a simple experiment involving observation, using expressions, eg #AXx9. #X

A DDEWTT HELNNTT o &
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Early Stage 1

Communicating

Accessing and Responding

Outcomes

A student:

>  engages with Japanese texts LJA e-2C
> responds to spoken and visual texts LJAe-3C

Content
Students:

e participate in shared listening and viewing activities, for example: (ACLJAC114) = i

listening to songs with visual images that involve onomatopoeic sounds and discussing them
=

singing songs with actions, eg MFLW\SA. BVSEIEEIT, & 7 iF

following picture book stories or interactive digital texts =

¢ respond to simple or familiar stories, songs and rhymes through actions, drawing or singing, for
example: (ACLJAC114) #* &

singing and responding to songs with actions, eg DFLW\SA, BVSEEF T, EGESEL o &
listening to onomatopoeic sounds and drawing pictures to show how they felt when listening,
eg UpAUBA. DADA, FEIFE &

following familiar stories and responding to questions in English or in Japanese, eg Who is
this? What is this? What did you like about this story? (N TIH, BATIH, ) 4* &

Content for students with prior learning and/or experience
Students:

o identify keywords and specific information in simple spoken and visual texts, for example: #* &

listening to and viewing picture books and familiar multimodal stories and responding
appropriately to questions to demonstrate comprehension, eg DX [FRICABIZEHBNETH, ,

COVEREABDETIN,, CDANEEELBICBYTZVNTI D, #* &

¢ share information from texts, using illustrations and gestures to support meaning, for example: &*

=

drawing a picture and explaining it, using gestures to support understanding * &
completing illustrations for a storyboard by drawing a picture of the main character, after
listening to and viewing picture books and familiar multimodal stories #* 5

re-enacting a familiar story, eg using expressions ENLONLHZETAIT: -+, INIE~TT, o* &
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Early Stage 1

Communicating
Composing

Outcome

A student:
> composes texts in Japanese using visual supports and other scaffolds LJAe-4C

Content
Students:

e describe objects in Japanese using visual supports, for example: (ACLJAC115) #* &
— describing size and colour of objects around the classroom/school, eg BHEL\, ELEL, HH

BB & =
— describing verbally what they saw on an excursion, using pictures, simple adjectives and
nouns and then drawing pictures &* &

— responding to question words, eg CNIXEHZNTIN, FIIL-MMITETITH, &

o label objects and images in Japanese, for example: (ACLJAC117) &=
— drawing classroom objects using digital technology, for use as labels in the classroom and

around the school, eg E&50L D, £&, <KX, WIe* B 5=

— cutting and pasting words to label an image, eg food items or animals &%
— assigning labels to a photo, eg family members &

Content for students with prior learning and/or experience
Students:

e compose simple texts using illustrations and actions to support meaning, for example: &* &=
— composing and performing simple action chants or repetitive raps % @
— composing a spoken text based on a visual prompt, eg a picture & &
— creating a calendar #* &

e create bilingual word lists and labels for the classroom, for example: &% &
— labelling classroom objects in Japanese and English &
— creating a bilingual picture dictionary #* &

— making a class word wall or display of an event, eg a sports day or school concert (eg [FD&

SEBNTY, HLEIE SAEINNTT, ) & &=
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Early Stage 1

Understanding
Systems of Language

Outcomes
A student:

recognises spoken Japanese LJAe-5U

recognises written Japanese LJAe-6U

recognises the difference between statements, questions and commands in Japanese LJAe-7U
recognises that there are different kinds of texts LJAe-8U

R N

Content

Students:

e recognise the sounds of Japanese, for example: (ACLJAU120)
recognising the concept that one kana represents a basic unit of a Japanese sound &
learning the rhythm of Japanese

practising the sounds of Japanese by singing the %\ X hiragana song &

noticing that statements and questions have different intonation patterns &

e recognise that Japanese and English are written differently, for example: &
— tracing hiragana and learning about stroke order &=
— tracing their name in katakana &=

e recognise the structure of statements, questions and commands in Japanese, for example:
(ACLJAU122) &=

— recognising basic word order, eg adjective/noun ¢9, &
— recognising requests such as =2 T<Z&L), $H2TLESL, 5
— recognising questions ending with /* &

— indicating affirmative and negative responses, using [&\\ and LW\ &

e understand that some Japanese and English words are similar, for example: (ACLJAU125) & %
— comparing pronunciation and intonation of Japanese loan words with English pronunciation

and vice versa, eg koala (1775), icecream (741 A7YU-L), sushi, karate & *

e understand that language is organised as ‘text’, for example: (ACLJAU123) 5=
— understanding that texts can be spoken, written, digital, visual or multimodal and can be short
or long =
— recognising that Japanese can be written vertically or horizontally &
— naming familiar texts, eg a story, rnyme, song or conversation &
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Early Stage 1

Content for students with prior learning and/or experience

Students:

recognise and use features of the Japanese sound system, including pitch, accent, rhythm and

intonation, for example: &

— recognising pitch, accent, rhythm and intonation when listening to stories &=

— accurately pronouncing all combinations of hiragana and katakana, including voiced and
unvoiced forms and all combined sounds (contractions and blends) &=

— understanding that the sounds of hiragana and katakana are identical even though the
associated scripts are different &

recognise that the sounds of Japanese are represented in three scripts, for example: &
— tracing and copying hiragana and their name in katakana 5=

— understanding that katakana is used for foreign words, eg TLE, XV, ¥-H- 5=

— understanding that every kanji has meaning 5=
— making pictograms for kanji =

identify the function of statements, questions and commands in Japanese, for example: &
— understanding basic word order in statements using particles, eg _ #"§ETY, _ [ Adj T,

_EWEET, &
— recognising requests such as =2 <&, $H2TLESL, 5
— asking questions using H* &
— understanding different question words such as 7z, %(C, £Z and the sentence-ending

particle H* &=
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Early Stage 1

Understanding

The Role of Language and Culture

Outcome

A student:
> recognises other languages and cultures in their immediate environment and the world LJAe-9U

Content
Students:

e understand that Japanese is one of the many languages spoken in Australia, for example:
(ACLJAU143) i &

discussing where students have heard Japanese spoken, such as Japanese restaurants,
supermarkets, audio books or radio @ i #

identifying local Aboriginal languages -¥ & %

discussing why there are different languages spoken by their peers @ i % &

creating a data display of the different languages represented in the class -¥ @ i % %

e recognise that there are cultural practices that differ from their own, for example: (ACLJAC118) &

i &

discussing cultural backgrounds of peers and their families, and sharing knowledge of own
cultural background -# @ ¢ i &

sharing knowledge about celebrations in their own culture, and making comparisons with
celebrations in Japanese-speaking and other communities, including Aboriginal and Torres
Strait Islander communities ¥ @ & & *

Content for students with prior learning and/or experience
Students:

e describe aspects of self and their family background, for example: @ & i &

creating a personal profile, using drawings, images or photos, including where their family is
from, who speaks Japanese and/or other languages or dialects at home @ i %
discussing elements of Japanese identity, eg animal signs & i &
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Stage 1

Content for Stage 1

Communicating

Interacting

Outcome
A student:

»  participates in classroom interactions and play-based learning activities in Japanese LJA1-1C

Content
Students:

e interact with teacher and peers to exchange greetings and information, for example:
(ACLJAC109) i

using appropriate greetings at occasions, eg ‘Grandparents’ Day’ or when visiting the
principal’s office, eg H(3&5 and BLL\SA. BIEHIA BELSITENET @ i

introducing self to students from other classes learning Japanese, eg [FUHEL T, (F<- DL
T, EHZLALL @b

dressing up as different persona in different contexts and performing a mini role-play, eg

between teacher and students at school in the morning (B13&5 - HE&5TENET), parents and
child before going to school (BN ZAYEEL, ZWE, WoTH2L0L),

Lo TZXY), same aged friends at lunch, different aged friends & ##

e participate in classroom routines and activities, for example: (ACLJAC110, ACLJAC111) &* &= i

engaging in classroom routines, eg 31H>T, 2T, /-F2UBWT, #T HF
using ‘backchannelling’ when participating in conversations to show engagement as a
listener, eg $d&%. Z22TY. A— R ? ¥

playing L®AlFAlFA and using it in interactions, eg when taking turns
participating in games and activities that involve guessing, matching and choosing objects,
such as Bingo, Snap or Go Fish, using modelled questions and responses, eg 58 T9 7H

o FLW/WWZ, BN 3 T, WO, SEELPBNTY,

using formulaic phrases related to playing games, eg 2. (ZL\ | | Bof, 3=, SARA. BT
UNIFER (R

using rehearsed language to collaborate in craft activities, eg DYZLZSL),

[FL\ E5%, o i
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Stage 1

Content for students with prior learning and/or experience

Students:

interact with teacher and peers to exchange personal information, for example: &* ¥

introducing self to peers, students from older grades or different schools #
initiating a conversation with a student from another class, eg Y3v<A §HEHA o* &= iF

introducing peers to a new student or visitor to the school, eg 73 3ATI. HizLD
EERBETY, o & b
receiving praise and expressing gratitude, eg (&<TZFL, ) HYNESTEVNET, @ ir

participate in classroom routines and guided activities by responding to questions, following
instructions and asking for permission, for example: & i#

following classroom instructions and routines ##

participating in contemporary or traditional games such as ‘memory’ or ‘¥ ¢V’ , asking

questions or making requests, eg ZNOIFATIN, or &2 TR, ‘o ib
discussing experiences, such as an excursion or a sports carnival &*
asking for permission, eg to go to the bathroom, to have a drink of water, eg using ~CEWWT

g, i
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Stage 1

Communicating
Accessing and Responding

Outcomes

A student:

> identifies keywords and information in simple texts LJA1-2C
> responds to texts using a range of supports LJA1-3C

Content

Students:

¢ |ocate specific items of information in texts, such as charts, songs, rhymes or lists, for example:
(ACLJAC112, ACLJAC114) #* &=
— recognising some hiragana or whole words in familiar contexts, eg labels, titles or posters #*

=

— listening for keywords in stories, rhymes or songs, eg nhames of characters, colours, numbers
o o

— listening to descriptions of family members and identifying names and ages in a family tree &*
5=

— recognising their name written in katakana on the class list of names &

e respond to texts using keywords or phrases in English or Japanese, or gestures, drawings and
other supports, for example: (ACLJAC113) &* &=
— drawing a picture from the descriptions provided in a spoken text &
— demonstrating understanding of questions by responding, using gestures,

[FLV- LW\ Z, or pointing to pictures &

— completing a storyboard with corresponding pictures after listening to familiar storybooks read
in Japanese #* &

— responding to games with actions, eg the Japanese version of ‘Simon says’ [__ttA LA L

Flfe, UEHE] o &
— responding to information used in guided activities, eg drawing, building or making &% &
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Stage 1

Content for students with prior learning and/or experience

Students:

locate and organise key points of information from simple spoken, written, digital and visual texts,
for example: #* &

sequencing images, eg manga, and connecting the images, using appropriate conjunctions
(eg ZDFXRIC, ENB. ZDHE, TE) o &

participating in guided activities, eg drawing a picture from the descriptions provided in a
spoken text &

listing items to be purchased based on a conversation about shopping, by identifying the
items to be purchased #* &

using a calendar to share knowledge about the dates for upcoming celebrations or events, eg
birthdays, ‘Grandparents’ Day’, school terms and sports days &* &

respond to texts using English, or modelled sentence structures in Japanese, or illustrations to
support meaning, for example: &% &

labelling a series of related and unrelated visuals, eg Z3[EHHZNTT, and CNEZITT, YA

CHTETT, N, WIE YACE EREY, &
responding to a survey of their peers about a topic of interest, eg using expressions such as
~[E~NTETT . ~FVBENHTNET, & &

selecting images and texts from magazines, newspapers and brochures about Japanese
culture, such as Japanese food, to illustrate key ideas #* &

responding to spoken texts through play-acting, illustrating or movement &* &

using illustrations to respond to a classroom presentation about a Japanese cultural event

such as FH0OH «* &

responding to a Japanese version of a familiar children’s story or folktale and re-enacting the
plot using puppets, props or actions &% &
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Stage 1

Communicating

Composing

Outcome

A student:
> composes texts in Japanese using rehearsed language LJA1-4C

Content
Students:

e compose simple texts using familiar words, phrases and patterns, for example: (ACLJAC115) &*

=

retelling short stories with puppets, props or actions after multimodal input, eg watching
videos or picture books such as SAUVEDI ST and B3 o &

creating Mothers’ Day/Fathers’ Day cards, eg 8¢ 38A. BNHIAAN, WDOE HYNES, ~A
KU * 5=

creating digital texts, using pictures and captions &* . &

creating speech bubbles for a character illustration, eg for greetings, self-introduction,
expressing likes and dislikes ¥ &

e label objects and caption visual texts, for example: (ACLJAC117) #* &=

creating bilingual labels for classroom objects, places around the school or items around the
house #* =

creating sets of word cards in English and Japanese, and playing matching games, eg
Memory or Snap #* &

creating an illustrated Japanese dictionary #* &=

writing parallel captions in Japanese and English for a photographic display of a class event,
eg a sports carnival or pets’ day, or about a topic such as caring for the school environment --

=

Content for students with prior learning and/or experience
Students:

e compose simple texts using modelled sentence structures and illustrations to support meaning,
for example: &* &=

writing and making cards, eg Mothers’ Day and Fathers’ Day #* &
creating Z[Z2& (recount with drawings) to share with the class 4 &

describing family members to peers, using photographs from home #* &
creating/re-creating simple songs, poems and rhymes, using spoken and written language as
well as non-verbal forms of support, eg clapping, gestures and facial expressions #* &
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Stage 1

e create simple print or digital bilingual texts, such as word lists, labels and captions for the
classroom, for example: #* &=

making a poster of classroom rules in English and hiragana #* &=
creating a bilingual dictionary with English words and their hiragana equivalents, eg my
classroom, our school, what | like to eat &* &

producing a simple multimodal text that describes or labels images, eg Z3[3HHENTT, TN
FWEITY., COVEET-EYRTT, T-F&=R%LE, o B
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Stage 1

Understanding

Systems of Language

Outcomes
A student:

R N

recognises and reproduces the sounds of Japanese LJA1-5U

recognises basic Japanese writing conventions LJA1-6U

recognises Japanese language patterns in statements, questions and commands LJA1-7U
recognises features of familiar texts LJIA1-8U

Content
Students:

e recognise the sounds and rhythms of spoken Japanese, for example: (ACLJAU120) &

participating in a syllable clapping game to learn the rhythm of Japanese
playing the karuta game in groups, using W\5Z$ cards &

singing the %L\ D A& song to recognise sounds of spoken Japanese &
practising the different intonation of statements and questions, eg comparing H(FfAZ

TIH, with (FAETYT, 7=

pronouncing names in English and Japanese &

recognising hiragana sounds by pointing at symbols on the hiragana chart &
understanding the system of basic Japanese sound combinations, that is, a vowel can be
attached to most consonants to produce a kana =

e recognise and copy some hiragana and a few high-frequency kaniji, for example: (ACLJAU121) &=

understanding that the Japanese language uses three different scripts depending on word
origins and the context of language use
understanding that one kana represents a basic unit of Japanese sound &

rearranging hiragana characters from &%~ A in groups &

recognising some hiragana, using supports such as mnemonic clues &=

identifying known hiragana within a word, and using it to predict the meaning =

tracing and copying their own name in katakana or hiragana with attention to stroke order and
direction &=

understanding that each individual kanji represents meaning as well as sounds, eg H(0'). H(

M. B(IZ5), whereas one kana or one letter of the English alphabet does not represent
individual meaning 5
recognising some kanji, eg numbers and pictographs, eg tb. JIl. A, £
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Stage 1

understand basic Japanese sentence structure and recognise some key elements of Japanese
grammar, for example: (ACLJAU122) 5=

— identifying gender-specific pronouns H7=L and (< =

— understanding the use of common suffixes, eg &A or <A or titles, eg FA ) to address and
refer to other people, eg Luke <A and White BA L) &=

— understanding basic word order in simple sentences, eg noun B’ =Td, YAIHT=
T9Y, , adjective + noun T9, BBELVHTY, 7=

— understanding how to specify items using the possessive particle @, eg H7=L OH'Z<. Sarah
SADIFA. BEHSADWZ

— referring to numbers of things, using cardinal numbers 0 t0100: —(L\5), Z=([0). =(&A) .. & O

— learning to describe the colour, eg % TJ, size, eg HETT, and shape, eg 5T, of
things &

— understanding different question words, eg 7z, &(C, £Z. &N and the sentence-ending
particle H* &=

— recognising and responding to a request, using the verb <Z&\\, eg TV\TLEEL, , THo TS
Ly, &=

— indicating affirmative and negative responses, using [&l\ and L\W\Z &

— using some culturally specific parallel phrases related to giving and receiving, eg £3% and &
YRteS &=

— learning to use common onomatopoeia, eg NXIRZ and hADA &

— building vocabulary to describe and label familiar objects and immediate environments 5=
— recognising and/or using particles, eg (. D &

- =

— recognising and/or using pronouns, eg ZZ. I &

recognise that Japanese and English borrow words and expressions from each other and other
languages, for example: (ACLJAU125) & &

— recognising English loan words in Japanese, and matching words with pictures, eg 7L, XY
IVE1-5- N-h-

— noticing that languages borrow words from one another, and that both Japanese and
Australian English include many words and expressions from other languages = *

— recognising that Japanese uses many loan words from other languages, eg X, TUE, €Y7,
and that these are pronounced differently by Japanese speakers & #

understand that there are different types of text with particular features, for example:
(ACLJAU123) &
— understanding texts as different forms of communication that are spoken, written, digital or

visual, and recognising that they can be very short, eg 7=2TC or much longer, eg 7=2T <&\,

=
— recognising that different types of texts have different features, eg repetition and rhythm in
action songs and chants &~
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Stage 1

beginning to use metalanguage to talk about texts, identifying and naming familiar types of
texts, eg ‘story’, ‘list’, ‘song’, ‘rhyme’ and ‘tongue twister’, and describing features, eg stories

usually have a story starter (GhLE7A'L), while songs usually have rhyming and the repetition

of words &=
noticing how texts, such as storybooks, are sequenced and organised, eg by identifying the
main title and the connections between pictures and text &

Content for students with prior learning and/or experience
Students:

apply Japanese pronunciation and intonation patterns, including pronunciation of loan words and
punctuation, for example: =

comparing pronunciation of katakana words in Japanese and English &

understanding the katakana long vowel mark &=

participating in shared reading with the teacher or recording text, with particular focus on
questions, commas and full stops &

recognise and use hiragana, some katakana and familiar kanji in simple texts, for example: &

learning to use high-frequency kanji, eg numbers, days of the week, family members,
applying basic principles of stroke order =

understanding that kanji are derived from Chinese characters, and that hiragana was formed
by simplifying the form of kaniji, while katakana was formed using a part of kanji &
understanding that each individual kanji represents meaning as well as sound, eg by making
pictograms &=

understanding the use of furigana as a tool to support reading =

tracing and copying hiragana, katakana and kaniji &=

participating in games to learn hiragana, katakana and kanji, eg matching games, Snap &
making pictograms &=

recognise parts of speech and understand basic rules of word order in simple sentences, for
example: &

developing metalanguage for communicating about language, using terms such as ‘noun’,
‘verb’, ‘adjective’ &

understanding the role of Japanese particles, eg &. (£, &, (L &

understanding how to use \\ and % adjectives in basic sentences &

creating cohesion and flow using conjunctions, eg ZL T, Znh'6, Z0&HE, TE. EH56 &
comparing basic punctuation marks, such as full stop, comma, speech mark, question mark
and question marker h &

distinguishing the difference between polite form and plain form &

expressing needs and wants, eg ~7=L\, (FLL) 7

using interrogative pronouns, eg 210, £Z &=

using counters for people, eg O'&Y, S, SAICA &=

using verbs, eg ~ [CWEXLT, ~ ZHFLE, ~ ERARFLE &

using emotive words, eg =ML\, HELAL. MGLL &

using past tense of i-adjectives ~7h'27=T9, and na-adjectives TLfzo &

using past tense of verbs ~%L%k, ~FBATLE, &
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Stage 1
— using ~T form of the verb, for example ~&=A"T, ~&ZL T, &

— using conjunctions, eg ZOXXIZ, 1216, T, ZL T, ZNH'6, Z0HE &
— giving and not giving permission ~TEWWTT, ~TTWIEEA. &
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Stage 1

Understanding

The Role of Language and Culture

Outcome
A student:

)

recognises similarities and differences in communication across cultures LJA1-9U

Content
Students:

recognise that the ways of greeting and addressing others vary in different cultural and social
contexts, for example: (ACLJAU124) & &%

exploring how language is used differently in Japanese to reflect different relationships, eg
parent—child exchanges HI3&3. WoTHoLwL\, LW TEXT, VK, HHZY, communication
with peers 7%2(Z ?, and teacher—child interactions HATIH, & &

understanding that language use varies according to the context and situation, eg

ZAICBIE, and ELEL,

understanding that language forms such as greetings vary according to the time of day or the
occasion, eg (3L, CAICEIR. CAIRRAIR 7=

understanding that language used in particular interactions can vary between cultural
contexts, eg the use of titles in Japanese (~&A. ~FAEY) compared to the informal use of
names in Australian English & =

understanding that in conversations, older siblings are often referred to as HICL\6vA. HRZX5E

A rather than by their name & &

understand that language and culture are closely connected, for example (ACLJAU126): € i i &

understanding that learning and using Japanese involves becoming familiar with some
different ways of communicating, eg W=ZZ£9, Z5%58%, and also some ways of thinking

about things and behaving that may be unfamiliar € & i *
noticing similarities and differences between classroom interactions in Japanese and English,

for example, referring to the teacher using only BAt L & *

understanding that culture and cultural behaviours are woven into languages and cannot be
separated from them, eg it is possible to bow without a spoken greeting in Japanese but not
to greet without bowing @ & i &

recognising ways in which people express their culture through music, dance, traditional

stories, food, games and celebrations, eg L&D, BALHLIEREL.
ZI5A50L. ZAD 4 Ok
exploring cultural symbols and practices through games and crafts @ & #

exploring the range of languages and cultures at school and in the local community, including
local Aboriginal languages and cultures ~¥ @ & # ¥
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Stage 1

o identify what may look or feel similar or different to their own language and culture when
interacting in Japanese, for example: (ACLJAC118, ACLJAC119) @ & #

reflecting on what sounds, looks or feels similar or different to their own language and culture
when interacting in Japanese @ & ¥

comparing body gestures used to convey different messages @ & *

comparing ways of thinking and behaving in similar contexts, eg eating or entering homes,
between Japanese and other cultures € & *

Content for students with prior learning and/or experience
Students:

o reflect on the role of Japanese language and culture in their own lives, for example: @ &

exploring ways in which Japanese people express their culture through music, dance,
traditional stories, food, games and celebrations ¥ @ & %

recognising visible expressions of identity, eg flags, maps, traditional dress and landmarks -
&3k

discussing the role of Japanese language and culture in their own lives, eg participation in
cultural events, food preferences or overseas travel @ &

recognising the appropriate context for using plain form, eg at home with family, and the
appropriate context for using polite form, eg with the teacher @ & *
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Stage 2

Content for Stage 2

Communicating

Interacting

Outcome
A student:

>  interacts with others to share information and participate in classroom activities in Japanese
LJA2-1C

Content
Students:

e interact with teacher and peers in guided exchanges, for example: (ACLJAC127) «* i@

introducing self to class, using formal spoken language, eg (U$HZL T,

£5%&3L<, , and appropriate non-verbal language, eg bowing & i#
interviewing peers and asking factual questions relating to concepts, eg time, place or number
(eg BAL. £2), using formulaic structures and familiar expressions &* i

asking for help during pair/group activities or clarification at the end of a peer’s speech ##
showing interest in peers’ stories and respect for others, eg by expressing praise or

encouragement, using formulaic expressions, eg 92U\, $BLAL. WNTIH,

Z7TIh @i

exchanging information with Japanese-speaking students in a buddy class about self, friends,
family or neighbourhood, using simple sentences, eg N Z<[EHRAICATTH, 3 ATY, o iF
communicating about weekend/holiday activities and shared experiences during in-class
speech time, using past tense, eg place [CWEXLT, food ZRE LTz, «* i

e participate in activities with teacher support that involve following instructions and interacting with
peers, for example: (ACLJAC128, ACLJAC129) #* i

responding to teacher instructions and participating in classroom routines, eg taking the roll
(IEL, WET, WWR, ~3AlE WEH A, ), naming the months and days of the week and

describing the weather (eg E&31FA LI HTY, [FNTY, ) o iF

following procedures to engage in an activity, eg learning a song, making a self-portrait, or
doing origami &*
participating in guided activities, eg group/pair language activities, games and sports, eg

BAH says, or the telephone game, S<HBLN, LRATARA HTHHTH.

TI=IYNAXTyk, EAN, playing a simple chasing game #* i

preparing, rehearsing and performing presentations, adapting and performing action songs for
a school event, eg by changing lyrics (& Z3X) based on modelled patterns, with appropriate

gestures and actions &* ##
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Stage 2

Content for students with prior learning and/or experience
Students:

interact with teacher and peers to share information, experiences and feelings, for example: & i

participating in shared blogs, exchanging information with students from a sister school, eg
HrLIET7YTY, 3RATVNTT, «F B i

discussing weekend/holiday activities and shared experiences, using conjunctions, eg
ZLT, Z0HE. ZOFXRIC. ZNH6, 206, T, adjectives and verbs in the past tense «*

sharing pictures and experiences relating to an actual or virtual trip to Japan, eg pictures of
food, a house, garden, toys, sightseeing places and experiences &* ¥

b d

describing an artwork to the class, using expressions, eg CN[E~TYF, ~DATY, ZZFHEVIC
LELE. ~H'BTT o* &

seeking feedback and reflecting on work, eg artwork, multimodal texts, oral presentations or
speeches, using expressions, such as E3HEVET N, , EINTETIH, «* B b

interacting with others to invite, congratulate or thank someone via email, letter or text
message & ML 7 i

participate in classroom activities and collaborative tasks that involve planning or simple
transactions, for example: &

leading group/pair language activities, games and sports, eg reading out karuta cards for a
class karuta activity, playing a simple ball game

following instructions for a craft activity, eg origami &* &= ¥

planning with peers to produce a publicity flyer for an upcoming cultural or sporting event,
using digital media «* F. 5= ¥

working collaboratively to plan and present a cultural item, eg celebrating a festive occasion
by performing a song or dance for the school community & i

working collaboratively to plan an artwork for their school or local playground &* i
participating in group activities and scenarios, eg buying food or goods or ordering a meal,

and making requests in an appropriate way, (eg 7—-X2(CLXT.
T=AVELZE) o* d

negotiating details in a transaction such as preferred size, quantity or price, and concluding
the transaction with the exchange of currency & i
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Stage 2

Communicating

Accessing and Responding

Outcomes
A student:

>
>

locates and classifies information in texts LJA2-2C
responds to texts in a variety of ways LJA2-3C

Content

Students:
obtain specific information from texts, for example: (ACLJAC130, ACLJAC132, ACLJAC134) &*

=

viewing, listening or reading simple texts to locate key points of information and known
phrases #* &

finding examples of Japanese language at home or in the community to create a class
collection, display or digital database of terms related to menus, recipes, toys and gadgets &
matching pictures and captions to simple narratives &

using an information chart such as a scoreboard to obtain information, eg which team is the

winner B'5. (7, BATATIN. 5 TATT a= 0

respond to texts using graphic, visual and digital supports, in English or Japanese, using simple
statements, for example: (ACLJAC131) #* . 5=

reporting the findings of surveys on families, pets, likes and dislikes, sports or other activities,
and using pictures or column graphs to display results &* &= [

responding to simple questions about an anime #* &

selecting simple descriptive modelled statements to caption their own drawing of a character
encountered in a Japanese story & B 7%

labelling aspects of their daily routines, selecting captions or assigning word bubbles,

including expressions of time, eg going to school in the morning with a clock displaying /\fF

and the words L\ (Z2%d. = 0
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Content for students with prior learning and/or experience

Students:

locate and organise information from spoken, written, digital and visual texts, for example: &% BL

=

recognising character traits or behaviours in texts, eg anime, manga and children’s stories
that reflect Japanese culture and traditions &* @& &=
identifying features of seasons and tracking the progress of seasonal weather changes on a

map of Japan, eg reports of {5, P, TH&D &

reordering and annotating visual representations of a process, eg following a recipe or
conducting an experiment &* &

reading or viewing authentic print or digital texts, eg advertisements, catalogues, menus or
packaging, to locate familiar kanji, and categorising information by type, shape, function,
colour, target audience or capacity for recycling -~ #* &=

respond in English or Japanese to texts, using spoken, written and digital modes, and models, for
example: #* B 5=

listening to a report of an event, such as a festival or family celebration, and using a timeline
to sequence elements &% M. %

sequencing elements of cartoons or simple narratives, eg by creating a storyboard using
pictures and captions &* &=

conducting surveys or interviewing Japanese-speaking people in the community, eg I EA -2

Yyesy
FSUTICEATONETH, SKBARBEEREIH, and using graphs and charts to display
results to the class #* & [
reading a picture book and writing a book review (1*A %35 5A), using modelled language #* &
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Stage 2

Communicating

Composing

Outcome
A student:

>

composes texts in Japanese using modelled language LJA2-4C

Content

Students:
compose simple texts using familiar words, formulaic expressions and modelled language, for
example: (ACLJAC133) #* &

creating simple oral texts describing themselves, their interests, friends or family, using visual
supports or objects M. &=

describing orally or in writing imaginary characters, places or animals #* &=

creating action songs that involve repeated words or phrases, or re-creating simple songs and
incorporating onomatopoeic sounds, eg ‘Old MacDonald Had a Farm’

(DHWNGEEFLLED) o &=
creating a word search for a buddy class on a topic of interest, eg pets, sports, food &% &

create bilingual texts for the classroom, such as descriptions and signs, for example:
(ACLJAC135) #* &=

creating simple activities that involve alternating or combining repeated words or phrases in
Japanese and English, eg verbs, questions words or months of the year & =
performing bilingual versions of familiar songs such as ‘If You're Happy and You Know It’

(FHHBBFERRID ), alternating between the two languages and switching keywords in

repeated phrases &* &=

creating personal print or digital bilingual dictionaries that include visual cues and
representations . 5=

creating bilingual classroom posters that involve rules and common courtesy, using formulaic
expressions and modelled language &% &
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Content for students with prior learning and/or experience
Students:

compose texts using formulaic expressions, modelled language and visual supports, for example:

=

— composing and illustrating simple narratives about a day in the life of an imaginary person,
animal or fictional character, using digital media to share with peers and Japanese-speaking
contacts, using both language and images to achieve particular effects &* &

— plotting a storyline, considering: Who is the main character? How can | make this character
interesting to readers? How can | sequence my story to engage the reader? &% &

— rewriting the ending of a familiar story, anime or manga * &=

— creating a cartoon story by adding captions to visuals &* &

create bilingual texts such as signs or notices, digital picture dictionaries and word banks for the

classroom and school community, for example: «* B, 5%

— producing a bilingual school map and bilingual signs (hiragana/kanji/English) for Japanese
visitors #* 5%

— creating bilingual classroom posters that include rules and common courtesy, using some

kanji, eg ~ T+ BWIFBA, ~T~RBEHTT, ~T+EWWNTT, &* 7=

— composing a bilingual invitation for community members to attend a school event &* &=

— creating invitation cards in Japanese and English to invite parents and Japanese-speaking
people in the community to a Japanese performance at school assembly or school events &*
=

— creating a personal print or digital bilingual dictionary that includes visual cues and other
graphics &% &=
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Stage 2

Understanding

Systems of Language

Outcomes
A student:

> recognises pronunciation and intonation patterns of Japanese LJA2-5U

»  demonstrates understanding of basic Japanese writing conventions LJA2-6U

> demonstrates understanding of elements of Japanese grammar in familiar language patterns
LJA2-7U

»  demonstrates an awareness of how familiar texts are structured LJA2-8U

Content
Students:

e reproduce pronunciation and intonation and recognise sound—hiragana relationships, for example:
(ACLJAU138)

recognising that there are 19 distinct consonants in Japanese (k, g, s, sh, z,j, t, ch, ts, d, n, h,
f, b, p, m, y, r, w) and five vowels (a, i, u, e, 0) &

recognising that vowel length can differentiate words in Japanese, eg ‘e’ (X) for a picture and
‘ee’ (RR) for ‘yeah’ &

learning how a repeated hiragana creates a long sound, that is, no sounding out of each kana
AZ DU, AW (long vowels) &

learning that a long sound is created by using -’ in katakana, while a long sound is created in
hiragana by repeating the same kana =

understanding that a consonant followed by a vowel makes a long sound, &5&&3, Z65%58%
-

identifying voiced sounds, eg H'Z< &

identifying blended sounds, eg &3, TL&D. 2T &

recognising the sound system, and using romaiji input method to type Japanese texts =
recognising the differences in pronunciation between English and Japanese versions of loan

words, eg \F 7. RNybk, Yyh- &

e recognise and write hiragana and frequently used kanji, for example: (ACLJAU139) &

recognising that Japanese has various printed fonts, and that handwritten forms of several
characters differ from the printed versions in most fonts, eg &, &, 5. b, Y &

learning how to use the character chart as a systematic framework for reading and writing &
understanding that there is a stroke order for both hiragana and kanji
learning to read and write words using hiragana &
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understand and identify elements of basic grammar and sentence structure, for example:
(ACLJAU140) =

— understanding concepts, eg noun, verb and adjective &

— using the rules of Japanese sentence structure (subject + object + verb), eg

FLERNZXT, &

— recognising the use of particles, eg (3. %, &, B, [C

— recognising the use of 7' in formulaic expressions, eg BAINTETY, &

— describing people, animals, places and things, using adjective-noun phrases, eg XEL\H. H
hLRZ &

— describing actions, using 9 form of the verb, eg ILZ=A%X9, HARICVWEXT, &

— using rules for conjugating verbs, eg ~X9/~FtA. ~EL&D =
— recognising that time and frequency indicators are followed by a verb, eg
FWCE RET, LEEE NWEXT, &

— using past tense, eg (place) [CWEXL. (food) 2L, &

recognise that Japanese and English borrow words and expressions from each other and other
languages, for example: (ACLJAU125) &

recognising frequently used gairaigo, eg A—A~SU7 &=

— recognising that English loan words in Japanese are written in katakana and sound like a
familiar word in English, eg LE>. EY| P4 ATU-L &

— creating a class record of Japanese words that are used in English and other languages, eg

judo, origami, sushi and manga, and comparing how these words are pronounced in the two

languages &

making comparisons in pronunciation between English and Japanese, using gestures with

particular focus on long vowels and 5 row (=) &

identify particular language features and textual conventions in familiar texts, for example:

(ACLJAU141) 5%

— recognising features of familiar genres of Japanese texts, eg picture books, digital books or
games, video clips or songs &

— recognising differences in layout and language features in different types of texts, including
ETHE, KIH'E &

— recognising the role played by different elements in texts to contribute to meaning-making, eg
the layout, title, illustrations and use of punctuation in a picture book, or the use of speech
bubbles in a cartoon

— recognising patterns in simple spoken or written texts in Japanese, eg the use of particles,
verb endings and other frequently occurring language features &=
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Content for students with prior learning and/or experience
Students:

understand the intonation and phrasing patterns of spoken Japanese; and recognise that most
kanji have more than one ‘reading’ and that the pronunciation changes according to kanji
compounds, for example: &=

— using furigana as a tool to support the reading of unfamiliar kanji in texts &

— comparing how the same kanji is used in different words, eg i, SU, recognising the

difference between onyomi and kunyomi &=
— noticing that kanji clearly differentiate the meanings of parts of words that are pronounced

identically, eg A&J0U and RZL &

convey meaning by selecting and combining hiragana, katakana and familiar kaniji, for example:

o=

— selecting appropriate kaniji, by looking up vocabulary in print or online dictionaries and
checking the meaning of the kanji &

— adding appropriate hiragana after kanji &=

develop knowledge of grammatical elements to describe actions, people and objects, for
example: &

— using /M6 form and conjunctions to describe actions, and using adjective combinations to
describe people and objects, eg BAZ[FAETEBARTHG, ZRICITEXLE, OAF/NET AhLL
T, ZLT BV<BELERT, &

— using relative clauses to describe objects in detail, eg FAN 1T TVBERITAEL 7

— expressing frequency, eg ¢ XEE, FATA &

— using conjunctions, eg %-adjective/noun + 12A'5 and L\ adjective + 15 &

— linking ideas using ~T form &=

— expressing thoughts, eg ~¢HEVNELEE, &

— using connectives, eg ZL T, N5, TH. ZDHIIC, ZO%T &

— asking ‘what’ questions, eg BARA. BAND, BAIE, BICWA, BICH &

— expressing that something should be done, eg 7=(Z3AL ) AW ESHA LW 4

— using the past tense of adjectives and verbs in the polite form &
— understanding the plain form &=

— expressing when you do something (after), eg using ~T+ b &
— stating that you do various activities, eg using ~fzU~7V &

— requesting not to do something ~BASE + BW\TEEL, &
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Stage 2

Understanding

The Role of Language and Culture

Outcome
A student:

> recognises how terms and expressions reflect aspects of culture LIA2-9U

Content
Students:

e understand that Japanese changes according to the context of use and reflects different
relationships, for example: (ACLJAU142) @ & 5=

understanding that Japanese uses name + suffix instead of pronouns when referring to other
people, eg [FHIA, VIV, AZABAE L O @ 5=

observing that Japanese expressions can be made more or less formal with very slight
changes to suit the relationship between speakers, eg $(3&5 and HIFLITENET,

[ZL and HIFL, BEZ and HBFEZR @ & &~

noticing differences in the ways in which both Japanese and English speakers communicate
with different people, eg with young children, with unfamiliar adults or with elderly people & &=
%

reflecting on how they communicate with their own family and friends and with people less
close to them, noticing differences in language use and communicative behaviours &
recognising patterns in informal spoken or written texts in Japanese, eg verb endings in plain
form &=

e make connections between cultural practices and language use, such as culture-specific terms
and expressions in Japanese or English, for example: (ACLJAU144) @ &

understanding that language carries information about the people who use it, and that
common expressions often reflect cultural values, eg the importance of respect for older
people is reflected in terms of address in Japanese @ & iF

understanding formulaic expressions that reflect cultural values, eg Lo TEXT, Lo THaLPL\.

EXZLAL @

recognising how politeness and respect are conveyed in Japanese language and behaviour,
such as how body language and gestures can replace language, eg bowing as an apology or
as a request to be excused @ & i

learning to discuss culture and language by responding to prompt questions, eg ‘What do you
notice?’ ‘Why do you think that..?’ ‘How is this similar/different...?’ &

identifying culturally specific terms and phrases, eg ‘mate’ in Australian English and £ £725 in

Japanese, and ‘sista’, ‘brutha’,’bro’, ‘cuz’, ‘Aunty’ and ‘Uncle’ in Aboriginal English, and
sharing insights into why particular cultures value certain colloquial language ¥ @ & *
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e understand that ways of communicating and behaving reflect aspects of personal identity, for
example: (ACLJAC137, ACLJAC136) & i#

using digital resources to create a self-profile to exchange with a potential Japanese friend,
selecting keywords and simple expressions from word banks, and modelled statements that
capture their sense of self, and comparing their choices and how they think about their
identity @ ML & ip

sharing ideas about their family cultures, creating visual or digital representations of their
families, friendship groups and communities, and listing key terms and expressions
associated with each group M. & i %

noticing and comparing their own and others’ ways of communicating, identifying elements
that reflect cultural differences or influences of other languages & ¥ *

Content for students with prior learning and/or experience

Students:

o reflect on their experiences when interacting in Japanese and English-speaking contexts,
identifying differences in language use and behaviours, for example: € i i

identifying and discussing phrases and expressions used only in Japanese or in English,
analysing cultural contexts in which they are used € & ¥

interviewing other students of Japanese heritage to identify the most commonly experienced
cultural differences in language use and behaviours when interacting in Japanese and
English, and writing a summary of the results @ & i
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Content for Stage 3

Communicating
Interacting

Outcome

A student:

> uses Japanese to interact with others to exchange information and opinions, and to participate in
classroom activities LJA3-1C

Content

Students:
e initiate interactions and exchange information with teacher and peers, for example: (ACLJAC145)
o i

role-playing first meetings based on assigned information, using expressions, eg [ZU$ XL T,
FE~TI, E5ZLBLL BRFRE, BE~RABVTT, i
— initiating a written interaction with a peer, eg using expressions [ZUHEL T, FLIE~TT, £5%

&AL BLE~DTETT, ~SAE? & i

— recounting experiences with own family and friends during class news time & i#

— exchanging simple correspondence such as seasonal greeting cards, in print or digital form,
using modelled language, eg B-ALLU BHTEITIVNET, HITFELTEHTED TEVET, &

=, i
— exchanging emails with young Japanese speakers to provide personal information such as
names, likes and dislikes, family members, leisure activities, using formulaic language #* .

s

— understanding polite and respectful ways to decline invitations, eg 23¢9, . . and E&STU(E

B;Dto oo i

e participate in a group activity or shared event, for example: (ACLJAC146, ACLIJAC147) #* i¥

— making a class set of hiragana or katakana cards and practise learning the script through
games, eg hiragana or katakana karuta #*

— creating a skit, performance or play to introduce aspects of Japanese language and culture to
younger students learning Japanese, eg on the topic of gift giving and receiving &* i#

— creating promotional materials, eg posters about a class event, visit or performance, using
language related to place, time and numbers & i#

— organising a quiz show for younger Japanese classes, writing scripts including questions
about cultural aspects #* & ¥

— participating in simulated transactions, eg shopping or restaurant role-play, using appropriate
gestures, formulaic expressions and relevant question—answer exchanges, and expressions

eg Voo LPLEE, KBTI A, NI, £5%, o if
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exchanging information with a peer to determine where and when a meeting will take place,
eg using expressions EZTHWELEIN WIHWELLID, E5P0T

WEELLID ESOVILRVWADAVNNEEEAD FNEVWEETH, BICELELLOIN, o*ib

Content for students with prior learning and/or experience
Students:

initiate interactions with adults and peers to exchange information, ideas and opinions, for
example: &* i

taking on roles and responsibilities in the classroom, eg leading the class in routines such as
opening and closing lessons, taking the roll, writing important class announcements and

reminders on the board, using expressions such as $FLEHHYET,

interacting via different modes of communication, eg text messages, emails or using other
technology, to exchange personal information, opinions or feelings #* M, &= d#

engaging others in conversation and inviting responses on issues, eg favourite sporting teams
or players, favourite pop groups or books ##

participating in class discussions, acknowledging others’ opinions and presenting their own,

with examples of personal experiences, eg 25 TdR, DELE-FEZIHEVET, SABVLET

prans

o

using technology to maintain contact with peers and record events in everyday life, by
keeping a weekly or daily journal or blog, recording highlights of school, home life, leisure
activities or a holiday experience &* M., i#

sharing information and opinions with peers in class and in online communities about aspects
of their lives, eg being a member of the Japanese-speaking community in Australia &* =, &

collaborate with peers in group activities and shared experiences to make choices and
arrangements, organise events and complete transactions, for example: «* ¥

planning and organising a performance item for school assembly, by contributing language
and cultural knowledge to class discussion, and writing a draft story or scripts for the
performance #* i#

organising a cultural workshop, eg origami or calligraphy activities, for younger Japanese
language students &* i#

researching and arranging a visit by a Japanese expert, eg a taiko drummer or sushi master,
to share knowledge with the class, and to promote Japanese learning in the school
community «* &

collaborating to decide on a menu for a class lunch and negotiating items, prices and delivery

with a local restaurant, using expressions, eg WGICLEL&ID & i
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Stage 3

Communicating

Accessing and Responding

Outcomes
A student:

»  obtains and processes information in texts, using contextual and other clues LJA3-2C
>  responds to texts using different formats LJA3-3C

Content
Students:

e obtain and organise specific information from texts, for example: (ACLJAC148, ACLJAC150) =*

L}

P

viewing video clips of social interactions, and identifying and recording known words and
expressions, eg exchanges between teacher and students, or customers and shop assistants
o W

identifying words, expressions and behaviours associated with important Japanese cultural
activities or events in texts, eg locating $(FELTEHTEITEVEY on a New Year's card ( &£

&4R), and comparing them with similar events in Australia &

reading texts with visuals, eg manga, and identifying situations when formal and informal
language are used &

reading a simple, illustrated factual text and summarising key points &% &=

e respond in English or Japanese to texts, using a range of formats, for example: (ACLJAC149) «*

=

responding to a Japanese email from a new friend &% ML &

surveying and compiling information about young people’s interests and preferences and
presenting findings to the class in different formats, eg graphs, diagrams or oral presentations
#*E &0

responding to simple spoken, written or digital narratives such as folktales, anime, manga or
films that evoke positive or negative emotions such as happiness, amusement or affection,
fear or anger, connecting these with their own experiences #*

recalling and/or illustrating main characters and events in stories, songs or anime, eg by

responding to questions (eg 211, L\ D, £2) &* &=
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Content for students with prior learning and/or experience

Students:

locate and classify information from a range of spoken, written, digital and visual texts, for
example: &* B, &=

investigating aspects of life in Japanese-speaking communities overseas, eg web-chatting
with relatives overseas to find out more about their own family origins, history or
circumstances € #* B, 5=

extracting key points from magazines, school newsletters or digital texts on topics such as
healthy eating, school lunches, home or school routines #* &

recording in written form a demonstrated procedure, eg a cookery demonstration or science
experiment &* &=

respond in English or Japanese to ideas and information, using a range of formats for different
audiences, for example: &* B,

responding to spoken, written or digital narratives, eg folktales, anime, manga or films that
evoke positive or negative emotions, by connecting these with their own experiences and
expressing their feelings in their journals, using emotive language * . &

retelling and explaining in an oral presentation to an English-speaking audience aspects of a
Japanese story or folktale #* &=

giving an oral presentation on a researched topic of interest for a group of Japanese parents,
eg endangered animals in Australia, popular Australian bands, or Australian bushrangers -
ol

researching information and presenting findings in summary form in a class display,
comparing the cultures of Japanese-speaking and other communities, including Aboriginal
and Torres Strait Islander communities ¥ @ &% It B, & 5=
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Stage 3

Communicating
Composing

Outcome

A student:
> composes texts in Japanese using a series of sentences LJA3-4C

Content
Students:

e compose informative and imaginative texts, using scaffolded models, for different purposes and

audiences, for example: (ACLJAC151) &* &=

— designing and presenting a commercial for a new or existing technology product #* &

— creating and performing a puppet show in Japanese for school assembly #* &=

— creating a guide book about NSW/Australia tourist destinations for a sister school in Japan &*
5=

— making a short film as a class to enter a Japanese film-making competition &* B 5%

— teaching younger children songs that involve repetitive phrases and actions and/or with rhyme
and rhythm &% &=

— creating 5-7-5 haiku, using modelled sentence structures and a list of seasonal vocabulary

( Z3& ) for an in-class haiku competition, eg DV & FHRUTWAL OLWE
(5-7-5) #* &%

e create bilingual texts, such as signs, notices, games, displays, websites or word banks, for the

school community, for example: (ACLJAC153) &% &=

— creating bilingual texts for the classroom or school community, eg invitations to attend class
or school assembly performances, or posters advertising a significant school event &*

— creating a game with instructions in English and Japanese for younger Japanese learners &*
=

— performing a role-play or skit for a school assembly, using Japanese for the performance and
English for subtitles or supporting explanations #*

— creating shared bilingual learning resources, eg print or digital word banks or glossaries of
Japanese and English expressions used in formal everyday interactions &% B %
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Content for students with prior learning and/or experience
Students:

compose informative and imaginative texts for a variety of purposes and audiences, for example:

=

— writing up the results of a scientific experiment &* &=

— writing a monthly article/report on class activities and excursions for a Japanese class
newsletter #* &=

— writing a blog for online communication modules, to be shared with the class and a buddy
school #* M. 5%

— composing the profile of a Japanese or Australian historical figure &% &=

— creating a digital presentation with accompanying narration, about their trip to Japan,
incorporating photos taken in different tourist sites for the class #* 5=

— collaborating to create dramatic performances to retell or reconceptualise classic Japanese
stories or famous stories in other cultures #* &

— creating narratives to describe imagined experiences, eg a trip to Japan, including a visit with
a homestay family or an adventure travelling on the Shinkansen, or the experiences of a
Japanese student visiting Australia ¢* &=

create bilingual texts and resources for their own language learning and the school community,

for example: &* &

— creating shared bilingual learning resources, eg print or digital word banks, or glossaries of
Japanese and English expressions used in formal and informal everyday interactions «* M. &%

— composing bilingual texts, eg captions, menus, posters or invitations, by adding English
translation to authentic texts, to introduce Japanese culture to younger Japanese learners &*

— creating a school information pack in English and Japanese that can be used by student
visitors from Japan ¥ &

— translating a simple Japanese text into English and explaining to the class what difficulties
were experienced in conveying certain words or concepts & &

Japanese K-10 Syllabus 73



Stage 3

Understanding
Systems of Language

Outcomes

A student:

> applies key features of Japanese pronunciation and intonation LJA3-5U
> applies basic Japanese writing conventions LJA3-6U

»  demonstrates understanding of Japanese grammatical structures LJA3-7U

> recognises how texts and language use vary according to context and purpose LJA3-8U

Content

Students:

e reproduce pronunciation, intonation and stress, recognising the relationship between sounds,
words and meaning, for example: (ACLJAU156) &
— knowing how to pronounce all the sounds in the hiragana chart, including voiced and

unvoiced sounds (CATCA and £3), combined and long vowel sounds and double
consonants, eg &>C and Y4&3Y &
— noticing that certain combinations of two sounds make one rhythm unit, eg the copula TY

and the verb suffix £9 &=

— understanding that the sounds of hiragana and katakana are identical, even though the
associated scripts are different &
— knowing that the hiragana spelling of a particular particle does not match its pronunciation, for

example, ‘wa’ for (&, ‘€’ for A\, ‘o/wo’ for % &

— understanding the use of basic Japanese punctuation marks, eg £% (o ) and CTh (. )7

e recognise some single and whole word katakana, and use hiragana and familiar kanji in a single
text, for example: (ACLJAU157) &=
— reading and writing all hiragana (including voiced, combined and long vowel sounds, and
double consonants) and frequently used katakana words, using the kana chart ¢* &
— learning to apply the basic principles of stroke order to write all hiragana, katakana and high-

frequency kanji, suchas A, X, K K. &, £. B. A &
— understanding the use of furigana as a reading aid &

e recognise the systematic nature of Japanese grammar rules, for example: (ACLJAC158)
— knowing how to use prepositions to describe the position of objects, eg ~D EIZ, ~DTF(C &

— understanding different question words, eg L\{5, £ &
— knowing how to use common counters/classifiers, eg ~ A, ~0&/V'&/Uf&
— using conjunctions, eg ZL T, to link ideas &

— understanding conventions associated with using [FAZ3&350, eg the size of small kana, the
position in the square and the placing of punctuation &=
— using particles, eg [&. P LA &L T E &
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expressing amounts, eg 5&2&, L., {SA

stating where something is, eg location [CHYET ., &

offering suggestions, eg ~&L&3. ~XL&LIN ~FBAN

using the past negative of the verb in the polite form ~ZH#ATL, &

using the verb T form as a formulaic expression, such as when giving instructions or seeking
permission, eg, R TSV, MUIZLW>TEVWWNTT A, &

using conjunctions such as ZLT to link ideas &

recognise that the Japanese language is both influenced and in turn influences other languages
and cultures, for example: (ACLJAU161) @ 5= *

recognising how katakana words are used for other languages and cultures, eg in relation to
food, sports and music /¢, \YN\-H-, Hvh- OvY @& %

learning that kaniji are derived from Chinese characters, and that hiragana was formed by
simplifying the form of kanji, while katakana was formed using a part of kanji @ & *
investigating the influence of Japanese language and culture on other languages, by creating
a glossary of Japanese words specific to certain areas, eg martial arts (judo, karate, sumo),
food (sushi, tofu, wagyu beef), or communication/culture (anime, manga, sudoku, haiku) € &=
%

understanding that there are Japanese-speaking communities outside Japan, eg in Hawaii
and South America, and that Japanese is widely taught in many countries around the world,
including Australia and other countries of the Asia—Pacific region @ #

understanding that all languages change, that some are constantly growing and expanding
while others are revitalised, eg local Aboriginal and Torres Strait Islander languages and
many international Indigenous languages @ & ¥

identify how the features of text organisation vary according to purpose and audience, for
example: (ACLJAU159) &

understanding the significance of features of different text types, eg opening and closing
emails, $)L\L, letters or phone conversations, eg ~SAA, ~&U, ELEL 7

noticing differences in interaction styles in familiar Japanese and Australian contexts, eg
interactions in classrooms or shops &=

identifying how certain types of texts are typically constructed, eg the use of particular layouts,
visual images and grammatical features in advertisements, manga or brochures =

understanding that the format of Japanese texts can include either 7=TH'E or KIH'E,
according to the context, purpose and intended audience =
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Content for students with prior learning and/or experience
Students:

e apply the Japanese sound system, including variations in tone, stress and phrasing, for example:
o=
— understanding that some new notations have been devised over the years to account for the
sound of loan words, eg 71, J1 &

— understanding how to make appropriate pauses in a sentence, by dividing the sentence into
cohesive chunks, eg when reading books aloud to the class =

¢ understand and use an increasing range of kanji in texts, for example: &=
— learning how the readings of familiar kanji change when they are used as kanji compounds
— creating a print or digital list of frequently used kanji = &=
— developing strategies to guess the meaning of unknown words that contain familiar kaniji, eg

INERE R

e understand and use basic structures and features of Japanese grammar to elaborate on meaning,
for example: ¥

understanding the use of Z Z & & series in concrete contexts, eg 21, Z11. HiL. EN &

understanding how to use counters and classifiers, eg ~2. ~&. ~[TA &

— expanding on ideas using justification words, eg H'5. DT, HERHS &%

— further developing metalanguage to describe and apply grammatical concepts and language
elements, and to organise learning resources, eg verb charts &

— requesting not to do something, eg ~HBW\ TS, &

— requesting to do something before coming, eg ~TE K, &
— suggesting, eg ~£L&d, ~ELEIN ~FHAN, ~FESITTHN, &
— making decisions using ~ ICLET &%

— expressing opinions using ~&BWET, &

— linking, eg using ~C form

— describing, using a clause FF + Noun, eg Z2&J¢ T &oft LvLA &
— expressing what you want to do, eg ~7=WE&EWEXT, &

— giving permission, eg ~TEWWTT, ~TIEHTT, ~TUIWIFERA, &
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Understanding

The Role of Language and Culture

Outcome
A student:

>

makes connections between cultural practices and language use LJA3-9U

Content
Students:

understand that Japanese changes according to the context of use and reflects different
relationships, for example: (ACLJAU160) & &= ¥

noticing that language can be made casual or ‘softer’ by adding particular endings, such as
ZITIN, THFFA, Bhok, O dir %

observing how language use reflects relationships and respect, such as expressing familiarity
with friends by using first names rather than surnames or showing respect for authority

figures, eg LONULLET, £3L< HRANLET, 0 @i

noticing differences in interaction styles in some familiar situations in Japanese and Australian
contexts, such as interactions in classrooms or shops @ i i

understand that language use is shaped by the values and beliefs of a community, for example:
(ACLJAU162) @ b * &

noticing responses to compliments in the Japanese language, eg U&39 T3 13, L\WNZ @ & b
recognising reluctant responses to suggestions, eg ~[&54&2¢, o o @ @i
practising formulaic expressions, eg those exchanged before and after meals W:E£d, &5

Z5&X LT or when giving or receiving gifts, and reflecting on the experience of using such

exchanges @ @& ¥

reflecting on how different languages and cultures represented in the classroom influence
ways of communicating about or relating to social and physical environments, eg Aboriginal
and Torres Strait Islander traditions/protocols in relation to Place, language and culture -
@ *

noticing similarities and differences between their own ways of communicating and observed
interactions between young Japanese speakers in contexts in everyday social situations or
online forums, eg responding to offers of food or drink, or turn-taking in conversations @ & i#

¥
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describe aspects of own identity and reflect on differences between Japanese and own language

and culture, considering how this affects intercultural communication, for example: (ACLJAC154,
ACLJAC155) @ @ i %

recognising ways in which Japanese behaviour reflects values, traditions and culture, eg a
reluctance to volunteer or compete for attention in class, and prioritising the group rather than
the individual © & i@

understanding that people interpret intercultural experiences in different ways, depending on
their own cultural perspectives & #

exploring the idea of stereotypes and how people think about others from different cultural
backgrounds & i %

collecting items that represent elements of their own identity, eg personal emblems/mottos,
self-profile, photo journal, or caricature/self-portrait, and considering how Japanese children
of the same age might respond to these @ & #

considering whether learning and using Japanese affects their sense of identity or influences
their behaviour in or out of the classroom, eg when eating in Japanese restaurants, or
participating in Japanese cultural events or Japanese martial arts classes @ & #

Content for students with prior learning and/or experience
Students:

o reflect on their experiences in Japanese and English-speaking contexts, discussing adjustments
made when moving from English to Japanese and vice versa, for example: € &

identifying and comparing cultural images and language used in Japanese and Australian
print and media advertising and tourist brochures, considering how and why they are used
and what message they convey @ & &

engaging with Japanese peers in diverse contexts, identifying situations in which
misunderstanding or miscommunication occurs, and exploring strategies to overcome these
& & i

discussing language choices expected or required in diverse contexts across languages, eg
apologising, congratulating, expressing thanks, declining, rejecting or complaining € & i &
observing and reflecting on how interacting in Japanese feels different to interacting in
English, and identifying ways of communicating or behaving that appear culturally specific £
& b ¥
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Stage 4

Content for Stage 4

Communicating
Interacting

Outcome

A student:

> uses Japanese to interact with others to exchange information, ideas and opinions, and make
plans LJA4-1C

Related Life Skills outcome: LJALS-1C

Content
Students:

e interact with peers and known adults on topics of interest, for example: (ACLJACO001,
ACLJACO003) «* & b
— exchanging personal details with real or imagined visiting students from Japan or a sister
school, eg name, age, birthday, phone number, email address, family members & i@

— commencing and finishing class lessons in Japanese, eg YD, N\, Sp{HE & & b
— conversing with peers about daily routine and comparing experiences, eg (time) IZ (place) IZ

TEEY, (time) [C (activity) % (verb) £9 o @ db
— interacting in Japanese to perform routine classroom social tasks, eg responding to praise,
requests or commands, encouraging and instructing

— ordering a meal and sharing food at a restaurant, displaying appropriate etiquette, eg ~ [CL&X

F/~%&LEN/ BRAMNLET @ &

— exchanging opinions about people and interests, eg by creating a digital scrapbook about
friends, family, pets, school subjects and other interests «* B, 5% i

e engage in collaborative activities that involve planning and making arrangements, for example:
(ACLJACO002) #* i
— participating in class activities, eg word, board or electronic games, using set phrases in

Japanese (eg HizLD (FA. #Z. OV, SARA. EWLEIS 2 BAEST !, DZREEN? . W5,
(C. SA 1) de
— planning a virtual restaurant, including menu and prices, then role-playing interactions

between waiters and customers & i
— planning a birthday party or making arrangements for the weekend &* i@
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Content for students with prior learning and/or experience
Students:

interact with peers and known adults on a range of topics and experiences, for example:
(ACLJAC163, ACLJAC165) = ik

making comparisons between their own daily routine and that of peers, family and students in
Japan &* & ¥
recounting experiences, eg holidays, special events or celebrations, through email or face-to-

face conversations (eg /\=T1—(ZEITLEM, ) #* B o= db
engaging in face-to-face or online discussions with peers and other Japanese-speaking
contacts about shared interests and experiences, eg sport, food, study or music (£5LTZFA

FETIN, ) o @ e i
sustaining and extending a conversation, by seeking additional information, eg ZL T, 35V F
Lih, = & b

exchanging personal information and opinions via conversations or emails with peers in
Australia or Japan, using compound sentences #* [BL & i

engage in collaborative activities that involve planning, making decisions and negotiating, for
example: (ACLIJAC164) #* ¥

participating in class activities, eg word, board or digital games, using phrases, eg FNDO& ?

—[El1RH o d

negotiating with friends what to buy for another friend’s birthday, considering the friend’s likes
and the group budget, and role-playing the purchase of the gift &* &

explaining how to play a game that will be played in Japanese class #* i

making arrangements to meet with friends, including politely negotiating place, time and
activities #* &

budgeting for virtual shopping expeditions, consulting online catalogues and websites,

comparing prices and value, and discussing intended purchases, eg #ELV\ TS /2B N\ TY

o ENN—FBRW\TTH, «F B o= i
participating in authentic or simulated transactions that involve making requests, considering
options, buying, selling or ordering, eg ZO T YvYIE L Y1AT, B&2& KELDT, M 1 X% H

BTSN, o i
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Content for students with a background in Japanese

Students:

interact with peers and known adults to exchange information, opinions and preferences relating
to social issues and cultural experiences, for example: &* & i

talking to the teacher, expressing opinions about their new high school life &* &= &

making a phone call to a friend in Japan to talk about their life in Australia &* @&

exchanging ideas with their Japanese peers about experiences of learning English &* & i#
comparing and contrasting Japanese and Australian food and dining experiences &* & i
sharing experiences and discussing how their own cultural practices are maintained or
adapted in their new environment, eg school, sports/music/dance lessons outside school, and
in the neighbourhood and community #* &= i

discussing and challenging cultural stereotypes in Japanese and Australian communities #*
5 i

engage in collaborative tasks that involve negotiating, solving problems and justifying decisions,
for example: #* i

planning or participating in events relating to popular aspects of Australian ways of life, eg
music, popular culture, climate, landscape and recreational activities, and share experiences
with members of their local Japanese-speaking community &* i#

identifying a local issue of concern and working with others to devise a solution, eg a local
environmental issue, lack of local facilities for young people -~ «* & %

collaborating with others to organise a cultural day to support appreciation of linguistic and
cultural diversity within the school community, using technology to plan the event and to
encourage others to participate &* [ i
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Communicating
Accessing and Responding

Outcomes

A student:

> identifies main ideas in, and obtains information from texts LJA4-2C
»  organises and responds to information and ideas in texts for different audiences LJA4-3C

Related Life Skills outcomes: LJALS-2C, LJALS-3C

Content
Students:

¢ |ocate information and identify gist in a range of spoken, written and digital texts, for example:
(ACLJACO004) &* ML 5=
— listening to a conversation and identifying the speakers and the setting #* &
— listening to an announcement and identifying the key message &% &=
— examining texts to identify items and their cost in Japan, making comparisons with their cost
in Australia eg Japanese menus or shopping catalogues &
— reading an email from a student in Japan to identify personal information ®. &=
— viewing an anime and creating a blog entry, profiling the main characters «* [®. 5%

e respond in English or Japanese to information and ideas in a variety of spoken, written and digital
forms for specific contexts, for example: (ACLJAC005, ACLJACO006) &* M. &=
— obtaining information from a class survey, and presenting the findings in a table or graph in
English or Japanese for another class #* B. & [
— obtaining information about people or events, and using the information to create a profile, eg

EEEE/ B D____TY, , or timetable/timeline to show a sequence of events, using

conjunctions ZL T, Tt «* = [

— plotting a train trip, using an online map, demonstrating understanding of place names and
locations in Japan &% ML 7%

— collecting, collating and presenting data in Japanese or English, using online survey software
#*E &0

— summarising the findings of a class survey for presentation in English, or in a digital or visual
format, poster or wall chart &* B, =
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Content for students with prior learning and/or experience

Students:

obtain and process information from a range of spoken, written and digital texts, for example:

(ACLJAC166, ACLIAC167) «* [H. 5%

— collating information from a range of Japanese media on a topic of interest, eg popular
culture, sport or youth issues &% &=

— identifying key details, expressions and information in authentic or modified texts, eg signs,
weather reports, print advertisements, menus, packaging, brochures or websites, and using
the information to create their own texts for specific purposes and audiences #* . 5=

— viewing texts such as a cooking program, and answering questions from peers about key

procedures and main ingredients, eg DE[CAZLETH EXP>TUEVEITH, AZANETTH, «°

5=

— identifying key points of information and cultural references in a range of texts, eg
advertisements, and describing their target audience @ &* @ &

— collating information from sources, eg magazine articles, recorded interviews or website
postings about high-profile individuals or events, and summarise, reorganise and represent
the information in timelines or profiles on a shared database #* M. & [

— reading a range of film reviews and deciding with a friend whether or not to watch the film,
and stating reasons for their decision #* &=

— evaluating the appropriateness of possible resources before undertaking a research project

ot v

respond in English or Japanese to information and ideas on a range of topics, events or

experiences, using different modes of presentation for particular audiences, for example:

(ACLJAC167, ACLJAC168) &* &=

— collating and presenting data relating to urban and country lifestyles in Japan, using online
survey software &% B, & [

— identifying appropriate sources for a research project, eg a tourism website or a documentary,
comparing, summarising and analysing information from a range of sources &* B, &=

— participating in a school or community event such as a school camp, excursion, performance
or sporting event and creating a video clip or a photographic or journal record of activities &*
m

— comparing contemporary music popular among Japanese and Australian teenagers, by
listening to radio music stations and albums or viewing video clips, and presenting information
about similarities and differences in themes, messages, expression, and singers’ style of
performance and fashion styles, for the Japanese class webpage on the school’s website #*
o=

— investigating a social, environmental or cultural issue, and presenting the findings,
summarising opinions, attitudes and comments collected from surveys, interviews or media
sources -~ &* [, 5%
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Content for students with a background in Japanese
Students:

access and evaluate information from a range of spoken, written and digital texts, for example: &*
= =

accessing diverse spoken texts, eg speeches, dialogues, news reports or interviews, and
summarising key information in English &% &=

analysing word choices used to achieve a particular effect in digital texts, eg a debate on TV,
an advertisement on a website «* . 5=

obtaining information on a social topic from diverse sources, and expressing own perspective
in written text types, eg blog, script of a speech or article #* 5=

accessing and organising information related to school, music or sport, by searching social
media in both Australia and overseas, using techniques such as paraphrasing and quoting to
express own perspective &* . 5%

identifying multiple perspectives on an issue, categorising the factors that may influence a
particular viewpoint, eg nationality, religion, gender, ethnicity ¢ &=

respond in Japanese to information, ideas and perspectives on a range of topics, events or
experiences, using a variety of presentation modes for particular audiences, for example: & B, 7%

analysing and presenting data in Japanese or English on topics of interest using online survey
software «* Bl 7=

presenting information from a range of sources to two different audiences, explaining and
justifying the language and format choices, eg a group of younger students and a parent
group &% &=

accessing diverse sources about a social issue, eg technology and newspaper articles, and
discussing the relevance and credibility of the information conveyed for a report to peers in a

Japanese school, eg ~IC&kd&, ~ZELIC, ~[CEEDNT «* B 7=

summarising information on educational and social topics and expressing own perspective on
the information obtained with specific references and quotes for a presentation to the class &*
e
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Communicating

Composing

Outcome
A student:

> applies a range of linguistic structures to compose texts in Japanese, using a range of formats for
different audiences LJA4-4C

Related Life Skills outcome: LJALS-4C

Content
Students:

e compose informative and imaginative texts in spoken, written and multimodal forms for a variety
of purposes and audiences, using stimulus materials and modelled language, for example:
(ACLJACO007) «* . 5=

writing a greeting card to a friend to say ‘hello’, or wish them ‘Happy Birthday’ #* &
writing a simple email to a host family in Japan, providing personal information, likes and

interests, eg ~ZAN, FALLBRANVLET, o Bl &

creating a video to introduce and present information about school/school subjects to peers
and teachers at a sister school in Japan &* B, &=

creating a website comparing their city/town and neighbourhood with a town in Japan «* FL
5=

e create bilingual texts and resources for the classroom, for example: (ACLJAC009)

creating flashcards for peers to learn new vocabulary &% &

writing a phrase book that includes key vocabulary and phrases learnt in a unit of work &
preparing bilingual captions for texts, eg a newsletter item for the school community * &
creating written or digital bilingual resources to support their language learning, eg captions
for photo stories or displays, glossaries or a personal Japanese—English dictionary &% B &=
creating bilingual menus, signs or brochures for the school community, eg the canteen menu,
signs for school buildings, a brochure about school subjects -+ &* &=

providing a commentary in English to a performance of a Japanese folktale &* &
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Content for students with prior learning and/or experience
Students:

compose informative and imaginative texts in a variety of formats for different purposes and
audiences, for example: (ACLJAC167, ACLJAC169) &* &=

creating a text, such as a brochure, poster or website post, about an upcoming event, eg a
Japanese-language performance or a school exchange visit &* &

creating a video informing other students about different ways in which a festival is celebrated
in Japan today #* B, &=

creating a virtual introduction to present information about the school and neighbourhood to
Japanese-speaking visitors ML &

creating the next scene, a new character or an alternative ending to a Japanese story, drama
or film script #* &=

creating cartoons, short plays or stories to present to the class, or to share with a wider virtual
audience, about personal past or future imagined experiences &* . &=

writing the school canteen menu in Japanese

creating a slideshow describing favourite places in Japan or aspects of Japanese culture for
display, eg in the school library € &* B, 5%

create bilingual texts and resources for the school and wider community, for example:
(ACLJAC171) &* &=

creating a video demonstrating the process of making something, eg a simple dish or origami,
with subtitles in English «* BL 5=

subtitling popular music for a performance by the class at a school assembly #* &

creating a brochure that explains aspects of the school for Japanese visitors, such as the
location of facilities or operation of the canteen &% &

producing bilingual texts in print or multimodal formats to promote school events, such as
multicultural activities, Japanese performances or Languages Week activities &% &=

creating digital texts, such as songs, dialogues or instructions, with options for displaying in
either Japanese or English &* [B. 5%

Japanese K-10 Syllabus 86



Stage 4

Content for students with a background in Japanese
Students:

compose informative and imaginative texts in a variety of formats for different purposes and
audiences, for example: &* B, =

presenting information about the lifestyle of people in various places in Japan, showing the
impact of historical or geographical factors, through multiple text types and modes of
presentation - #* &=

using idioms or quotations from popular sayings from modern media resources in their own
writing &% &

producing texts in various literary styles, experimenting with descriptive language, eg
‘shocking’ or ‘incredible’, to capture the intensity of characters’ emotions and to create tension
o G

creating digital stories in Japanese, considering plot, characters and setting, eg an adventure
in the Blue Mountains #* B, 5=

create bilingual texts and resources for the school and wider community, for example: ¢* &=

creating a bilingual brochure to compare aspects of school life in Japan and in Australia, eg
school subjects, timetables, sports, weekend &% &

creating a resource for the community explaining concepts that are not immediately
understood by non-Japanese speakers & &

creating a glossary with multiple ways of translating English terms into Japanese #* &

producing a bilingual Japanese recipe book, with illustrations to introduce regional cuisines to
£ILAYESY

L
the community, eg FEERIEE, RIBLIZRIE, +
BEHD
FRERLEE o 6
translating an Australian short story into Japanese with a commentary explaining particular
cultural references and translation issues #* &=
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Stage 4

Understanding

Systems of Language

Outcomes
A student:

>
>
>

)

applies Japanese pronunciation and intonation patterns LJA4-5U

demonstrates understanding of key aspects of Japanese writing conventions LJA4-6U

applies features of Japanese grammatical structures and sentence patterns to convey information
and ideas LJA4-7U

identifies variations in linguistic and structural features of texts LJIA4-8U

Related Life Skills outcomes: LJALS-5U, LJALS-6U, LJALS-7U, LIJALS-8U

Content
Students:

recognise and use features of the Japanese sound system, including pitch, accent, rhythm and
intonation, for example: (ACLJAU012) &=

— understanding the organisation of the Japanese syllabary &

— pronouncing sounds correctly &

— recognising that sounds may not be voiced, eg ‘v’ in T3 and ' in ZLf &
— recognising and using correct pitch when asking full questions versus shortened question
forms, eg HBFAE ? &

recognise and use hiragana and some kaniji, for example: (ACLJAU013) &

— understanding the origin and use of the three different scripts &

— reading and writing all hiragana =

— recognising common words written in katakana, eg own name, Australia and the town where
they live 3=

— applying stroke order conventions when writing hiragana and kanji &

— writing high-frequency kanji 5

— recognising the relationship of the scripts to romaiji, enabling them to type in Japanese &

understand elements of Japanese grammar, including the systematic nature of verb conjugation,
for example: (ACLJAUO14) 7=

— understanding the importance of particles in creating meaning in sentences, eg (&. 7', %. (.

0)\ t\ b\\ nﬁ

— applying standard word order and understanding that word order can vary &

— understanding that spaces are not necessary between Japanese words in sentences

— understanding that not all words have an equivalent in English and other languages, and that
some words do not exist in Japanese, eg ‘the’ and ‘a’ &

— recognising the nature of plurals in Japanese &

— recognising that there are two groups of adjectives in Japanese &

— identifying conjugation of £9 stem verbs, eg ~X9. ~XEA

— understanding that pronouns are used much less in Japanese than in English, and that the
subject, once stated, can be omitted from subsequent sentences
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— using honorific prefixes &, & &
- using question words, eg £, fil, Wb, 1, L\D &

— using ~T<Z&L) instructions as set phrases &
— recognising and using numbers 1 to 100 = [
— using age counters, eg L\2&L\, [CEW . o o time counters, eg L. SA, and money counters X

A/ =0

— using verb forms to indicate existence of people/animals ~H*'V\£d ,~[FWFtHA, &

recognise how Japanese influences and is influenced by factors such as technology, and other
languages and cultures, for example: (ACLJAU017) @ &
— recognising that the Japanese language borrows and adapts words and expressions from

English and other languages, eg /\>, 1-HU, TZA @ &= %

— identifying Japanese words that are used in English and other languages, eg karate, karaoke,
judo, origami, kimono, teriyaki, wasabi, noticing differences in pronunciation and whether they
relate to particular themes, such as sport, food, fashion, and considering possible reasons for
this @ &

— recognising Japanese words and phrases that have emerged in response to new ideas and

developments in communications and technology, eg X—Jb. ZEL @ &

— understanding that some international Indigenous languages and many Aboriginal and Torres
Strait Islander languages are growing and adapting, while others are endangered, being
revitalised, or blending with other languages ¥ @ &= %

identify textual conventions of familiar spoken, written and multimodal texts, for example:

(ACLJAUO15) &=

— identifying different text types, explaining differences in structure and linguistic features =

— explaining the purpose of different text types &

— identifying the language features of common text types, eg email, letter, conversation,
speech, menu, song or advertisement &

— understanding that Japanese texts can be written vertically, and read from right to left &
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Content for students with prior learning and/or experience

Students:

apply Japanese pronunciation and intonation patterns, including pronunciation of loan words and
punctuation, for example: (ACLJAU174) &=

understanding that consonants followed by 'V create a pause when sounding out, eg v/ &
understanding vowel sound ‘a, i, u, €, 0’ can be extended to hold the vowel sound by adding
—in katakana, eg X=Jl, 7—F %

recognising the available combinations of sounds in katakana to transcribe loan words, eg 7
TART = N=T1— &=
understanding small vowel sounds used in katakana JA—%2, D4 J71 &

understanding ‘v’ sounds used occasionally in katakana J#—% &=

understanding that katakana is used for a range of purposes, eg to occasionally emphasise
words/texts, for onomatopoeia &

recognise and use hiragana, familiar kanji, and/or katakana in simple texts, for example:
(ACLJAUL75) &

using the kana chart as a systematic framework to support learning &=

reading and writing hiragana and katakana using the kana chart, and use familiar kanji 3
understanding that katakana is used for stylistic purposes, eg in advertisements and
magazines

understanding that many kanji are made up of more than one component, and that radicals
often represent meaning; eg the radical K means something to do with ‘wood’ &

noticing that kanji can clearly differentiate the meanings of words that are pronounced
identically, eg X and B &

using furigana to support the reading of unfamiliar kanji &=
converting hiragana to correct kanji when creating digital texts . 5

understand and use elements of Japanese grammar and sentence structure to express ideas, for
example: (ACLJAU176) &

using counters, eg ~2. ~Xl\. ~7, to specify number &=

using promotional language, eg ZL&5. FHAN &

using adverbs as formulaic expressions, eg =MULL. LI HIZ 7=

using conjunctions ZL T, ZNA'G, Z0&HE. B, TE. LAL. DIC, B 5 7
using ¢ form /TH'5 to present a sequence of events

using ~ T form to join sentences, eg %AO)%?%(J%AE]\TLTE}\T\ %\h“t\h\%ﬂiﬁ'ﬁ??o W
addressing the audience (reader/listener) appropriately, eg ,\,7?% ~Sh, ~FRE,
~Boh, ~F &

making suggestions, eg —[3E3TIH, &

using instructional structures, eg ~TH'5, TLESLY ~£LLS &

suggesting alternatives, eg ~LEL&LID ZMeE ~LEWTTH, &

presenting results, eg ZQ[Fo0/7IT-FC__ AahUELE, &
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— comparing and contrasting, eg ~&Y~®07A7 (adjective) TF, / (verb)Ed,
— recognising questions asking for a reason, using &t 5L, and responding by using

justification words, eg 7', DT &
— using plain form in a casual conversation =

understand that the Japanese language has evolved and developed through different periods of
influence and change, for example: (ACLJAU179) @ &=
— examining Japanese words and phrases that have emerged as a result of technological

developments, eg vy 7 @ &=
— comparing how the language of social media affects language use in Japanese and English,
eg specific language, codes and emoticons used in electronic messages, eg Y17,

NEEL...
— recognising and understanding the meaning of new words and phrases in Japanese that have
developed as a result of globalisation and changing lifestyles, eg 7177k @ &%

— discussing how changes to the Japanese language reflect changes in traditional customs and
cultural practices, eg in family celebrations or community festivals € &

understand how different types of texts are structured and use particular language features to suit

different contexts, purposes and audiences, for example: (ACLJAU177) &=

— recognising key features and structures of familiar texts in Japanese, eg lost child
announcements, spoken commercials or print advertisements &=

— recognising the format of different Japanese texts and punctuation conventions in either 7=Th®

Z or KZA'E, and understanding variations according to the context, purpose and intended

audience
— understanding how to create textual cohesion, using elements, eg paragraphing, or

conjunctions to sequence and link ideas and maintain the flow of expression, eg ‘6, ZNT

CEN[C &

— comparing and contrasting the structure of a variety of authentic community texts in Japanese
and English, exploring how audience, purpose and context influence each language version
=
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Content for students with a background in Japanese

Students:

apply the Japanese sound system, explaining features, including variations in tone, stress and
phrasing, for example: &

— using fi‘jl%ég to emphasise a word or phrase, and to express the speaker’s emotions, such as
surprise or determination, egl £Z(Z1T<D, AMRICERRLNG, J[HEED, KEA] &

— using ‘2’ to emphasise the meaning and ', . . and . , . ’, to show hesitation in informal spoken
and written texts, eg 9 222¢& (instead of 3o&) &

— using particle 7 instead of (& to emphasise the subject, eg CZOE LN HAEZE R, , instead of

COELFAAEERL, &

use an increasing range of kaniji, identifying the form and function of components in individual
kanji, for example: &=
— applying understanding of orthographic principles to predict the meaning of unknown kaniji 3=

& L U VD‘<_Z' . . i L. . i
— learning FUF#AEE to describe situations, and to express opinions and ideas effectively and
concisely, eg LUME D —Hi—%. —BZB. —RK—R_2 &«
— learning both FII5E# (kunyomi: native Japanese reading) and &t (onyomi: Chinese

reading) &
— understanding different ways of reading kanji, and using appropriate okurigana after kanji
stems &

apply knowledge of Japanese grammar to organise and elaborate on ideas and opinions, for
example: ¥

— using a range of grammatical structures, eg H'5. O T, ~L, to justify opinions &=

— using structures for quotation to support ideas, eg ~Y W\ E R, ~EW\IER &

— using compound particles, eg ~([CxXL T, ~[CEALT. ~ICBEH3 to indicate subjects &

— making comparisons ~¢~& T/~ AT or ~$WSET/~DmET A5 BVNET, /ICTWBE
By, &

— raising awareness of issues, eg ~[FLAIKBREICG>TVWRERNET, &

— using relative clauses, eg AN —FHEAWNEIEIE_ T, &

— using the passive form, eg ~ZEEONTVET, ~FEBEDNTVNET, &

— expressing expectations, making assumptions and suggestions, eg ~([39' 9, ~NETY, ~I-
5, ~[CBBTLELD, &

— using %ﬁb‘éﬁ accurately in conversation, depending on the audience

— using expressions, eg FADE R TI3/FADZE X Tl to state opinions &

— using potential and passive forms ~¢EAEXT, ~¢EZALNEXT, &

— making assumptions and conclusions based on results ~Z3T%, ~D&I T, ~HWNTT, ~

39Ty,
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- using compound particles to indicate cause ~[C&>T, ~&BL T, ~DHENFT, ~OHW T, ~
M7=%IZ and to indicate circumstances ~IZBWT, ~[CHLT, ~LEWT, ~Z&fHd, ~(CEDH5
El=

— using descriptive language and relative clauses to present information in depth, eg 15 B %A
EARUICLTERHAAR . &

— using persuasive language, eg t0, ~[33TF, =

— commencing writing in academic plain form in articles and newsletters, eg H A& A-ALSUTD

FROVSIEADENL, 2. ZNi3 Ehel. &

understand how different types of texts are structured and use particular language features to suit

different contexts, purposes and audiences, for example: &

— examining the structure and word choices used in a range of texts for specific audiences and
purposes, such as setting and plot in a narrative, or introduction, body and conclusion in a
speech &=

— discussing the impact of stylistic devices on the effectiveness of texts
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Understanding

The Role of Language and Culture

Outcome
A student:

>

identifies that language use reflects cultural ideas, values and beliefs LIA4-9U

Related Life Skills outcome: LJALS-9U

Content

Students:

understand how language use varies according to context and the relationship between
participants, for example: (ACLJAUQ16) &=

— using the appropriate suffix, eg %A/ &h,/{h/ Fck &=
— varying basic phrases according to relationship, age and familiarity, eg $I3&3 to friends, but

BIEESTZVET to the teacher 7
— understanding that language use may vary according to the intended audience =

explore connections between language and culture in particular words, expressions and
communicative behaviours, for example: (ACLJAU018) @ & &%

— understanding the use of set phrases relating to cultural customs, eg L\=7ZZ%d and

Z5%Z58F Tl at mealtimes @ & i#
— exploring how Japanese has numerous translations for phrases, eg ‘please’, ‘I'm sorry’, ‘hello’
or ‘goodbye’, and understanding the meaning behind them, eg £5%. <&\, RAFVLET

and Lo TEXT, Lo THaLvl\, FEVE, BARYEBIN, O @& i
— understanding how cultural knowledge is important in understanding meaning and translating,
eg translating phrases such as [FUHEL T, E5ZLBLL @ @ 6™

— understanding Japanese ways of showing respect for others, eg when to use suffixes SA,/ <

A, and the use of humble and honorific family terms @ & &
— understanding how Japanese people show respect through avoidance of negative
expressions when rejecting, refusing, refuting, eg 5&2&. HAFY, 5HNET, @ @ i

recognise their own and others’ ways of expressing identity, reflecting on the relationship between

language, culture and identity, for example: (ACLJAC010, ACLJAC011) &

— understanding traditional and modern ways of celebrating festivals in Japan, and the values
that underpin them € &

— comparing and reflecting on intercultural aspects, eg using body language, and phrases to
show respect to others when requesting, accepting, refusing or thanking @ & d#

— exploring the concept of the individual and the group, and its importance in Japanese culture,
and making comparisons with their own and other cultures @ & i %
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exploring how identity and membership of groups affect linguistic choices in Japanese, eg
when to use & and &3 O & i

Content for students with prior learning and/or experience

Students:

understand variations in Japanese language use that reflect different levels of formality, status
and authority, for example: (ACLJAU178) &=

explaining variation in language use between people of different ages and relationships, eg
&, BF3A and ~LE, ~3A T

analysing language used to express different levels of formality in a variety of texts, eg
conversations, letters, emails and text messages, noting differences between written and
spoken texts &

finding examples of informal forms of language used by young Japanese speakers, eg the
use of abbreviations or emoji when texting, and the use of loan words when talking about
popular culture, such as ‘J-rock’, ‘J-pop’, ‘fast food’ &

explain ways in which choices in language use reflect cultural ideas, and explore different
communicative behaviours across cultures, for example: (ACLJAU180) @ ¢ i &

reflecting on the cultural significance of ways in which Japanese information is presented in
simple texts, eg examining LZL&I'Y, and discussing how the ordering of information on

business cards (company, title, surname, given name) reflects the relative importance of
company/collective, family and individual status @ &

explaining language use in Japanese interactions that reflects humility or deference, eg
expressions used to refuse or deflect praise of self or family, or to defer to others € & ¥
considering how and why Japanese speakers use conversational strategies to avoid conflict,

eg using indirect or softened language, eg £33 ZLAAIYELLS, @ @il

reflect on how their own biography, including family origins, traditions and beliefs, affects their
sense of identity and ways of communicating, for example: (ACLJAC172, ACLJAC173) &

reflecting on how their own cultural etiquette and behaviour may be interpreted when
interacting with Japanese people, noticing their own body language and modifying gestures,
eg beckoning with the palm facing upwards or downwards, or avoiding eye contact when
talking to older people @ & i

reflecting on their own responses to communicating and behaving in Japanese cultural
contexts, eg bowing and using respectful language, identifying degrees of comfort,
discomfort, challenge and enjoyment & i

creating identity maps, timelines or digital presentations of their personal profile or family
trees with captions, to describe significant life influences, eg key people, events, educational

experiences, community affiliations or travel experiences, eg Z3\31F7U7 ATY, Th. Z(XF 1

FYAATY, 1950 F[LA-ARSUT[CEXLE, @i

reflecting on the experience of learning and using Japanese, and considering whether their
own previous attitudes or assumptions in relation to Japan or Japanese language and culture
have changed @ & i

sharing and comparing cultural and intercultural experiences and language capabilities, and
exchanging views on the benefits of speaking more than one language, eg having a larger
vocabulary to draw on, additional insights and perspectives, and opportunities for new
experiences @ & i
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Content for students with a background in Japanese

Students:

analyse ways in which choices in language use reflect cultural ideas and perspectives, and reflect
on how what is considered acceptable in communication varies across cultures, for example: & ¥

understanding that language used in formal and informal contexts varies across cultures, eg
greetings, meal etiquette & *

comparing communicative practices of Japanese-speaking communities with other cultures,
eg modesty is an important Japanese traditional value, but may be seen as lack of confidence
in Western culture @ & ¥

noticing that the description of female beauty varies between cultures, and reflecting on
gender roles cross-culturally & *

comparing use of idioms and colloquial sayings between languages to identify different
cultural perspectives @ @ & *

examining the shifting of cultural ideas in the technological world through the rapid change in
language use, eg nicknames for government leaders ™. &

reflect on how and why being a speaker of Japanese contributes to their sense of identity and is
important to their Japanese cultural heritage, for example: @ &

examining the impact of living in Australia on their sense of being Japanese and their values
and beliefs @ &

discussing the challenges and opportunities that arise as a speaker of Japanese living in
Australia, eg stereotypes, culture shock, bilingualism € & i#

reflecting on the experiences of their last trip back to Japan and their feelings about their old
home @ & i¥

exploring Japanese values, eg family values, that are significant in their lives while living in
Australia @ @&

investigating the contribution that different cultures make in the world, providing a way for
individuals to live and behave as world citizens & i #
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Content for Stage 5

Communicating

Interacting

Outcome
A student:

)

manipulates Japanese in sustained interactions to exchange information, ideas and opinions, and
make plans and negotiate LJA5-1C

Related Life Skills outcome: LJALS-1C

Content
Students:

initiate and sustain interactions to share information, opinions and ideas, for example:
(ACLJACO019, ACLJACO021) #* ¥

modelling appropriate levels of formality for everyday exchanges, eg greetings, introductions
and apologies, between peers, and between students and teachers/adults #* & & i
initiating a conversation with a new friend, by asking and expanding questions
communicating with peers and young Japanese speakers via email, online conferencing or
school-based exchanges, about shared interests, eg popular culture, sports and special
events, comparing aspects of school or home life L i

sharing information about significant or special events in their own life, and making
comparisons with those of Japanese teenagers, eg birthdays, holidays, celebrations, sporting
events and festivals ¥

participate in a range of collaborative tasks, activities and experiences that involve negotiating
and solving problems, for example: (ACLJAC020) #* ¥

engaging in social transactions with peers and teachers, eg presenting gifts, accepting and
declining invitations, making excuses and apologising to Japanese speakers, using

appropriate protocols such as forms of politeness and respect £5%. HYHES,

HYNEITEVET . THAR. THABEW, THFEA. BWESIZ/OESBVEDTTH ... i

producing a digital presentation or performance in Japanese to present information about
their own school to a Japanese sister school or Japanese visitor * B if

creating a brochure related to getting about or living in Japan, eg interactions with a host
family, using public transport, or getting lost in Japan &* i

creating a short digital presentation or movie for peers about planning a holiday, purchasing
goods in a shop, or ordering food and drink in Japanese #* M. i
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Content for students with prior learning and/or experience
Students:

initiate and sustain interactions with peers and adults to share information, feelings, opinions,

ideas and points of view, for example: (ACLJAC181, ACLJAC183) #* i

— engaging in face-to-face or online discussions with Japanese-speaking peers, using
descriptive and expressive language, including onomatopoeia (#t % &%), to describe significant
events, special occasions or milestones in their lives, eg 7777, F¥FF o B d

— exchanging ideas with peers or online Japanese-speaking contacts, presenting and
expressing personal views on contemporary issues, eg environmental sustainability,
education or youth culture, considering the relationship between culture and context - «* [E.

— discussing their responsibilities at home and at school, and comparing them with those of
young people in Japan, noting the importance of community and collaboration in Japan, eg A
[ B &Y adjective T, HADES5H adjective T, = i %

— building and using metalanguage to discuss language use, and reflecting on language
learning &

participate in a range of collaborative tasks, activities and experiences that involve negotiating
and solving problems, for example: (ACLJAC182) #* ii
— clarifying, expressing preference for, and summarising arrangements for a social outing #*

— planning and preparing for a real or virtual trip or excursion to Japan, eg ~932tEYTd, ~L

EWTT, ~LESEBVEY, o iF

— planning and making shared arrangements for Japanese visitors to the school or a homestay,
eg by preparing print or digital informative materials such as filming an introduction to
Australian school and home life, preparing welcome speeches, or conducting school tours &*
=, b

— planning and completing tasks that involve asking for, giving and following directions to real or
virtual locations, using resources such as digital devices, street or rail maps (eg §A#ZH A,
ELENAREZTT N, ) &* B dF

— planning and participating in learning experiences that combine linguistic and cultural

elements, eg an excursion to a Japanese restaurant, exhibition, film festival or community
event, by preparing and rehearsing language forms, structures and vocabulary * & ¥
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Content for students with a background in Japanese
Students:

initiate and sustain interactions with others to discuss ideas and points of view, for example: &* ¥

conducting a survey with Japanese people in the community to investigate a problem or issue
in the school or local area, and discussing and determining solutions, eg R TUY47)VEOT
STEOBEEPINELEBVETH, - o iF

debating an issue related to current affairs, such as environmental pollution, rapid
urbanisation or a threat to public health or safety, eg ZOERICIEKF T, IRIBREZEIHALED
BEEREEBVNET, ot i

monitoring the effectiveness of their own communication skills when sharing ideas and

interests with others, eg when changing topics and taking turns in a conversation ( eg Z® &

[CXFLT, FADER T, | . ) o* ik

participate in a range of collaborative tasks, activities and experiences that involve planning,
negotiation and debate, for example: &* ¥

initiating a school campaign to promote awareness of social issues or charity fundraising &* ¥
developing a survey, compiling a report, then writing to the principal/local government

regarding a recent problematic policy, eg KZ DA, . . EBLTVNBH T, EEZTWVS

ABWB, . o i

planning a group event, designing activities and inviting friends, and writing a diary entry to
reflect on the event &* ¥
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Communicating
Accessing and Responding

Outcomes

A student:

» identifies and interprets information in a range of texts LJIA5-2C
> evaluates and responds to information, opinions and ideas in texts, using a range of formats for
specific contexts, purposes and audiences LJA5-3C

Related Life Skills outcomes: LJALS-2C, LJALS-3C

Content
Students:

e obtain and synthesise information and ideas from spoken, written, visual or multimodal texts, for

example: (ACLJAC022, ACLIACO024) #* [E. 7=

— obtaining information from a range of media texts, including television weather reports,
interviews and digital video clips, and summarising key points &* B 7=

— understanding the gist and recording specific details from texts, eg websites, newspaper
articles, documentaries, reports or podcasts on popular topics «* it B 5%

— describing characters, settings or events in a film or anime * 5=

— identifying key ideas or themes in texts that they have particularly enjoyed, giving reasons for
their choice #* &

— identifying culture-specific terms and representations in Japanese promotional materials, eg
travel brochures, symbols on maps, magazine features or online resources &* M. &= [

— listing in chronological order a day’s events by comparing and synthesising information from a
range of written, spoken and multimodal texts &* &= @

e respond in English or Japanese to information, ideas and opinions, using a variety of text types
and formats according to context, purpose and audience, for example: (ACLJAC023,
ACLJACO024) #* &

— preparing multimodal presentations on aspects of Japanese lifestyles and cultural practices
that invite comparison and contrast with their own experiences, eg fashion, music or
anime/manga, or regional cooking #* &= ¥

— planning a real or virtual trip to a selected region of Japan, using resources such as internet
sites and travel brochures to map out elements, eg transport, itineraries and selected events
o* o=

— reviewing a video clip, anime or film excerpt popular with Japanese students of the same age,
identifying aspects that they enjoyed or disliked ¥ &=
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Content for students with prior learning and/or experience
Students:

obtain, interpret and evaluate information, ideas and opinions from a range of texts, for example:
(ACLJAC184, ACLIAC186) #* 7=

identifying underlying values, cultural references and the purpose and intended audiences of
different types of community texts, eg advertisements or posters #* &

interpreting and evaluating key perspectives or themes reflected in interview data collected
from Japanese speakers discussing roles and responsibilities at home, school and in
community contexts, and making comparisons with their own views on these topics #* & #
discussing how texts, such as films, plays, songs, haiku and folktales, present social issues,
eg family, identity, status or humility * 5=

interpreting and representing key ideas from interview data collected from Japanese speakers
regarding their roles and responsibilities in home, school and community contexts &* &

respond in English or Japanese to information, ideas and opinions, using different formats for
specific contexts, purposes and audiences, for example: (ACLJAC185) ¥ &=

gathering information from sources to develop a digital travel guide for a proposed class visit
to Japan &* [®, 5%

being interviewed for a real or imaginary part-time job based on information included in a
personal profile or résumé * &

developing promotional materials, such as posters, leaflets or webpages, that encourage a
healthy lifestyle based on research «* B, 7= if

researching and reporting on community attitudes towards, and challenges in relation to an
environmental or social issue, using presentation techniques, eg Venn diagrams, digital

displays, flowcharts or captioned photographic displays,eg ~[C&d&. ~DFERNS oy
L, Lot TEEEN

reporting on individual and group contributions to different forms of social communication
technologies on issues related to their own social worlds «* Bl %
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Content for students with a background in Japanese
Students:

access a variety of informative and imaginative texts to identify and analyse in written and spoken
forms textual elements such as viewpoints, themes, stylistic devices, influences and values, for
example: &* &

identifying bias in texts, examining the values that influence bias, and discussing how bias
differs from opinion and perspective &* &

reading news articles and historical accounts of world events, celebrations or
commemorations of historical significance, and exploring how the author’s personal values
and experiences influence their reporting on such events «* [t 5=

examining ways in which information is presented in world news reports of events in
Japanese-speaking communities #* &

collate and compare information relating to a particular event from different sources, eg
interviews with witnesses and various news media coverage

comparing literature across languages and cultures and recognising features of
entertainment, eg identifying how magic and danger are used in the Harry Potter books and

FEFROMEL o &
discussing the features of a range of genres, eg memoirs, poems and moral tales,
recognising how similar ideas are conveyed in different genres &* &

respond in Japanese to information, ideas and opinions on a range of issues from different
perspectives, using a variety of formats for specific contexts, purposes and audiences, for
example: #* &

writing a book or film review for a popular review website & &

evaluating how information is presented in diverse forms of media across cultures, eg
comparing the impact of live news reports involving interviews with witnesses, and newspaper
articles on the same event &* I[* 5=

researching and presenting own position on issues such as attitudes towards recycling,
education in rural communities, or impact of social media on young people #* &

developing an information kit supported by visuals about the local city or region to provide to
Japanese visitors via a local tourism website, including details on history, including Aboriginal
history identifying the local Aboriginal nation, people, language and sites significant to
Aboriginal people, climate, environment and cultural activities % #* &

Japanese K-10 Syllabus 102



Stage 5

Communicating

Composing

Outcome

A student:

»  experiments with linguistic patterns and structures to compose texts in Japanese, using a range
of formats for a variety of contexts, purposes and audiences LJA5-4C

Related Life Skills outcome: LJALS-4C

Content

Students:
e compose a range of informative and imaginative texts using a variety of formats for different
contexts, purposes and audiences, for example: (ACLJACO025) &* &

creating texts to inform others about or promote events, places or experiences, such as a
poster or flyer for a multicultural event or a brochure about their school for a Japanese

audience, eg S1-INIVCE TSV, FADFRICKSITZ, o B 5

using digital technologies to create a design to showcase Aboriginal and Torres Strait Islander
cultures to young Japanese visitors to Australia, demonstrating knowledge of cultural
protocols protecting Indigenous cultural and intellectual property ¥ «% B =

creating a digital persona or avatar in a Japanese-speaking fantasy world, incorporating
aspects of Japanese culture &% Bl %=

documenting a day in the life of an imaginary or real character from familiar anime, manga or
film &% &%

creating short texts, eg skits, raps or haiku, and using a range of digital technologies to
design, perform and/or record these to amuse, entertain and engage other learners of
Japanese #* B, 5%

composing and performing a skit based on an imagined scenario #* &

e create a range of bilingual texts and resources for the school and wider community, for example:
(ACLJACO027) #* &=

creating an online bilingual class profile to send to a Japanese sister school, or to present to
Japanese visitors to the school, including translations and/or explanation of key terms and
expressions associated with events or school celebrations * B &=

providing bilingual subtitles or captions for a cartoon or comic that depicts intercultural
encounters, eg interactions between a Japanese exchange student and an Australian host
family & @& &

designing and maintaining a bilingual website with a Japanese sister school or another group
of Japanese learners in Australia #* B. =

creating bilingual texts for specific audiences, eg songs or games for younger learners of
Japanese, or a schedule for a Japanese festival likely to interest both English and Japanese
speakers #* &
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Content for students with prior learning and/or experience

Students:

compose a range of informative and imaginative texts using different formats to express ideas,
attitudes and values, for example: (ACLJAC187) «* B, 5%

adapting existing texts to change the emotional effect, or to represent different cultural values
or experiences, eg by changing the location, characters or era of a familiar story or cartoon,
such as Kaguyahime &* &

composing and performing poems, songs, monologues or dialogues that reflect cultural
values and personal experiences #* &

creating and performing a chant or rap for their peers about an important social issue, eg
bullying and friendship &% 5=

creating a digital persona or avatar that combines elements of observed Japanese styles of
communication with their usual ways of self-expression in their home environment * B 5%

create a range of bilingual texts using different formats for a variety of contexts, purposes and
audiences, for example: (ACLJAC189) &* &=

creating bilingual instructions for Japanese visitors about how to play various Australian and
Japanese traditional sports &* &=

producing bilingual texts, eg travel advice for exchange or study tour students, and reflecting
on the process of working in both languages #* &

producing bilingual visual texts with subtitles, explaining important events, eg Australia Day,
Anzac Day, Children’s Day in Japan «* B, 5=

creating a bilingual digital database that groups words and expressions associated with
themes, fields or contexts, eg food, travel, the environment or school -}~ &* . 5=

Content for students with a background in Japanese

Students:

compose a range of informative and imaginative texts, using a variety of formats for different
contexts, purposes and audiences, and experimenting with genre, textual features and stylistic
devices, for example: «* B 5=

composing a speech on an aspect of popular youth culture for an audience of adults &% &
creating imaginative texts, using literary devices to achieve particular purposes, eg
foreshadowing events and building up to the climax in a story, and experimenting with
different language techniques &* &

presenting and discussing their own position on issues, such as attitudes towards recycling,

employment in rural communities, or the impact of social media on young people, eg ~&\D

EZZICRIHFYEBRTERL, ZOERELT, AL B. CD=DDE([IBN5, = o*d= *

create a range of bilingual texts using different formats for a variety of contexts, purposes and
audiences, for example: &% &

translating literary texts, eg poems, songs or short stories, using print and online dictionaries
to develop their own linguistic repertoire and an understanding of the risks of word-for-word
translation &* B %

annotating translated literary texts, eg poems and novels, to show how translators maintain
the original intention of authors in terms of stylistic devices #* &

writing a storybook for primary school students that explores an environmental issue -+ &% &
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Stage 5

Understanding
Systems of Language

Outcomes

A student:

»  demonstrates how Japanese pronunciation and intonation are used to convey meaning LJA5-5U

»  demonstrates understanding of how Japanese writing conventions are used to convey meaning
LJA5-6U

> analyses the function of complex Japanese grammatical structures to extend meaning LJA5-7U

> analyses linguistic, structural and cultural features in a range of texts LJA5-8U

Related Life Skills outcomes: LJALS-5U, LJALS-6U, LJALS-7U, LIJALS-8U

Content
Students:

¢ understand the intonation and phrasing patterns of spoken Japanese, recognising that most kanji
have more than one reading, and that the pronunciation changes according to kanji compounds,
for example: (ACLJAUO030) 5
— identifying ways in which stress, intonation and body language convey meaning, eg the

characteristic of rising intonation when asking questions in plain form or ~ZL4&5 form, eg 17<
? TEXL&ON

— understanding how to make appropriate pauses in a sentence, by dividing the sentence into
cohesive chunks to allow for the use of L\ D5 &

o g
— understanding that changes occur in kanji readings, eg — B (#*2). B(fD)EH &

e recognise and use hiragana, katakana and familiar kanji in texts, using knowledge of kanji to
predict the meaning of new words, for example: (ACLJAU031) 5=

— understanding that words in Japanese can be written using three different scripts &

— understanding that kanji are used for nouns, stems of verbs and adjectives, and some
adverbs, and that the addition of hiragana to the stem of verbs and adjectives is called
okurigana &

— recognising that many kanji have multiple readings and that there are two types of readings,

that is, onyomi (&; ‘reading’ or ‘sound’), Chinese-style pronunciation, and kunyomi (3ll; kun

‘reading’ or ‘explanation’), Japanese-style pronunciation &
— developing strategies to predict the meaning of unknown words that contain familiar kaniji, eg

FRLEOIDDII. FER &
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understand and use Japanese language and grammatical forms, and explore how to use/combine
these elements to express complex ideas, for example: (ACLJAU032) &=

further developing metalanguage to describe and apply grammatical concepts and language
elements, and to organise learning resources, eg verb charts and lists of vocabulary and
sentence structures &

using all tenses of verbs, eg ~%d form, ~TWXJ form, ~XL7: form ( KKAR-VYZELETH ? .
CABRIBZMBLTVNETA, WOHARBZELHELED, ) &
past tense of adjectives/nouns, eg noun/na adjective + CL%, 'i" adjective +1'2Td, &+

making suggestions, eg ~ £HAN, VELLIN, EI3TTH, WWTT &, Z5LELLD. &

understanding the use of the plain form, recognising that the basic form of all Japanese verbs
ends in -u, -eru or -iru, as listed in dictionaries

linking two sentences using T , eg AZIAITUDOTZANTET, M ON—FTEHRFVII5-TT,

=
understanding that verbs can be divided into three groups according to the way in which they
are conjugated: Group 1 (five-step verbs), Group 2 (one-step verbs) and Group 3 (irregular
verbs) &

giving reasons, eg 2H'6 &

using demonstratives, directions and quantities, eg 553 XX &R TY, YFZ-0ILDIFS(CHY
9. FENM120 0 AVKT , &

using V 7zY structure to list two activities, eg A—AFIUTTE, 2EY YR YFEEBARY, FEIE
TEAYEESLYLET, TE. BATRZEER, TLWTWBRALIZBARET, &

using persuasive language, eg JU-YEIADBAFDOYICITEELLY | HLZSTINR ! &~

investigate the impact of factors such as media, technology, globalisation and popular culture on
Japanese, for example: (ACLJAU035) @ B & 6= &

understanding that each region of Japan has its own dialect and accents, and that Japan, like
Australia, also has Indigenous languages (Ainu language and culture) % @ @ & ¥

finding examples of ways in which social and cultural influences impact on language, eg the
abbreviation of borrowed words in Japanese & & *

considering how globalisation has accelerated the introduction of English words and
expressions into Japanese, and discussing possible benefits and disadvantages associated
with the blending and mixing of languages, eg fashion/food/music @ @& & %

discussing possible reasons for changes in Japanese language use, eg exposure to other
languages, changing attitudes to social practices, or involvement in social media and digital
communication € M. @ & %

exploring the influence of Japanese popular culture in Australia and around the world, eg the
influence of Japanese design and technology and the popularity of J-pop, electronic games,
anime, manga and cosplay @ =, @ 7= &
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apply knowledge of the interrelationship between linguistic elements, structure, context, purpose
and audience to a range of texts, for example: (ACLJAUQ33) &+
— applying their understanding of the function of cohesive devices, eg conjunctions, to

sequence and link ideas and actions, eg (verb) T form, A5, LA'L. ZNIC,

et &

— applying understanding of the textual features of different text types to construct simple
narratives, messages, slogans or song lyrics, noticing how the choice of language and text
structure works to achieve each text’s purpose =

— using appropriate textual conventions to shape simple texts, eg introductions, linked
paragraphs, summaries and sequencing strategies &

— analysing the function of different scripts in different types of texts, identifying examples of
kanji used for nouns and verbs, katakana for borrowed words, and hiragana for grammatical
purposes &=

Content for students with prior learning and/or experience
Students:

apply intonation and phrasing patterns in both formal and informal speech, selecting appropriate
readings of familiar kaniji in different compounds, for example: (ACLJAU192) &=
— identifying the use of rising intonation when asking questions in casual speech without

question indicator ", eg 7<? ¥5? &

— understanding how to make appropriate pauses in a sentence, eg when declining an invitation
(AW EBLE ) &5

— understanding that changes occur in kanji readings &

use knowledge of familiar kanji to predict the meaning of unknown words, for example:

(ACLJAU193) &

— understanding that kanji are used for nouns, stems of verbs and adjectives, and some
adverbs, and that the addition of hiragana to the stem of verbs and adjectives is called
okurigana &

— recognising that many kanji have multiple readings and that there are two types of readings,

that is, onyomi (&; on ‘reading’ or ‘sound’), Chinese-style pronunciation, and kunyomi (FI;

kun ‘reading’ or ‘explanation’), Japanese-style pronunciation &=
— developing strategies to predict the meaning of unknown words that contain unfamiliar kaniji,
using clues, eg radicals =

—  writing some kanji compound words, eg FE., A EE. FE &

understand how sophistication in expression can be achieved by the use of a variety of verb and

adjective conjugations, and other complex grammatical structures, for example: (ACLJAU194) &

— further developing metalanguage to describe and increase control of grammatical concepts
and language elements, and to organise learning resources, eg verb charts and lists of
vocabulary and sentence structures &=

— understanding and applying the rules of the plain form, recognising that the basic form of all
Japanese verbs ends in -u, -eru or -iru, and that these forms are listed in dictionaries

— using verb tenses (past, present and future tenses) and verb conjugations in plain form, eg

BRB/BERT/BRBVWBERBDf &
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understanding and using the different functions of verb ~T for making a request ~ T2,
and asking and giving permission ~TEWWNTY,

~TR>VWIERA, /~TEBYEEA, 7

using plain verb DEYTY, to express what they are intending to do &

using verb/adjective £t BL\XT, , , to express opinions &

using ~7zU~7YLET, to list activities

increasing cohesion within paragraphs by using conjunctions, eg TINb &

expressing an interest in something, eg (noun) +[CELSHDHYET 7=

using plain form of verbs, eg Z¢ENFETY &

using conditional form of verbs, eg =5, &, B, B5, [{ 7

making assumptions and conclusions, using ~D&>TY, ~#ENTT, ~Z3CF, ~[F9 T,
-

research the phenomenon of language change in Japanese-speaking communities, analysing
and comparing language use of previous generations with contemporary use, for example:
(ACLJAU197) & @& 5= %

finding examples of ways in which social and cultural influences affect languages, eg the
abbreviation of borrowed words in Japanese @ @ & #

reflecting on changes in their own language(s) and culture(s) due to influences such as
technology and social media, eg the use of abbreviations in text messaging or the
replacement of words by emoticons, and considering possible effects of such changes on
kanji acquisition in Japanese and spelling in English € B, & 5= *

exploring the influence of Japanese popular culture in Australia, the Asia region and around
the world, eg the influence of Japanese design and technology and the popularity of J-pop,
electronic games, anime, manga and cosplay @ =, @ &= %

investigating the state and nature of Indigenous Japanese languages, considering issues, eg
language revival and reclamation, and drawing comparisons with Aboriginal languages and
Torres Strait Islander languages in Australia § @ @& & %

understand the relationship between context, purpose, audience, linguistic features and cultural
elements in different types of personal, reflective, informative and persuasive texts, for example:
(ACLJAU195) &=

identifying the use of cohesive devices, eg conjunctions, to sequence and link ideas and
actions in both Japanese and English media texts, such as the verb T form, 2h'5,

NI, ZnTa=

identifying features of familiar types of texts, eg emails, songs, slogans or public signs, and

noticing how the choice of language and structure works to achieve each text’s purpose &

comparing language features of Japanese and English versions of texts, eg weather reports
or text messages, including the use of abbreviations and emoticons, and noting differences

that may be culturally significant &

recognising textual conventions used in a letter, email or article, identifying elements, eg

introductions, sequencing of ideas and the use of X1z to link paragraphs &

comparing features of spoken and written versions of texts, eg spoken and print
advertisements, face-to-face conversations and emails, to understand how text mode shapes
structure and helps a text achieve its purpose
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Content for students with a background in Japanese

Students:

apply the Japanese sound system in both formal and informal speech, understanding how
patterns of rhythm, tempo, stress, pitch and intonation are used to enhance the aesthetic features
of texts, for example: &=

experimenting with rhythm, tempo, stress, pitch and intonation in different situations,
analysing and comparing how differently they are used, eg when reading a story to an
audience, or having a casual conversation with friends

understanding different intonation and accents of dialects, and identifying in which regions the
dialect is used =

analysing the relationship between use of voice and character types in films and television
dramas, eg how the matriarch or patriarch of the family in Japanese dramas often has a stern
and intimidating voice =

making connections between informal and formal forms of language and tone of voice, rhythm
and pitch evident in conversation =

apply knowledge of a wide range of kanji, and orthography to access a variety of vocabulary, for
example: @

exploring @& £ % :E (same kanji compound reading with different meanings), eg B,

R, 28 &

using X¥# & (kanji compounds that have opposite meanings), eg b E-H& &

using [@#EE (synonyms) in order to describe an item, eg 7, in a more formal manner £4%) &=
exploring kanji and words that follow JE. A~ k. #&. X that have negative connotations, eg 3£
. A&, KFEF BEE. R &

exploring affixes, eg ~#J. ~1t (eg VLAY, =AY, AL, Hg(L) &

understand and apply complex grammatical structures to enhance communication and achieve
particular effects, for example: ¥

using conditional form, eg &. =5, %5, (§ and embedded questions to raise awareness of
issues, eg COXXIDRANEELE . EARBBIEREZNEZINEL &
using —&Y-DA 7 adjective T, ~E AT, | | ., ~IF&(adjective) H L\, to make comparisons

-
emphasising particular nouns/concepts, by using Z%. &%, eg COREZ N R RINBZNERE

o BRETIZABR TE AU AMBEL, &

using passive, causative and passive-causative forms, eg FHOBF L EEB (CEIEONELE
.

using partial negative forms, eg —OTIEEL, ~ERTEEWN, ~E/EZBW, LT LE~RL, ~L(F
FR574L\ and double negative forms, eg ~%<(13/6) L. ~BWZ&(3/E) B ~BWERIZ(13/5)
WAL, ~WERT((3/5) %) to indicate a hesitant position

using Z2. B7L\ 6L\, &3 to express how something appears and to make
assumptions/conclusions &
using 7', M T, ~L. ~ATY, to explain ideas ¥
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— using potential forms to persuade, eg (verb) ZENTEXT . (verb) N3/6M3 7=
— using persuasive language, eg 39, N&, | BIINEEVERA. &
— using the conditional form, eg - COMBEICERVEERITINE, | | &
— using reflective language, eg ~ICDWTEXSEBNT, ~[IDWTEXZR VS

Eof. &

— raising awareness of current issues by choosing descriptive words that show a high level of
concern, eg &%, $ERO. £F%A, and analysing the impact of persuasive words and
sentence structures on an audience &

— comparing information from different sources, eg ~Tld. ___ ¢EHDNTVWE—AT. &S

BREHD &

— choosing the appropriate form of language, eg plain form and polite form T E &, $kEEE.
BEHMFE, depending on the audience and text types &

understand the relationship between context, purpose, audience, linguistic features and cultural

elements in different types of personal, reflective, informative and persuasive texts, for example
=

identifying stylistic features of formal text types, eg fEEZ (cover letter) &

— comparing the way an argument is developed in different languages, eg in English the writer’s
position is stated upfront whereas in Japanese it is generally left until the conclusion and with

a rhetorical question, leaving the reader to reflect on the issue, eg COEXXTWL\DREA5D, 5FA

EICANTERERID, &

— analysing how to position oneself when writing for different purposes, eg in persuasive and
evaluative writing =

— examining ways in which authors use characterisation to incite sympathy or antagonism
towards characters in literary texts, eg directly describing a character’s personality compared
to indirectly portraying the character’s personality through their actions or through the
reactions of others & 5=
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Stage 5

Understanding

The Role of Language and Culture

Outcome
A student:

>

explains and reflects on the interrelationship between language, culture and identity LJA5-9U

Related Life Skills outcome: LJALS-9U

Content

Students:

analyse and explain how and why language use varies according to social and cultural contexts,
relationships and purposes, for example: (ACLJAU034, ACLJAU196) &

noticing differences in text structure and grammar between formal and informal Japanese
language use, including abbreviations, dropping of particles and emphatic intonation in

informal communication, eg »UL71T< ? /e, HLEITEXT D, « DA Dol /WL HAWEL

Teo « ZNIMAT ? IR (PEBA)S A ZNEETI D &

identifying how variations in language use and communicative behaviours reflect emotions or
attitudes, eg how respect, gratitude or embarrassment are expressed differently across

languages and cultures, or showing humility/modesty when praised BAzEHU£59 TI13, L\

A HAFY &=

comparing features of written and spoken Japanese that reflect different communicative
purposes, eg formal grammatical structures in letters compared to conversational markers or
interjections to support the flow of face-to-face conversation &=

comparing verbal and nonverbal elements of communication in different languages and
cultural contexts, eg ways of disagreeing or responding to thanks, or the use of gestures,

facial expressions or #l\DJ5/silence, or ellipsis &

understand that language, culture and communication are interrelated and shaped by each other,
for example: (ACLJAU036) & ¥

discussing ways in which learning Japanese can lead to new ways of thinking, behaving, or
interpreting experiences and values, eg noticing and responding to demonstrations of
politeness and respect through the softening of negative responses @ & ¥

considering the cultural significance of language associated with interactions, eg issuing,
accepting or declining invitations, leave-taking at social events, offering thanks, or giving and
receiving gifts from Japanese speakers @ & ii

understanding that language carries cultural associations and indicates priorities in regard to
individual, collective and family relationships & ¥

identifying ways of communicating and behaving in Australian contexts that may appear
unusual or inappropriate to Japanese speakers, eg eating in public places, sitting on the floor
or desk, speaking loudly or using direct eye contact € & & ¥
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reflect on intercultural experiences as a learner of Japanese, recognising how cultural identity

influences ways of communicating, thinking and behaving, for example: (ACLJACO028,

ACLJACO029) @ & i

— recognising cultural cues when interacting with Japanese speakers or resources that suggest
differences in traditions, ideas or values, eg ways of expressing feelings or emotions,

maintaining harmony by avoiding direct replies to a question by using ZNl 5&>¢&.... . and
avoiding foregrounding the self, with phrases, eg 5 (&%) [C £5%,

MAYET, o @i
— recognising the importance of active listening skills to conversational etiquette in Japanese,
eg showing interest and attentiveness by using %\ 3% and nodding, repeating information

heard, and confirming details at the end of a conversation &

— discussing incidences in Japanese language exchanges when miscommunication has
occurred, and reflecting on why or how this happened & i

— reflecting on how their own language and communication style might be perceived by
Japanese speakers, considering concepts, eg culture, attitudes, assumptions and values €

— developing and presenting an autobiography, including references to key experiences and
significant events, interests and family origins, and identifying elements that may need
explaining to Japanese speakers @ i i

— identifying significant life events that are marked in Australia or Japan, and considering how
these provide insight into cultural values or traditions € @& & &

— considering the relationship between identity and language, with reference to the languages
spoken by self, peers, and family or community members, including their own developing
ability to communicate in Japanese @ & ii ¥

— examining the impact of cultural stereotypes and expectations in relation to cultural identity
and intercultural communication € & ¥
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Content for students with prior learning and/or experience

Students:

analyse and explain how and why language use varies according to social and cultural contexts,
relationships and purposes, for example: (ACLJAU196) &=

55 Z¢
applying an understanding of Japanese values, eg respect (R/4}), by making appropriate

language choices, eg using Z/& prefixes, and plain or polite forms, and recognising

characteristics of formal/informal registers &
evaluating how language choices reflect social relations and priorities, eg using expressions

that deflect praise of self or own family to show modesty, eg HAZEN UL TTR, WWR, 2
XLTY, &

noticing differences in text structure and grammar between formal and informal Japanese
language use, including abbreviations, dropping of particles and emphatic intonation in
informal communication in face-to-face interactions, blogs, emails and other forms of

correspondence, eg HLIITL ? /e, HLIATEXTH AL Dot /IEW WL, 2h(E

/] ? A EA, ZNEFETIN, &

comparing verbal and non-verbal elements of communication in different languages and
cultural contexts, eg ways of disagreeing or responding to thanks, or the use of gestures,

facial expressions or $\\J5/silence

analyse the reciprocal relationship between language, culture and communication, and how this
relationship reflects values, attitudes and beliefs, for example: (ACLJAU198) & ¥

55 %¢&
discussing how the cultural value of (R/4}) is expressed through language, eg the use of

prefixes and suffixes when referring to people outside the immediate ‘group’, the choice of
informal or formal register, and decisions about what to share/not share in general
conversation @ & i

exploring cultural concepts embedded in Japanese language which embody important core

hH
values and behaviours and for which there is no direct English translation, eg ZAY& and #1 @

discussing their own and others’ attitudes towards cultural diversity and difference, including
the use of stereotypes and generalisations, and considering how these affect communication
& & i

considering how contemporary expressions of individuality exemplified in some forms of
contemporary Japanese youth culture relate to traditional concepts of conformity and
collective identity € & i#

reflect on how their own cultural identity both influences and is shaped by ways of communicating,
thinking and behaving, for example: (ACLJAC190) & i

reflecting and reporting on how learning Japanese provides insights into language and culture
in general, and how their own assumptions about Japan or Asia have changed as a result of
intercultural language learning @ & i#

evaluating the nature and effectiveness of their own language and actions when interacting in
Japanese @ @ i

reflecting on how additional language experience supports and enhances first-language
understanding and capabilities, eg by identifying Japanese expressions, behaviours or
attitudes that might enrich their own perspectives @ & i
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reflecting on aspects of their own experiences of intercultural communication, eg instances of
breakdowns or breakthroughs in communication, repair and recovery strategies, and
responses to and insights gained through interactions € & i

Content for students with a background in Japanese

Students:

analyse how and why language use varies according to social and cultural contexts, relationships
and purposes, for example: & &

exploring how female and male language differ, eg words and sentence endings. ~71H, @ @&
=

finding words that reflect gender roles in Japan, eg £iF., (REFSA @ @& &=

examining a level of politeness in language and how the language changes, depending on
the audience, eg language between 7t Z and # 2 at school and how to speak to L 7] at
work @ & 5%

viewing samples of [ix £ for charity and non-profit organisations, and analysing the different
ways in which imagery, voice and language use are combined =

discuss how meanings vary according to cultural assumptions that Japanese and English
speakers bring to interactions, and how mutual understanding can be achieved, for example: @ &

i ¥

reflecting on their own cultural values and evaluating how these intersect with mainstream
values when interacting in Japanese and English-speaking contexts € & i

reflect on their language choices, and communicative and cultural behaviours in Japanese and
English-speaking contexts, for example: @ & i

reflecting on how their language choices, including the use of English and Japanese, are
indications of their sense of identity within a particular context @ & di
considering the differences in their own sense of identity in Australia and when they ‘return

home’ (&) in terms of changes in social contexts and in their relationships with other
participants in interactions € & #f
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Life Skills

Years 7-10 Life Skills Outcomes and Content

The Years 7-10 Life Skills outcomes and content are developed from the objectives of the Japanese
K-10 Syllabus.

Before deciding that a student should undertake a course based on Life Skills outcomes and content,

consideration should be given to other ways of assisting the student to engage with the regular course
outcomes. This assistance may include a range of adjustments_to teaching, learning and assessment

activities.

If the adjustments do not provide a student with sufficient access to some or all of the Stage 4 and
Stage 5 outcomes, a decision can be explored for the student to undertake Life Skills outcomes and
content. This decision should be made through the collaborative curriculum planning process
involving the student and parent/carer and other significant individuals. School principals are
responsible for the management of the collaborative curriculum planning process.

The following points need to be taken into consideration:

e students are required to demonstrate achievement of one or more Life Skills outcomes

o specific Life Skills outcomes should be selected based on the needs, strengths, goals, interests
and prior learning of each student

e achievement of an outcome may be demonstrated through selected Life Skills content

e outcomes may be demonstrated independently or with support.

Further information in relation to planning, implementing and assessing Life Skills outcomes and
content can be found in support materials for:

e Languages
e Special education
e Life Skills.
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Life Skills

Years 7-10 Life Skills Outcomes

Table of Objectives and Outcomes

Communicating strand

Objective

e Interacting: exchanging information, ideas and opinions, and socialising, planning and
negotiating

Life Skills outcome
A student:

LJALS-1C
uses Japanese to interact with others in everyday contexts

Objective

e Accessing and responding: obtaining, processing and responding to information through a
range of spoken, written, digital and/or multimodal texts

Life Skills outcomes
A student:

LJALS-2C
accesses and obtains information from a range of texts

LJALS-3C
responds to information and ideas for a range of purposes and/or audiences

Objective

e Composing: creating spoken, written, bilingual, digital and/or multimodal texts

Life Skills outcome
A student:

LJALS-4C
composes texts in a range of formats
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Life Skills

Understanding strand

Objective

e Systems of language: understanding the language system, including sound, writing, grammar
and text structure; and how language changes over time and place

Life Skills outcomes
A student:

LJALS-5U
explores Japanese pronunciation and intonation patterns

LJALS-6U
engages with letter combinations and/or symbols in Japanese

LJALS-7U
explores Japanese language patterns and structures

LJALS-8U
engages with a variety of text structures

Objective

e Therole of language and culture: understanding and reflecting on the role of language and
culture in the exchange of meaning, and considering how interaction shapes communication
and identity

Life Skills outcome
A student:

LJALS-9U
explores their own and other languages and cultures

Values and Attitudes Objectives
Students:

e develop an interest in and enjoyment of language learning
e appreciate and value their own heritage, culture and identity
e appreciate and respect the culture, beliefs and values of others through language learning.
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Life Skills

Years 7-10 Life Skills and Related Syllabus Outcomes

Communicating Strand

Objective

negotiating

e Interacting: exchanging information, ideas and opinions, and socialising, planning and

Life Skills outcome
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-1C
uses Japanese to interact with others in
everyday contexts

LJA4-1C
uses Japanese to interact with others to exchange

information, ideas and opinions, and make plans

LJA5-1C
manipulates Japanese in sustained interactions to

exchange information, ideas and opinions, and make
plans and negotiate

Objective

e Accessing and responding: obtaining, processing and responding to information through a
range of spoken, written, digital and/or multimodal texts

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-2C
accesses and obtains information from a
range of texts

LJA4-2C

identifies main ideas in, and obtains information from
texts

LJA5-2C

identifies and interprets information from a range of
texts

LJALS-3C
responds to information and ideas for a
range of purposes and/or audiences

LJA4-3C
organises and responds to information and ideas in
texts for different audiences

LJA5-3C

evaluates and responds to information, opinions and
ideas in texts, using a range of formats for specific
contexts, purposes and audiences
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Life Skills

Objective
e Composing: creating spoken, written, bilingual, digital and/or multimodal texts

Life Skills outcome Related Stage 4 and 5 outcomes

A student: A student:

LJALS-4C LJA4-4C

composes texts in a range of formats applies a range of linguistic structures to compose

texts in Japanese using a range of formats for
different audiences

LJAS5-4C
experiments with linguistic patterns and structures to

compose texts in Japanese using a range of formats
for a variety of contexts, purposes and audiences
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Understanding Strand

Life Skills

Objective

e Systems of language: understanding the language system, including sound, writing, grammar
and text structure; and how language changes over time and place

Life Skills outcomes
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-5U
explores Japanese pronunciation and
intonation patterns

LJA4-5U
applies Japanese pronunciation and intonation
patterns

LJA5-5U
demonstrates how Japanese pronunciation and
intonation are used to convey meaning

LJALS-6U
engages with letter combinations and/or
symbols in Japanese

LJA4-6U
demonstrates understanding of key aspects of

Japanese writing conventions

LJA5-6U
demonstrates understanding of how Japanese

writing conventions are used to convey meaning

LJALS-7U
explores Japanese language patterns and
structures

LJA4-7U

applies features of Japanese grammatical structures
and sentence patterns to convey information and
ideas

LJA5-7U
analyses the function of complex Japanese
grammatical structures to extend meaning

LJALS-8U
engages with a variety of text structures

LJA4-8U
identifies variations in linguistic and structural

features of texts

LJA5-8U
analyses linguistic, structural and cultural features in
a range of texts
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Life Skills

Objective

e Therole of language and culture: understanding and reflecting on the role of language and
culture in the exchange of meaning; and considering how interaction shapes communication

and identity

Life Skills outcome
A student:

Related Stage 4 and 5 outcomes
A student:

LJALS-9U
explores their own and other languages and
cultures

LJA4-9U
identifies that language use reflects cultural ideas,
values and beliefs

LJA5-9U
explains and reflects on the interrelationship between
language, culture and identity
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Life Skills

Years 7-10 Life Skills Content

The Years 7-10 Life Skills content is suggested.

Content describes the intended learning for students as they work towards achieving one or more of
the Life Skills outcomes. It provides the foundations for students to progress to the next stage of
schooling or post-school opportunities.

Teachers will make decisions about the choice of outcomes and selection of content regarding the
sequence, emphasis and any adjustments required based on the needs, strengths, goals, interests
and prior learning of students. Examples provided in the content are suggestions only. Teachers may
use the examples provided or use other examples to meet the particular needs of individual students.
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Life Skills

Communicating
Interacting

Outcome

A student:
»  uses Japanese to interact with others in everyday contexts LJALS-1C

Related Stage 4/5 outcomes: LJA4-1C, LJA5-1C

Content

Students:

e use language to interact with peers and known adults, for example: &* ii
— understanding and responding to greetings

— initiating questions, eg HREZ (L ?

— responding to questions, eg ~3W\TIhH, ¥

— introducing themselves and others, eg [FUSFL T, TY, i

— engaging in a conversation, eg about themselves, their hobbies, their family, their weekend
plans, eg M ZLEBICATIN, AVWNICVEFTH, « iF

— sharing information on a topic of interest such as sport, eg A—=Y&ELEXI 7,

— sharing opinions and ideas about what they like to do in their spare time, eg TLEZW\EIH,
YE1-9 - H-L BLETH, o

e engage in everyday collaborative activities and participate in classroom routines, for example: &*
"
— following instructions, eg to learn a song or game, to put their pencil down &*
— collaborating with others in a shared event, eg planning a weekend outing to the cinema,
arranging to meet for lunch, organising a birthday party «* i
— sharing information about aspects of their personal world, such as family

(eg ~AN%Z<{TY, ), friends, entertainment, sport or leisure &* ¥

— responding to cues for turn-taking #* ¥
— responding to directions, eg turn left, go straight ahead

— responding to classroom instructions, eg R T<Z&l\, $H2>TLEEL, 20T

fz&W, i
— seeking help or permission
— offering suggestions, eg ~[CWEXL&D, , ~ZLELLD

— expressing opinions, eg ~N'IETY, «* ik

— accepting or declining an invitation, [ZL\, £5% | ~[F5&o¢ 7= iF
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Life Skills

Content for students with prior learning, experience and/or background
Students:

initiate and sustain interactions with peers and known adults, for example: &* i#

initiating conversations ##
responding to questions about themselves, eg BAICADZELTI D, «* ik

sharing an opinion and/or point of view, eg why their sports team should win the competition
o i

sharing their thoughts, feelings and/or preferences, eg about owning and caring for a pet &* ¥
sharing experiences online with a Japanese friend about life at an Australian school &* [H. ¥

sustaining interactions by asking questions, eg BASW\TIH, «* ib
engaging in a conversation, eg about themselves, favourite film stars ¥

engage in everyday collaborative activities that involve planning and negotiating, and participate
in classroom routines, for example: *

asking for clarification ¥

seeking help, permission and advice *

giving and following instructions, eg to learn a song or game, to put their book on the shelf ¥
allocating and swapping roles in group activities ¥

responding to invitations by accepting or declining with reasons

expressing ideas and opinions &* ¥

offering suggestions and advice, eg ~%L&5, iF

collaborating with others in a shared event, eg planning a weekend outing to the cinema,
arranging to meet for lunch &% i

collaborating with others to negotiate, solve problems and make decisions, eg choosing when
and where to meet, which restaurant to eat at, which film to see and which session time
collaborating with others, providing reasons for opinions, thoughts and ideas #*

responding to open-ended questions about learning activities, eg ~I[3d adjective T3, «* i¥
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Life Skills

Communicating
Accessing and Responding

Outcomes

A student:

»  accesses and obtains information from a range of texts LJALS-2C
>  responds to information and ideas for a range of purposes and/or audiences LJALS-3C

Related Stage 4/5 outcomes: LJA4-2C, LJA4-3C, LJA5-2C, LJA5-3C

Content
Students:

e access texts and locate information, for example: &

— identifying known words and phrases, eg in conversation, songs and rhymes &

— recognising known words and phrases, eg where animals are located on a zoo map &=

— locating information on a map, eg using a street map or online map ®. =

— listening for key information, eg numbers or names &=

— obtaining specific information from written texts in a variety of ways, eg matching words with
pictures, sequencing words and sentences . 5

— locating and identifying key information in texts, eg timetables, a birthday party invitation and
menus M. 5%

— identifying features of objects and/or people, eg long hair, red apples &

— engaging with a recipe, eg naming the ingredients in a video demonstrating how to make a
simple Japanese meal &* . 5%

— comparing packaging of Japanese goods with those of English-speaking countries &

e respond to information in a variety of formats using modelled language, for example: &* &

— using body language or gestures to respond to information on a familiar topic

— responding to a story by creating a scrapbook with images and captions, eg to introduce the
main characters (~3ATY, RINTETY, ) o &

— creating a poster from a survey of friends, eg their likes and dislikes, and labelling it in
Japanese, eg ~N'FETY, o @

— gathering information about where their friends went or what they did on the weekend to
make a presentation, eg place [C{T&XL7, activity & verb XLz, «* B 5%

— presenting information gathered from multiple sources, eg a class survey, a video clip, an
avatar of a Japanese student &% [®.

— responding to information in a variety of formats, eg a poster, a news item or a notice &* [F. 5=

— representing gathered information by restating key phrases, and supporting presentations
with pictures, charts or graphs «* & [

— responding to ideas and opinions in a blog, eg which is the best computer game «* B &=
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Content for students with prior learning, experience and/or background
Students:

access and select relevant information and ideas from a range of texts, for example: #* &

— accessing texts and identifying main points and specific details B &

— locating and identifying relevant information in texts, eg focusing on familiar and predictable
situations and answering questions in English or Japanese #* B, 7=

— accessing and gathering information from a range of sources, eg about schools, pop music,
sport in Japan and Australia € «* B, 5%

— organising and interpreting information, eg recording information in a timeline or profile about
a famous person or event #* & [

— describing information and ideas gathered from texts, eg describing a character from a
Japanese anime or pop culture video #* &

— gathering opinions and points of view on a topic, eg recycling, social networking time or
fashion styles &* &

respond to information on a range of topics, events or experiences in a variety of formats, for

example: #* &=

— gathering information about a special Japanese event, eg a festival, and presenting a short
report, using photos, illustrations, captions or diagrams &* & [

— collating information from a class survey to give a presentation, eg about where their friends

went or what they did on the weekend, describing what they thought of their experiences ~I

WEELT, , ~&LEL, ~&HELT, OLNDETY, &

— creating a shopping list of ingredients required to cook a simple Japanese meal from a recipe
=

— responding to a story by creating a scrapbook, eg ~(d adjective T3 &* &=

— representing gathered information using posters and supporting presentations with simple
statements and pictures & &

— presenting a short talk using information gathered from multiple sources &* &

— presenting findings, eg of a class survey in a table or graph in English or Japanese &* & [

— researching information about a popular tourist destination in Japan and creating a brochure
ot v

— sharing ideas and opinions and gathered from different sources, eg about an event in
Australian history or a social issue such as healthy eating #* &
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Communicating

Composing

Outcome
A student:

>

composes texts in a range of formats LJIALS-4C

Related Stage 4/5 outcomes: LJA4-4C, LJA5-4C

Content

Students:

compose texts in a variety of formats, using modelled language, for example: & B =

Life Skills

— labelling photos from a school excursion in Japanese for classroom display, eg ~T39 &

— creating a greeting card to a friend to say ‘hello’ or wish them ‘Happy Birthday’ * &

— creating a menu using images, word banks and sample sentence patterns for a class

restaurant &% 5=
— producing a poster, eg of pets, using photos and descriptions #* &
— creating a digital shopping list for a recipe «* B 7
— composing a self-introduction speech for meeting new students #* &=
— completing speech bubbles in a comic strip &*
— writing lyrics to a rap song using familiar words #* &=
— recounting a special event, eg their birthday #* ¥

create bilingual texts, for example: &* &

— labelling the school map in Japanese &% &

— creating cards for peers to learn new vocabulary & &

— creating a bilingual picture dictionary of new words #* &

— creating a poster of classroom items labelled in Japanese and English &* &

— creating a bilingual poster, eg for the zoo, for the school canteen or a school map &*

— making an online dictionary of learnt vocabulary for the class &* B. 5=

— collecting (online) products used internationally and comparing and contrasting their
packaging between English and Japanese &* &+
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Content for students with prior learning, experience and/or background

Students:

compose texts in a variety of formats for different contexts and purposes, for example: &* B, &
— writing a recount, eg of a school excursion for the school newsletter, eg ~[CW\E£LT=, o 7

— creating a menu with some details about each item for a class restaurant &% &
— writing a diary entry, eg about a day's experience at school, and selecting phrases about how

they felt, eg =OLADLETY, «F &

— producing an advertisement, eg for a class restaurant, promoting what food the restaurant
offers &* &

— creating imaginative texts to share with younger students, eg a cartoon about a holiday
adventure &* &

create bilingual texts for the classroom and the wider community, for example: #* &

— creating bilingual posters for the classroom, eg 1./ noun 9, &

— producing a word bank containing vocabulary learnt in class &

— creating a video for the class, eg about favourite people and things, spoken in Japanese with
English (or other language) subtitles * M. &=

— writing a simple article and labelling photos, eg for a school newsletter or local newspaper «*
5=

— creating a bilingual notice, eg for the school to notify Japanese parents of a fundraising
activity &% &=

— writing lyrics in Japanese to a well-known song &* &=
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Life Skills

Understanding

Systems of Language

Outcomes
A student:

R N

explores Japanese pronunciation and intonation patterns LJALS-5U
engages with letter combinations and/or symbols in Japanese LJALS-6U
explores Japanese language patterns and structures LJALS-7U
engages with a variety of text structures LJALS-8U

Related Stage 4/5 outcomes: LJA4-5U, LIJA4-6U, LIA4-7U, LIA4-8U, LIAS-5U, LIAS-6U, LIA5S-7U,
LJA5-8U

Content
Students:

e recognise features of the Japanese sound system, such as pitch, accent, rhythm and intonation,
for example: &

recognising non-verbal communication, eg bowing, two hands for giving and receiving,
waving & ¥
recognising tone, pitch and volume varies according to speaker’'s mood &

recognising the use of raised pitch to ask shortened questions, eg BB FZ 1L ? &
identifying the characteristic of rising intonation when asking questions using
~ZFL&D form, eg ITEXLLOIN ? &F

e recognise features of the Japanese writing system using scaffolds, for example:

recognising that hiragana represent sounds and when put together form words &=
rearranging hiragana characters from &~ A, groups

recognising different ways of writing some hiragana, such as &, &, Y, ¥ &

recognising common katakana words, eg own name, Australia and the city/town where they
live &=

recognising that kanji represent meaning and sometimes whole words &=

creating hiragana, katakana and kanji cards to link shape and sound of the character with an
image &

using digital technologies to arrange/organise hiragana or katakana to form words M. 5=
forming words by rearranging script written on individual cards &

understanding that katakana is used for a range of purposes, eg to occasionally emphasise
words/texts, for onomatopoeia =

practising writing script using models =
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recognise elements of Japanese grammar and sentence patterns, for example: &

responding to and making polite requests ~%&<fZ&L\, 7=

using verbs related to daily activities, eg ~[CL\EXT, ~ZLFT, &

making simple statements, eg ~(& noun/adjective T3, &

using a range of verb forms and tenses, eg ~%9 - XtA. ZLE-XEBATLE,

L& ~TWET, &

manipulating sentence patterns through substituting nouns, adjectives and verbs in the
correct places &=

recognise the dynamic nature of Japanese and other languages, for example: @ B & %

recognising Japanese words that are commonly used in English, eg sushi, karaoke, manga,
karate, judo @ =

recognising words in Japanese that have come from English or other languages, eg 7ZA. /\
IN-T = Ky @& %
recognising that languages and cultures change continuously due to contact with one another

and in response to new ideas and developments in communications and technology, eg 7

by S Aov0-R, Frybk o= %

explore how different texts are structured, for example: &=

recognising an invitation because of how it is formatted &

recognising the structure and logical flow of a self-introduction speech &

recognising the format of picture books and songs =

identifying the format of text types, eg greeting card, email, map, menu, timetable ®. =
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Life Skills

Content for students with prior learning, experience and/or background

Students:

recognise and use Japanese pronunciation and intonation patterns, for example: &

recognising structure of Japanese syllabary and pronouncing sounds correctly &
applying correct pronunciation and intonation when speaking =

explaining pronunciation of sounds for which there is no English equivalent &=
reflecting on the difference between Japanese and English intonation

correctly pronouncing words which have dropped vowel sounds, eg T9. L~ &

recognise and use hiragana, katakana and some kaniji, referring to charts and lists, for example:

=

recognising that Japanese can be written vertically or horizontally and has various typefaces
in printed form &=

recognising familiar words written in hiragana and katakana

identifying the meaning of familiar kanji, eg being able to match kanji with related image 5
matching kanji with hiragana 5=

understanding the use of basic Japanese punctuation marks, ega ¥4 (,) . CTh () and

quotation marks "4 &=

understand different ways of reading kanji &
converting hiragana to correct kanji when creating digital texts ®. 5=

recognise and use elements of Japanese grammar and sentence structure, for example: &

recognising different question words, eg fil, £2, fAIK3H. AR, WD, K5, h &

using L\ and 7 adjectives in the present tense in basic sentences, eg =OLL\, T=OLLEL, B
IHWE, BIHVCPIRL &

using a range of verbs related to daily activities, eg 1T2X9. REXI. AT, HEXT. LHF
9, FEEY, FBLIT. LET &

using basic time expressions, eg days of the week and months, eg £\\H, ¢ZEE 6%

using particles, eg noun connective &

building vocabulary that relates to familiar environments, eg the classroom, family and
personal world, and that can be used for cross-curricular content learning &
manipulating verb tense to communicate about past experience &

manipulating adjectives to communicate about past experience

manipulating verbs to use volitional form &=

explore how Japanese has changed, for example: @ B, = %

exploring the existence of foreign words in Japanese that are written in katakana @ &= *
exploring the influence of technology and globalisation on Japanese & M.

exploring popular music in Australia and Japan, noticing similarities and differences @ & #
recognising the spread of youth culture through the internet, through exploring concepts, eg
the use of English words in Japanese music, cartoons or advertising © B, 5= ¥
participating in discussion about the origin of borrowed words and how they came to be
adopted in the Japanese language @ & &= %
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explore and recognise textual conventions of familiar multimodal texts, for example:

recognising Japanese texts and discussing how the content is organised, including headings,
images, use of scripts and fonts

recognising that Japanese texts can include either 7=TH'E or £LZA'E, according to the context,

purpose and intended audience 7~

using digital tools to write text in Japanese ®. 5=

using conventions associated with learning to use genkoyoshi, eg the size of small
characters, the position in the square and the placing of punctuation

demonstrating how to create structure when writing paragraphs &

applying knowledge of text features to locate key information in a range of texts, eg maps,
menus, emails, narratives and recipes &=

explaining location of key information in a range of texts, eg maps, menus, emails, narratives
and recipes ®.
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Life Skills

Understanding

Role of Language and Culture

Outcome
A student:

> explores their own and other languages and cultures LJALS-9U

Related Stage 4/5 outcomes: LJA4-9U, LJA5-9U

Content

Students:

o explore how language changes in formal and informal contexts, for example: & i

noticing that greetings can change when talking to teachers or peers & & i

observing and participating in interactions with a range of participants, and discussing how
different people use language in different ways, eg a range of ways of greeting and
farewelling & =

using appropriate name suffixes, eg SA. FAEL @& it
varying basic phrases according to the relationship, age and familiarity, eg £(3&? to friends,

but BE&LITE VX to the teacher &

e explore links between language, culture and behaviours, for example: & &

recognising that there are culturally appropriate language and behaviours for particular
contexts & ¥

comparing classroom interactions in their own class to those seen in videos of Japanese
classrooms @ & i

practising Japanese hand gestures that avoid pointing at others, eg counting, beckoning,
indicating others @ @& %

bowing when greeting, thanking, apologising @ & i &

explore how Japanese has many words for ‘please’, ‘I'm sorry’, ‘hello’ or ‘goodbye’, eg
ES% . KFEEVN BRHAVLET and LW TEXT, Lo TooLel\, EEVE BHAYEEL, @ @

recognising the importance of declining politely € & H i

e explore their own and others’ lifestyles, beliefs and cultural practices, for example: € & % *

recognising that there are Japanese-speaking communities outside Japan, eg in the United
States, in particular Hawaii, and South America, and that Japanese is widely taught in many
countries around the world and within the Asia—Pacific region, including Australia € & #
exploring the range of languages spoken in Australia, including Aboriginal, Torres Strait
Islander languages and Aboriginal English, and identifying people in the local community or in
the media who speak a different language, eg ‘My mum’s friend is from Japan, and she
speaks Japanese.’, ‘the local Elders speak the language of their Country.’ § @ @& %

exploring examples of both traditional and mo dern entertainment and recreational activities
B *

sharing information about themselves and their family background, eg their age, interests,
country of origin and languages spoken & &

comparing interests and hobbies of students in Japan with their own € & ¥
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comparing their own family grouping and values with that of others & i %

comparing Japanese and Australian lifestyles related to festivals and celebrations, including
music, traditional clothing, food staples and cooking styles, and discussing own engagement
with these @ @& & *

discussing the different languages spoken by Australian families and by peers, including
Aboriginal and Torres Strait Islander languages ¥ @ @& %

examining pictures of different marketplaces and noticing differences between food markets
and grocery stores in Japan and Australia € & & &

participating in a shared meal of Japanese food and identifying that customs associated with
eating vary according to culture @ @& i %

participating in a Japanese game, eg jan ken, experiencing the values that lie beneath, that is
to resolve conflict between two people without embarrassment to either person @ & ¥

Content for students with prior learning, experience and/or background
Students:

explore how language changes in formal and informal contexts, for example: &

noticing that T3 /<72 might be left out in casual speech =
recognising the use of the prefixes $ before some words to indicate respect, eg $LRFZIE? H

(L. E5%, &
using polite language when speaking to seniors/teachers/Japanese guests and students, eg
—Sh, T

using formulaic expressions and polite greetings in daily life and at school in class, eg (345

ZEVET | BYNESTEVET, THERA. E3ZLBLL T

explore the relationship between language, culture and behaviour, for example: & #

recognising that the Japanese language has many ways of expressing values, eg
consideration and respect, eg £3%, £56. IHEHA. BNT IHAEHA. LDNWLET. and

using indirect forms of refusal and softening responses, eg 5&2¢ ..., HAFY..., Qi

noticing that a focus on ‘self’ is avoided in Japanese by the minimal use of the pronoun ‘I’ in
interactions @ & i

exploring difference and diversity of cultural expression in Australia, including Aboriginal and
Torres Strait Islander Peoples, eg celebrations, food, music, art, craft, beliefs/protocols, dance
and traditional clothing ~& € @& *

exploring the notion of belonging through shared culture and behaviour & #

participating in exchanging good wishes in celebrations and comparing cultural practices of
celebration around the world & & % %

explore how aspects of identity, including family background, traditions and beliefs, influence us,
for example: @& i

recognising that identity can be reflected through speech, eg the use of colloquial language &
participating in class discussions about own and others’ cultural practices & i &
considering how Japanese language and interaction patterns used in familiar routines reflect

traditions and beliefs, eg language used at mealtimes, such as W\:=72Z%9, that reflects
traditional practices and values associated with family life € @& i
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demonstrating respect for diverse cultural practices, eg differences in speech, dress,
celebrations and beliefs & i &
adopting Japanese ways of communicating that reflect cultural values and practices, eg the

expression of respect or familiarity, eg &, YY and $&3A. ~3A and ~BA T & &
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Assessment

Standards

The NSW Education Standards Authority (NESA) K—10 Curriculum Framework is a standards-
referenced framework that describes, through syllabuses and other documents, the expected learning
outcomes for students.

Standards in the framework consist of three interrelated elements:

e outcomes and content in syllabuses showing what is to be learned

e Stage statements that summarise student achievement

o samples of work on the NESA website that provide examples of levels of achievement within a
Stage.

Syllabus outcomes in Japanese contribute to a developmental sequence in which students are
challenged to acquire new knowledge, understanding and skills.

Assessment

Assessment is an integral part of teaching and learning. Well-designed assessment is central
to engaging students and should be closely aligned to the outcomes within a Stage. Effective
assessment increases student engagement in their learning and leads to enhanced student
outcomes.

Assessment for Learning, Assessment as Learning and Assessment of Learning are three
approaches to assessment that play an important role in teaching and learning. The NESA
K-10 syllabuses particularly promote Assessment for Learning as an essential component
of good teaching.
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+ gnables teachers to use information about students’
Assessment for knowledge, understanding and skills to inform their teaching

Learni ng + teachers provide feedback to students about their learning
and how to improve

* involves students in the learning process where they

Assessment as monitor their own progress, ask questions and practise skills
- + students use self-assessment and teacher feedback to
Learn Ing reflect on their learning, consclidate their understanding

and work towards learning goals

Assessment of + assists teachers to use evidence of student learning to
: assess student achievement against learning goals
Lea rning and standards

Further advice on programming and appropriate assessment practice is contained on the NESA
website. This support material provides general advice on assessment as well as strategies to assist
teachers in planning education programs.

Assessment for Students with Special Education Needs

Some students with special education needs will require adjustments to assessment practices in
order to demonstrate what they know and can do in relation to syllabus outcomes and content. The
type of adjustments and support will vary according to the particular needs of the student and the
requirements of the activity. These may be:

e adjustments to the assessment process, for example scaffolded instructions, additional guidance
provided, highlighted key words or phrases, the use of specific technology, extra time in an
examination

e adjustments to assessment activities, for example rephrasing questions, using simplified
language, fewer questions or alternative formats for questions

o alternative formats for responses, for example written point form instead of essays, scaffolded
structured responses, short objective questions or multimedia presentations.

It is a requirement under the Disability Standards for Education 2005 for schools to ensure that
assessment tasks are accessible to students with disability. Schools are responsible for any decisions
made at school level to offer adjustments to coursework, assessment activities and tasks, including
in-school tests. Decisions regarding adjustments should be made in the context of collaborative
curriculum planning.
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Further examples of adjustments to assessment for students with special education needs and
information on assessment of students undertaking Life Skills outcomes and content can be found in
support materials for:

e Langquages

e Special education
e Life Skills.
Reporting

Reporting is the process of providing feedback to students, parents and other teachers about student
progress.

Teachers use assessment evidence to extend the process of Assessment for Learning into their
Assessment of Learning. In a standards-referenced framework, teachers make professional
judgements about student achievement at key points in the learning cycle. These points may be at the
end of a Year or Stage, when schools may wish to report differentially on the levels of knowledge,
understanding and skills demonstrated by students.

Descriptions of student achievement in Japanese provide schools with a useful tool to report
consistent information about student achievement to students and parents, and to the next teacher to
help plan the next steps in the learning process.

The A-E grade scale or equivalent provides a common language for reporting by describing
observable and measurable features of student achievement at the end of a Stage, within the
indicative hours of study. Teachers use the descriptions of the standards to make a professional,
on-balance judgement, based on available assessment information, to match each student’s
achievement to a description. Teachers apply the Common Grade Scale (A—E) or equivalent to report
student levels of achievement from Stages 1 to 5.

For students with special education needs, teachers may need to consider, in consultation with their
school and sector, the most appropriate method of reporting student achievement. It may be deemed
more appropriate for students with special education needs to be reported against outcomes or goals
identified through the collaborative curriculum planning process. There is no requirement for schools
to use the Common Grade Scale (A—E) or equivalent to report achievement of students undertaking
Life Skills outcomes and content.
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Glossary

Glossary term

Definition

Aboriginal and Torres
Strait Islander
Peoples

Aboriginal Peoples are the first peoples of Australia and are represented
by over 250 language groups, each associated with a particular Country or
territory. Torres Strait Islander Peoples are represented by five major
island groups, and are associated with island territories to the north of
Australia’s Cape York which were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:

¢ is of Aboriginal and/or Torres Strait Islander descent

¢ identifies as an Aboriginal person and/or Torres Strait Islander person,
and

e is accepted as such by the Aboriginal and/or Torres Strait Islander
community(ies) in which they live.

accent

A manner of pronunciation of a language which marks speakers as
belonging to identifiable categories such as geographical or ethnic origin,
social class or generation.

activity

A game or other teaching strategy that is used to rehearse learned
language. Playing a game of bingo, singing a song or writing and acting
out a role-play are examples of activities where language is modelled and
practised. ‘Classroom activities’ is a generic term used in the syllabus to
describe any planned occurrences within a language classroom and
includes exercises, activities and learning tasks.

adjective

A word that modifies or describes a noun or pronoun, eg astonishing in an
astonishing discovery.

adverb

A word class that may modify or qualify a verb, an adjective or another
adverb, eg beautifully in She sings beautifully; really in He is really
interesting; very and slowly in She walks very slowly.

adverbial

A word or group of words that functions as an adverb, eg at the speed of
light.

aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

audience

Intended readers, listeners or viewers.

authentic
(texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as
opposed to being created specifically for learning tasks or language
practice.

author

A composer or originator of a work, eg a novel, film, website, speech,
essay, autobiography.

backchannelling

The way of showing a speaker that you are following what they are saying
and understand, often through interjections, eg | see, yes, OK.

bilingualism

An ability to use two languages.
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Glossary term

Definition

biography A detailed account of an individual’s life; a text genre that lends itself to
different modes of expression and construction. In the context of
intercultural language learning, the concept of biography can be
considered in relation to identity, to the formation of identity over time, and
to the understanding that language is involved in the shaping and
expressing of identity.

character Individual elements of a written character which have a separate linguistic

components identity.

characters (i) graphic symbols used in writing in some languages
(ii) assumed roles in dramatic performance

clause A grammatical unit that contains a subject and a predicate (verb) and
expresses the complete proposition.

CLIL Content and Language Integrated Learning. An approach to learning
content through an additional language.

cohesion That quality in a text determined by its parts being related and contributing

to its overall unity. Cohesion is achieved through various devices such as
connectives, ellipses and word associations. These associations include
synonyms, antonyms (eg study/laze about, ugly/beautiful), repetition (eg
work, work, work — that’s all we do!) and collocation (eg friend and pal in
My friend did me a big favour last week. She’s been a real pal.)

communication

A mutual and reciprocal exchange of meaning.

composing

A process of producing spoken, written, graphic, visual or multimodal
texts.

It also includes applying knowledge and control of language forms,
features and structures required to complete the task.

compound sentence

A sentence with two or more main clauses of equal grammatical status,
usually marked by a coordinating conjunction such as or, and, but. In the
following examples, the main clauses are indicated by square brackets:
[Alice came home this morning] but [she didn't stay long]. [Kim is an actor],
[Pat is a teacher], and [Sam is an architect].

conjunction

A part of speech that signals relationships between people, things, events,
ideas, eg Sophie and her mother might come, or they might stay at home.
The conjunction and links the two participants, while or links alternative.

context

An environment and circumstances in which a text is created or
interpreted. Context can include the general social, historical and cultural
conditions in which a text exists or the specific features of its immediate
environment, such as participants, roles, relationships and setting. The
term is also used to refer to the wording surrounding an unfamiliar word
that a reader or listener uses to understand its meaning.

convention

An accepted language or communicative practice that has developed and
become established over time, eg the use of punctuation or directionality.
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Glossary term

Definition

copula

A verb meaning ‘to be’ (T9). T3 can be used to show identity (eg Max is

a dog), properties (eg furry), state (eg happy), and membership in a set
(eg one of my pets).

While the English ‘to be’ can also be used to show existence (I am in my
living room), Japanese has two separate verbs for this purpose: L \% for

animate objects (animals, people, robots) and 4% for inanimate objects.

Country

Country is a space mapped out by physical or intangible boundaries that
individuals or groups of Aboriginal Peoples occupy and regard as their
own. It is a space with varying degrees of spirituality.

create/compose

Develop and/or produce spoken, written or multimodal texts in print,
visual, oral or digital forms.

cues

Sources of information used to facilitate comprehension of language that
may be visual, grammatical, gestural or contextual.

culture

In earlier models of language teaching and learning, culture was
represented as a combination of literary and historical resources, and
visible, functional aspects of a community group’s way of life such as food,
celebrations and folklore. While these elements of culture are parts of
cultural experience and organisation, current orientations to language
teaching and learning employ a less static model of culture.

Culture is understood as a framework in which things come to be seen as
having meaning. It involves the lens through which people:

e see, think, interpret the world and experience
o make assumptions about self and others
e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which
shape perspectives and attitudes. It can be defined as social practices,
patterns of behaviour, and organisational processes and perspectives
associated with the values, beliefs and understandings shared by
members of a community or cultural group. Language, culture and identity
are understood to be closely interrelated and involved in the shaping and
expression of each other. The intercultural orientation to language
teaching and learning is informed by this understanding.

dialect

A variant of a language that is characteristic of a region or social group.

digital media

Various platforms via which people communicate electronically.

digital texts

Audio, visual or multimodal texts produced through digital or electronic
technology. They may be interactive and include animations or hyperlinks.
Examples of digital texts include DVDs, websites and e-literature.

directionality

A direction in which writing/script occurs, eg from left to right, right to left.
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ellipsis Ellipsis is the omission of words where:

e words repeat what has gone before and these terms are simply
understood, eg The project will be innovative. To be involved (in the
project) will be exciting.

o aword like one is substituted for a noun or group, as in There are lots
of apples in the bowl. Can | have one?

e a cohesive resource that binds text together and is commonly used in
dialogue for speed of response, eg (Do you) Want a drink?/Thank’ (I
would like a drink)

e three dots (also known as points of ellipsis) are used to indicate such
things as surprise or suspense in a narrative text or that there is more
to come in an on-screen menu

e the points of ellipsis take the place of sections of text when quoting
from a source.

exercise A teaching strategy that is used to practise learned language. Matching

exercises, sentence completions, trueffalse statements, grammatical
manipulations are examples of exercises.

form-focused
learning activities

Activities designed to rehearse, practise, control and demonstrate
particular language structures, forms or features, eg drills, rehearsed role-
plays/dialogues, games and songs, set sequences of language patterns.

formulaic language

Words or expressions which are commonly used in fixed patterns and
learned as such without grammatical analysis, eg Once upon a time
(story-starter); G’day, how are you going? (greeting in Australian English).

gairaigo

The Japanese word for ‘loan words’ or ‘borrowed words’ that have been
incorporated into the Japanese language from many other languages.

In more modern times, gairaigo have come from English, in particular, and
from languages such as Portuguese, Dutch, German, French and Italian.

Gairaigo are pronounced using Japanese pronunciation rules and
Japanese syllables.

genre

A category used to classify text types and language use; characterised by
distinguishing features such as subject matter, form, function and intended
audience. Examples of genres typically used in early language learning
include greetings, classroom instructions and apologies. More advanced
language proficiency includes the ability to use genres such as narrative
or persuasive text, creative performance and debates.

The language we use and the description of language as a system. In
describing language, attention is paid to both structure (form) and
meaning (function) at the level of the word, the sentence and the text.

gist

The general meaning or most important piece of information in a text.
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honorific

A grammatical form, typically a word or affix, which has, in at least part of
its meaning, the relative social status of the speaker in relation to the
addressee, other participant or context. Parts of speech which signify
respect, politeness and emphasise social distance or status.

identity

A person’s conception and expression of individuality or group affiliation,
self-concept and self-representation. Identity is closely connected to both
culture and language. Thinking and talking about the self is influenced by
the cultural frames, which are offered by different languages and cultural
systems. Identity is not fixed. Non-background language learners’
experiences with different linguistic and cultural systems introduces them
to alternative ways of considering the nature and the possibilities
associated with identity.

idiomatic
expressions

A group of (more or less) fixed words having a meaning not deducible
from the individual words. Idioms are typically informal expressions used
by particular social groups and need to be explained as one unit, eg | am
over the moon; on thin ice; a fish out of water; fed up to the back teeth.

Indigenous cultural
and intellectual

property

Includes objects, sites, cultural knowledge, cultural expression and the
arts, that have been transmitted or continue to be transmitted through
generations as belonging to a particular Indigenous group or Indigenous
people as a whole or their territory.

Indigenous Peoples

This term is used when referring collectively to the first peoples of a land
in international communities. The term Indigenous Australians is used
when speaking about both Aboriginal and Torres Strait Islander Peoples
within Australia.

input

Direct contact with and experience of the target language; the stimulus
required for language acquisition and learning. Input can take multiple
forms and be received through different modes.

intercultural
capability

An ability to understand and to engage in the relationship between
language, culture and people from diverse backgrounds and experience.
This involves understanding the dynamic and interdependent nature of
both language and culture, that communicating and interacting in different
languages involves interacting with values, beliefs and experiences as
well as with words and grammars. An intercultural capability involves
being open to different perspectives, being flexible and curious,
responsive and reflective; being able to de-centre, to look objectively at
one’s own cultural ways of thinking and behaving, and at how these affect
attitudes to others, shade assumptions and shape behaviours.

Characteristics of an intercultural capability include cognitive and
communicative flexibility and an orientation and ability to act in ways that
are inclusive and ethical in relation to diversity and difference.
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intercultural
language teaching
and learning

An orientation to language teaching and learning that informs current
curriculum design; framed by the understanding that language and culture
are dynamic, interconnected systems of meaning-making; that proficiency
in an additional language involves cultural and intercultural as well as
linguistic capabilities. The focus is on developing communicative
proficiency and on moving between language-culture systems. It includes
the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

interpret

In the context of second or additional language learning, ‘interpret’ refers
to two distinct processes:

e the act of translation from one language to another
e the process of understanding and explaining; the ability to conceive
significance and construct meaning, and to explain to self or others.

intonation

A key component of communication, involving patterns of pitch and
melody of spoken language that can be used like punctuation, eg to
express surprise or suggest a question, to shade, accentuate or diminish
emphasis or meaning, and to regulate turn-taking in conversations.

language

A human cognitive and communicative capability which makes it possible

to communicate, to create and comprehend meaning, to build and sustain
relationships, to represent and shape knowledge, and to imagine, analyse,
express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for
example grammar and vocabulary, sound and writing systems

e as social practice — used to do things, create relationships, interact
with others, represent the world and the self; to organise social
systems and practices in dynamic, variable and changing ways

e as cultural and intercultural practice — means by which
communities construct and express their experience, values, beliefs
and aspirations

e as cognitive process — means by which ideas are shaped,
knowledge is constructed, and analysis and reflection are structured.

language features

Features of language that support meaning, eg sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language. Choices in
language features and text structures together define a type of text and
shape its meaning. These choices vary according to the purpose of a text,
its subject matter, audience and mode or medium of production.

language patterns

Identifiable repeated or corresponding elements in a text. These include
patterns of repetition or similarity, such as the repetition of imperative verb
forms at the beginning of each step in a recipe, or the repetition of a
chorus after each verse in a song. Patterns may alternate, as in the call
and response pattern of some games, or the to-and-fro of a dialogue.
Patterns may also contrast, as in opposing viewpoints in a discussion or
contrasting patterns of imagery in a poem.
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language systems

Elements that organise how a language works, including the systems of
signs and rules (phonological, syntactic, semantic and pragmatic) that
underpin language use. These systems have to be internalised for
effective communication and comprehension.

learning task

Learning tasks are relevant and significant learning experiences that
involve purposeful language use. Unlike form-focused language activities
and exercises, the learning task involves the achievement of a devised or
actual goal or purpose. Learning tasks provide opportunities to draw on
existing language resources and to experiment with new forms.

The learning task may be authentic, eg to conduct a Japanese-speaking
person around a school or to participate in an experiment; or simulated, eg
to compose an email to a Japanese-speaking friend or read a friend’s
blog.

Learning tasks provide the organising structure and context for meaning-
focused language learning.

macro skills Four major language skills of listening, reading, speaking and writing.
manipulate To change or alter the vocabulary or syntax of a sentence.
media texts Spoken, print, graphic or electronic communications created for a public

audience. They often involve numerous people in their construction and
are usually shaped by the technology used in their production. Media texts
studied in different languages can be found in newspapers, magazines
and on television, film, radio, computer software and the internet.

metalanguage

A vocabulary used to discuss language conventions and use (for example
language used to talk about grammatical terms such as sentence, clause,
conjunction; or about the social and cultural nature of language, such as
face, reciprocating, register).

mnemonic Memorising information by use of an aid such as a pattern, rhyme,
acronym, visual image.

mode Various processes of communication: listening, speaking, reading/viewing,
signing and writing/creating. Modes are also used to refer to the semiotic
(meaning-making) resources associated with these communicative
processes, such as sound, print, image and gesture.

monolingual Using only one language.

multimodal text

A text which involves two or more communication modes; for example the
combining of print, image and spoken text in film or computer
presentations.

narrative

A story of events or experiences, real or imagined.

noun

A part of speech that includes all words denoting physical objects such as
man, woman, boy, girl, car, window. These are concrete nouns. Abstract
nouns express intangibles, such as democracy, courage, success, idea.
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off-Country

Taking place away from Aboriginal land or Country of origin.

on-Country

Taking place on Aboriginal land or Country of origin.

onomatopoeia

The formation of a word by imitating the sound associated with the object
designated.

orthography

Writing words correctly according to common usage.

performance

A use of the language in real situations, putting language knowledge into
practice; it involves accuracy, fluency and complexity.

phonological

Understanding that every spoken word is composed of small units of

awareness sound, identifying relationships between letters and sounds when
listening, reading and spelling. It includes understandings about words,
rhyme and syllables.

pictogram A graphic depiction of the meaning represented in a kaniji.

Place A space mapped out by physical or intangible boundaries that individuals
or groups of Torres Strait Islander Peoples occupy and regard as their
own. Places are spaces that have varying degrees of spirituality.

plurilingual An ability to use several languages.

prefix A meaningful element (morpheme) added before the main part of a word
to change its meaning, eg un in unhappy.

preposition A part of speech that precedes a noun, noun phrase or pronoun, thereby

describing relationships in a sentence in respect to:

e space/direction (for example below, in, on, to, under — eg She sat on
the table)

o time (for example after, before, since — eg | will go to the beach after
lunch)

e those that do not relate to space or time (for example of, besides,
except, despite — eg He ate all the beans except the purple ones.)

Prepositions usually combine with a noun group or phrase to form a
prepositional phrase, eg in the office, besides these two articles.

productive language

One of two aspects of communication through language (see receptive
language) involving the ability to express, articulate and produce
utterances or texts in the target language.

pronoun

A part of speech that refers to nouns, or substituting for them, within and
across sentences, eg Ahmad chose a chocolate cake. He ate it that
evening (where he and it are personal pronouns; and that is a
demonstrative pronoun).

pronunciation

A manner in which a syllable is uttered.
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question

A commonly employed prompt to find out information. A key element of
scaffolding to support learners’ use of language and to encourage further
contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable
answers, eg What time is it? These are typically used as prompts for
short answers, as a framework for testing comprehension or reviewing
facts, and for routinised interactions. They are frequently used to
scaffold early language development.

e open questions are questions with unknown and unpredictable
answers that invite and support more elaborated and extended
contributions from learners, eg How do you feel about that? What do
you think might happen next? They are used as stimulus for
discussion, reflection and investigation.

Questions are an important element of intercultural language teaching and
learning. The quality of questions determines the quality and substance of
the learning experience. Effective questions relating to the nature of
language, culture and identity and the processes involved in language
learning and intercultural experience guide the processes of investigating,
interpreting and reflecting which support new understanding and
knowledge development.

receptive language

One of the two components of communication through language (see
productive language): the ‘receiving’ aspect of language input, the
gathering of information and making of meaning via listening, reading,
viewing processes.

register

A variety of language used for a particular purpose or in a particular
situation, the variation being defined by use as well as user, eg informal
register or academic register.

romanisation

A transcription from a differently scripted language, such as Chinese or
Japanese, into the Latin alphabet.

scaffolding

Support provided to assist the learning process or to complete a learning
task. Scaffolded language support involves using the target language at a
level slightly beyond learners’ current level of performance, and involves
incremental increasing and decreasing of assistance. Task support
provides assistance to perform just beyond what learners can currently do
unassisted, to progress to being able to do it independently. Scaffolding
includes modelling and structuring input in ways that provide additional
cues or interactive questioning to activate existing knowledge, probe
existing conceptions or cue noticing and reflecting.

script

A writing system in which characters or symbols represent components of
language (letters, syllables, words).

speak

Convey meaning and communicate with purpose. Some students
participate in speaking activities using communication systems and
assistive technologies to communicate wants and needs, and to comment
about the world.
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stereotype A widely held but fixed and oversimplified image or idea of a particular
type of person or thing.

stress An emphasis in pronunciation that is placed on a particular syllable of a
word, eg She will conduct the orchestra; her conduct is exemplary.

suffix A meaningful element added after the root of a word to change its

meaning, eg to show its tense: -ed in passed. Common suffixes in English
include -ing, -ed, -ness, -less, -able.

sustained interaction

An exchange of information, ideas and/or opinions consisting of a series of
guestions, responses or comments.

talk

Convey meaning and communicate with purpose. Some students
participate in speaking activities using communication systems and
assistive technologies to communicate wants and needs, and to comment
about the world.

text structure

Ways in which information is organised in different types of texts (for
example chapter headings, subheadings, tables of contents, indexes and
glossaries, overviews, introductory and concluding paragraphs,
sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and
shape its meaning. Different languages/cultures structure texts differently
in many instances.

text types (genres)

Categories of text, classified according to the particular purposes they are
designed to achieve, which influence the features the texts employ, eg
texts may be imaginative, informative or persuasive; or can belong to
more than one category. Text types vary significantly in terms of structure
and language features across different languages and cultural contexts,
eg a business letter in French will be more elaborated than a similar text in
English; a request or an offer of hospitality will be differently expressed in
Japanese or German.

texts

Communications of meaning produced in any media that incorporates
Japanese. Text forms and conventions have developed to support
communication with a variety of audiences for a range of purposes. Texts
include written, spoken, visual, digital and multimodal communications of
meaning (see multimodal texts).

textual
features/conventions

Structural components and elements that combine to construct meaning
and achieve purpose, and are recognisable as characterising particular
text types (see language features).

translation

A process of translating words/text from one language into another,
recognising that the process involves movement of meanings and
attention to cultural context as well as the transposition of individual
words.

transliteration

Writing a letter or word using the closest corresponding letter or word from
a different language or alphabet.
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verb

A part of speech which expresses existence, action, state or occurrence,
eg they watch football; she is exhausted; the day finally came.

auxiliary verb — a verb that combines with another verb in a verb phrase
to form tense, mood, voice or condition, eg they will go; | did eat lunch;
she might fail the exam.

word borrowing

A practice of incorporating words from one language into another. For
example the use of Japanese words such as karate, karaoke in English
and the use of English ICT terms in many languages. The increasing
frequency of word-borrowing between languages reflects intercultural
contact, contemporary cultural shifts and practices in a globalised world,
issues of ease of communication and efficiency and technological
specialisation.

word processing

The use of a computer system to produce documents by inputting, editing,
manipulating, storing and printing them.
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